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Institutional Mission 
 

Cameron University provides a diverse and dynamic student body access to quality 
educational opportunities; fosters a student-centered learning environment that combines 

innovative classroom teaching with experiential learning; prepares students for 
professional success, responsible citizenship, life-long learning, and meaningful 

contributions to a rapidly changing world; and is a driving force in the cultural life and 
economic development of the region. 
 

 

Unit Mission 
 
We believe that competent, caring, and committed educators are successful in their 
careers.  

 
Educators who are competent use pedagogical and content knowledge to support 

learning for all, provide instruction based on standards and student needs, and use 
assessment and strategies for active engagement so that all can learn. 
 

Educators who are caring are responsive to individual needs and create learning 
environments that promote positive social interactions and motivation. 

 
Educators who are committed collaborate with others by using effective 
communication skills while being reflective decision makers and lifelong learners 

who are willing to change in order to continuously improve.  
 

We believe that all of these qualities are fostered through standards-based coursework 
with coordinated field experiences.  

  
 

Unit Vision 
 

Cameron University is dedicated to producing competent, caring, and committed 
educators who can successfully work with diverse students. 
 

 

Core Beliefs 
 

1. An effective educator uses knowledge of human development and learning, combined 

with knowledge of pedagogy and content, to best support learning for all students.  
 
2. An effective educator uses formal and informal assessment to evaluate student 

learning and modifies instruction as needed so that all students can learn.  
 

3. An effective educator engages students in critical thinking and problem solving.  
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4. An effective educator plans instruction based on student needs, curriculum goals and 
standards, and community needs and in response to diversity. 

 
5. An effective educator creates learning environments that promote fairness, positive 

social interactions, active learning, and motivation so that students will have a high 
level of engagement.  

 

6. An effective educator is skilled in verbal, nonverbal, and written communication in 
order to clearly communicate with students, families, colleagues, and the community. 

 
7. An effective educator is able to think critically and solve problems and uses technology 

to enhance instruction. 

 
8. An effective educator is a reflective, life-long learner who seeks out professional 

development resources and opportunities, collaborates with others, is willing to change 
as needed, and maintains a high level of professionalism.  

 

 

Purposes / Goals / Outcomes 
 

1. Graduates will demonstrate competence in basic skills and in-depth knowledge of the 
subject matter they teach. 

 
2. Graduates will demonstrate professional knowledge and effective pedagogical skills. 
 

3. Graduates will demonstrate understanding of student development and create 
appropriate learning environments. 

 
4. Graduates will demonstrate ability to think reflectively and critically. 

 
5. Graduates will demonstrate ability to interact effectively with diverse students, 

parents/families, and communities. 

 
6. Graduates will demonstrate ability to use a variety of strategies to assess, analyze, 

and modify their practice. 

 
 

Dispositions (with indicators) 

 
COMPETENT 
 

Values subject matter 
Demonstrates passion and enthusiasm for content area 

Demonstrates continued learning in the content area 
 

Appreciates multiple teaching strategies 
Recognizes multiple delivery methods for content 
Is willing to use OR is familiar with technology 

Is willing to involve others in the teaching process 
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Uses fair and consistent practices 
Does not show bias when working with others 

Exhibits good sportsmanship 
Demonstrates good leadership skills 

 
 
CARING 

 
Exhibits a belief that all students can learn 

Verbalizes philosophy that all students can learn 
Provides equitable experiences for everyone involved 
Does not discriminate 

Is able to verbalize any of the following: multiple intelligences, learning styles, No 
Child Left Behind, etc. 

 
Demonstrates strong interpersonal skills 
Respects divergent views 

Easily communicates ideas to others 
Works cooperatively with others 

Is willing to listen to others’ ideas 
 

Is sensitive to student needs 
Shows willingness to help others 
Shows flexibility when appropriate 

Takes on extra duties to help others 
 

 
COMMITTED 
 

Demonstrates professionalism 
Speaks and writes standard English 

Is punctual 
Dresses professionally 
Manages time and resources appropriately 

Works collaboratively with parents, students, and other professionals or colleagues 
 

Is a reflective decision-maker 
Exhibits critical thinking/problem solving skills 
Provides a rationale for decisions 

Reviews and revises decisions based on evidence 
 

Is dedicated to the profession 
Takes advantage of professional growth opportunities 
Is a member of a professional or community organization 

Volunteers in the school or community 
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Summary of Conceptual Framework 
 

Cameron University is dedicated to producing COMPETENT, 
CARING, and COMMITTED educators who can successfully work 

with diverse students. 
 
Educators who are COMPETENT value subject matter, 

appreciate multiple teaching strategies, and use fair and 
consistent practices. Educators who are CARING exhibit a belief 

that all students can learn, demonstrate strong interpersonal 
skills, and are sensitive to student needs. Educators who are 
COMMITTED are reflective, life-long learners who demonstrate 

professionalism and are dedicated to the profession of teaching. 
 

 

Explanation of Visual Image 
 

The font for the image was specifically chosen so that the “C” and the “U” would appear to 
be reflections of each other if the viewer simply looks at them in a different way—much 
like we want our candidates to be reflective and view things through multiple 

perspectives.  
 

The word “education” is featured in a smaller font and in all lower case letters to represent 
that while the unit provides new learning and experiences for our candidates, their 
commitment to being life-long learners and their future experiences will allow their 

education to increase after they leave Cameron.  
 

The shape of the “wheel” represents the integration of technology. The wheel was one of 
the earliest technologies, which helped people to accomplish great things. Additionally, 

the wheel represents that these dispositions will enable our candidates to roll smoothly 
through their careers as educators.  
 

The three asterisks represent several things, all of which are tied to the students with 
whom our candidates work. Stars were used to represent the idea that all students can 

learn and earn gold stars for their success. Asterisks were specifically chosen for their 
spokes, which represent the various dimensions of each student—those individualities and 
needs to which our candidates must be responsive. At first glance, the asterisks look 

identical, but each is tilted at a slightly different angle to represent diversity.  
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Knowledge Base  

 
There is broad consensus among teacher educators about the knowledge and skills that 
teacher candidates and school leaders need (Wilson & Floden, 2003). Cameron 

University’s education unit agrees, and the themes in our core beliefs reflect the 
consensus among the national, state, and professional standards. 

 
Sanders and Rivers (1996) found that two second graders performing at the same level 
can be separated by as many as 50 percentile points in the fifth grade due entirely to 

being taught by teachers with varying levels of effectiveness. Because of this impact on 
students, creating effective teachers is a priority at Cameron.  

 
Research repeatedly finds that teachers who are well-prepared when they step into the 

classroom produce higher student achievement (Research supporting the effectiveness of 
teacher preparation, 2005). We are committed to modeling for our candidates a focus 
both on the learners and the learning (Darling-Hammond, 2005). 

 
One vital element of preparing professional educators is that candidates see the 

interconnectedness of course learning and experiences out in the field (Boyd, Boll, 
Brawner, & Villaume, 1998; Cochran-Smith & Zeichner, 2005; Darling-Hammond, 2005; 
Mallette, Kile, Smith, McKinney, & Readence, 2000; Wideen, Mayer-Smith, & Moon, 1998; 

Wilson & Floden, 2003; Worthy & Patterson, 2001). As a result, the unit is committed to 
providing a combination of professional coursework with coordinated field experiences 

throughout the program to assist candidates in applying theory to practice.  

 

 

1. An effective educator uses knowledge of human development and 
learning, combined with knowledge of pedagogy and content, to best 

support learning for all students.  

 
Cameron candidates must understand human development, such as Piaget’s stages of 
cognitive development (Piaget, 1972), in order to be successful in the classroom. 

Specifically, they must know “how children and adolescents think and behave, what they 
are trying to accomplish, and how to help them grow in particular areas at particular ages 

in particular contexts” (Darling-Hammond, 2005, p. 8). 
 
Also important is an understanding of how people learn. For example, candidates must 

learn about Vygotsky’s social development theory to best understand the importance of 
their role in others’ learning (Vygotsky, 1978). Knowledge of the zone of proximal 

development will promote cooperative and active learning in the classroom (Vygotsky, 
1978). Candidates must also understand how individuals learn from observation, 

imitation, and modeling according to Bandura’s social-cognitive theory (Bandura, 1977). 
Whichever learning theories candidates elect to apply in their own classrooms, they must 
understand the interactions among cognition, behavior, and context (Bandura, 1977). 

 
Cameron is also committed to the idea that not all students learn in the same way or have 

the same interests (Gardner, 1993).  For this reason, knowledge of Gardner’s multiple 
intelligences (1993) and how to teach students exhibiting each intelligence is very 
important. Developing these intelligences can lead to greater student achievement.  
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In addition to knowing how and when students can best learn, candidates must have a 
deep understanding of their subject matter (Cochran-Smith & Zeichner, 2005). Research 

shows a positive connection between teachers’ preparation in subject matter and their 
performance in the classroom (McEwan, 2001; Wilson, Floden, & Ferrini-Mundy, 2001). In 

fact, increasing amounts of research point to teacher expertise as one of the school 
factors which is most influential on student achievement (Darling-Hammond, 2005). 
Teachers who are well-versed in their subject matter are better able to “respond to 

student questions, interpret unexpected student comments, and devise multiple ways of 
teaching a concept when the first, second, or third approach does not succeed with all 

pupils” (Cochran-Smith & Zeichner, 2005).   
 
It is not enough for teachers to know how people learn and what to teach, they must also 

understand pedagogy—how to teach. Research consistently points to a positive influence 
of teacher preparation coursework teaching pedagogy on teachers’ effectiveness (Darling-

Hammond, 2000). Research also indicates that student learning is linked to the variety of 
methods that teachers know and use in the classroom (Darling-Hammond, 2000, 2005). 
Marzano, Pickering, and Pollock (2004) enumerate nine strategies to improve student 

achievement. These strategies span subject matter and grade levels and include things 
like “reinforcing effort and providing recognition” and “cues, questions, and advance 

organizers” (Marzano et al., 2004). 
 

Cameron believes that, to be most effective, candidates must combine their 
understanding of content and pedagogy to exhibit pedagogical content knowledge 
(Shulman, 1987). Because pedagogical content knowledge is the foundation of subject-

specific methods courses, these courses have been found to have a positive impact on 
student learning (Wilson et al., 2001).  

 
Also, pedagogical content knowledge can help teachers as they work with students with 
disabilities. For example, in math, Wenglinsky (2000, p. 7) found that “students whose 

teachers have received [training] in working with special populations outperform their 
peers by more than a full grade level.” For this reason, Cameron is committed to teaching 

our candidates the pedagogical content knowledge necessary to work effectively with 
students with exceptionalities. 
 

Candidates seeking to become school leaders must promote success for all by providing 
effective instructional programs based on applying best practice to student learning. 

 
 

2. An effective educator uses formal and informal assessment to evaluate 
student learning and modifies instruction as needed so that all students 

can learn.  

 
Research points to assessment coursework in teacher education programs as having a 

positive influence on teachers’ effectiveness (Darling-Hammond, 2000). Specifically, 
students achieve more when teachers engage in “active teaching” including purposeful 

assessment used in a diagnostic manner to respond to students’ needs while working to 
meet curriculum goals (Darling-Hammond, 2000). 
 

Cameron candidates must learn how to use assessment as a tool to assist them in making 
a variety of decisions regarding their classrooms and schools (Popham, 2003, 2004). 
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According to Popham (2004), assessments used to diagnose students’ strengths and 
weaknesses can be used to decide which objectives should be taught. Those used to 

monitor student progress help teachers decide what changes need to be made in the 
curriculum. Finally, assessments designed to determine the teachers’ own effectiveness 

lead to decisions about whether the sequence of instruction needs to be “overhauled” 
(Popham, 2004). 
 

In preparation for working in schools under No Child Left Behind, teachers must think 
about how to use assessments in the classroom instead of simply how to administer 

assessments (Stiggins, 1999). Stiggins (1999, para. 50) sees a shift occurring in the 
classroom as a result of this change in thinking: “Wise teachers use the classroom 
assessment process as an instructional intervention to teach the lesson that failure is 

acceptable at first, but that it cannot continue. Improvement must follow. Success is 
defined as continual improvement.”  

 
Thus, we are committed to teaching candidates to use assessments to improve both their 
teaching and their students’ learning. 

 
 

3. An effective educator engages students in critical thinking and problem 

solving.  

 
Research strongly supports a link between the ability of teachers to ask questions aimed 

at higher-order thinking skills and student learning (Darling-Hammond, 2000). Studies in 
math indicate that students taught by teachers who emphasize critical thinking and 
problem solving perform better than their peers (Wenglinsky, 2000). 

 
Higher-order thinking skills including problem solving, creativity, and the upper levels of 

Bloom’s Taxonomy “can fundamentally affect the nature of pupils’ thinking” (Anderson & 
Sosniak, 1994). As a result, candidates must ensure that students are able to solve 
problems using a variety of tools (National educational technology standards for teachers: 

Preparing teachers to use technology, 2002) 
 

Cameron’s teacher education program stresses candidates’ use of critical thinking skills 
both personally and with their students.  
 

 

4. An effective educator plans instruction based on student needs, 
curriculum goals and standards, and community needs and in response to 

diversity. 

 
Research has found a positive relationship between student achievement and the ability of 

teachers to adjust their teaching to fit both student needs and instructional objectives 
(Darling-Hammond, 2000). This ability in teachers requires flexibility, creativity, and a 
willingness to be adaptable in the classroom (Darling-Hammond, 2000). Also, teachers 

who are more prepared when they enter the classroom are more likely to demonstrate the 
adaptability needed to promote student learning (Darling-Hammond, 2000).  

 
Teachers must use their understandings of content and pedagogical content knowledge in 

working with students’ preexisting ideas about content, as well as in identifying and 



12/01/07, p. 9 

correcting students’ misconceptions as they learn new things (Donovan, Bransford, & 
Pellegrino, 1999). To do this, teachers must create activities during which student thinking 

is visible (Donovan et al., 1999).  
 

The importance of meeting student needs must permeate all teaching and learning in a 
school. Cameron’s program agrees with the National Educational Technology Standards 
for Teachers (National educational technology standards for teachers: Preparing teachers 

to use technology, 2002, p. 16) in that “the most effective learning environments meld 
traditional approaches and new approaches to facilitate learning of relevant content while 

addressing individual needs.” 
 
Cameron candidates must learn how to work effectively with diverse students in schools 

and respond to diverse community interests. In both coursework and field experiences, 
we are mindful to teach our candidates to “respect [students’] worth as individuals, not as 

often-unwilling representatives of one or another culture. And insist that they do likewise 
when dealing with others. [sic] If we do otherwise we risk miring our schools in incessant 
and counterproductive ethnic and racial conflict” (Clabaugh, 2000, p. 104). 

 
One early step in preparing candidates to work with diverse students is to help them 

understand that everything that happens in a classroom or school grows out of conscious 
or unconscious cultural values, attitudes, and beliefs (Garcia, 1991; Gay, 2002). The 

teacher is the person in the classroom and the administrator is the person in the school 
who can control such cultural assumptions. Thus, it is vital for candidates to understand 
that “what students learn and what teachers teach are ultimately filtered and strained 

through their cultural sieves” (Garcia, 1991, p. 6-7) 
 

The Cameron program strives to train candidates in and model culturally-responsive 
teaching (Gay, 2000). Culturally-responsive teaching involves educators being aware of 
their own cultural beliefs and biases, having an understanding of the beliefs and values of 

other cultures, and sharing a variety of cultural contributions to core academic areas with 
students (Gay, 2000; Valentin, 2006). Educators can significantly impact the quality of 

education for culturally diverse students by reflecting their cultures in the practices used 
in the classroom and throughout the school. Such practices include communication styles, 
learning styles, social issues, and levels of ethnic identity (Gay, 2002).  

 
We are also committed to preparing our candidates to work with students and families 

from all socioeconomic backgrounds. Ruby Payne (2005, p. 11) highlights many of the 
beliefs that teachers must understand in order to work with all students:  

� An individual brings with him/her the hidden rules of the class in which he/she was 

raised; 
� Schools and businesses operate from middle-class norms and use the hidden rules 

of middle class; 
� For our students to be successful, we must understand their hidden rules and teach 

them the rules that will make them successful at school and at work; 

� We can neither excuse students nor scold them for not knowing; as educators we 
must teach them and provide support, insistence, and expectations; and  

� To move from poverty to middle class or middle class to wealth, an individual must 
give up relationships for achievement (at least for some period of time). 

Research looking at a variety of high-poverty elementary schools found that teachers and 

administrators must view all students as active participants in learning and focus on each 
student’s meaning-making (Knapp & Associates, 1995).  
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Considering students with disabilities under the umbrella of diversity can be problematic 

as candidates may draw the “inappropriate” conclusion that culturally diverse students are 
more likely to have disabilities (Cochran-Smith & Zeichner, 2005). While we use the 

NCATE definition of diversity at Cameron, our programs reflect the differences between 
cultural or socioeconomic diversity and diversity due to exceptionalities. Specifically, our 
coursework and field experiences separate working with students with exceptionalities 

from other types of diversity. 
 

Teachers who see it as their job to adapt to student needs are more likely to remain in the 
classroom and more likely to look at their own teaching, as opposed to blaming students, 
if their teaching is not effective (Darling-Hammond, 2000). Overall, teachers and school 

leaders must not focus in on what a student does not bring to the classroom. Rather, they 
should look at the strengths and resources each student does bring to the classroom 

(Knapp & Associates, 1995).  
 
 

5. An effective educator creates learning environments that promote 
fairness, positive social interactions, active learning, and motivation so 

that students will have a high level of engagement.  

 

Cameron is committed to helping candidates establish positive social interactions which 
are vital within schools and in the classroom. School leaders must learn to create a school 

culture that is positive and based on a shared purpose (Peterson & Deal, 1998). Similarly, 
positive teacher-to-student interactions help teachers to understand student learning 

problems and to motivate students to be active in their own learning (Labaree, 2000). 
Positive student-to-student interactions that focus on social skill development also 
increase student achievement (Johnson & Johnson, 1990). These positive interactions are 

also important in working with culturally diverse students in the classroom as students of 
color perform better in classrooms that are caring and supportive (Gay, 2000). 

 
Classroom instruction and climate have been found to have nearly as much impact on 
student learning as student aptitude, which has been found to have the most impact in 

the classroom (Wang, Haertel, & Walberg, 1993/1994). Within classroom instruction and 
climate, classroom management was the most influential (Darling-Hammond, 2000; Wang 

et al., 1993/1994) with student and teacher social interactions, quantity of instruction, 
and classroom climate also impacting student learning (Wang et al., 1993/1994). 
Therefore, school leaders must provide safe, efficient, and effective learning 

environments, and Cameron teacher candidates must learn that classroom management 
is more than discipline. 

 
Wong & Wong (1998) define classroom management as the responsibility of the teacher 
for organizing all aspects of the classroom so that students are able to learn actively.  

Rather, classroom management focuses on the organization of students, space, time, and 
materials to maximize student achievement (Wong & Wong, 1998). Ultimately, “if a 

student cannot demonstrate learning or achievement, the student has not failed--WE have 
failed the student” (Wong & Wong, 1998, p. 197). 
 

As with everything in the classroom, classroom management is not culturally neutral 
(Weinstein, Tomlinson-Clarke, & Curran, 2004). In looking at classroom management, 
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teacher candidates and school leaders must consider elements of culturally-responsive 
classroom management to minimize any culturally-related stress and the implicit and 

explicit prejudices and stereotypes that students might face from school and society (Gay, 
2002; Weinstein, Curran, & Tomlinson-Clarke, 2003).  

 
Teachers who engage students in more constructivist types of learning—discovery, 
inquiry-based, or problem-based—have students who are more likely to remember 

concepts and knowledge because they have discovered it on their own (Bruner, 1967). For 
this reason, school leaders must support active learning within the school. According to 

brain-based research, complex environments produce smarter students than do “boring” 
ones. With this in mind, teachers should strive for variety in the activities and challenges 
they pose daily to students (Sousa, 2005). Active learning pays off, as research has found 

that students who participate in hands-on learning activities  perform better than their 
peers by more than 70% of a grade level in math and 40% of a grade level in science 

(Wenglinsky, 2000).  
 
Students in active learning environments draw on their own past experiences and existing 

knowledge to discover new information or relationships (Bruner, 1967). Other advantages 
of active learning in the classroom are increased motivation, independence, and problem 

solving skills. Candidates must learn not only how to facilitate active learning in their 
classrooms, but also how to identify and correct potential misconceptions in students 

engaged in active learning (Bruner, 1967).   
 
Candidates must acknowledge students’ needs as they relate to motivation in the 

classroom and realize that these needs will vary across students. Until basic needs have 
been met, students will not be motivated to grow cognitively (Maslow, 1943). Once 

students can focus on learning, teachers must create an environment that promotes 
motivation and that holds students’ interest throughout the school day. To do this, 
candidates must understand students’ beliefs about their own abilities and what students 

care about, and they must balance the tasks presented to give students enough success 
to encourage them to continue their hard work and successful learning (Darling-

Hammond, 2005; Stiggins, 1999). 
 
Cooperative learning is one way to bring together social interaction and active learning in 

the classroom as part of an environment that promotes motivation (Johnson & Johnson, 
1999). Through cooperative learning, Students gain self-esteem, enjoyment of school and 

of the subject being taught. Also, the use of cooperative learning with students can 
increase both their time-on-task and their attendance (Slavin, 1990). 
 

Socially, students learn to depend on each other as they ask for and receive help from 
group members (Johnson & Johnson, 1999). Cooperative learning is helpful when 

engaging in culturally-responsive classroom management (Gay, 2002). Candidates must 
be taught how and when to use culturally-appropriate management strategies such as 
self-regulation, community building, and social decision making (Weinstein et al., 2004). 

Culturally-responsive classroom management also improves the social acceptance of 
students with learning disabilities who are mainstreamed (Slavin, 1990). 

 
 



12/01/07, p. 12 

6. An effective educator is skilled in verbal, nonverbal, and written 
communication in order to clearly communicate with students, families, 

colleagues, and the community. 

 
Research strongly supports a link between teacher clarity and student learning (Darling-
Hammond, 2000). In fact, Cameron believes, like Levy, Wubbels, et al. (as cited in Polk, 

2006, p. 25) that “communication is at the heart of a quality classroom environment.”   
 

Communication is fundamental in schools because spoken language is the primary 
medium for learning, teachers are responsible for facilitating all of the talk occurring in the 
classroom, and spoken language is tied to the identity of each participant in the classroom 

(Cazden, 1988). Hurst and Reding (2000, p. 16) advise teachers that "educating yourself 
as to the proper use of the English language is imperative if you want to be a successful 

role model to your students and present yourself in a professional manner to those with 
whom you come in contact.” Studies suggest that “teachers’ verbal ability is related to 
student achievement.” In fact, this verbal ability ties directly to teachers’ ability to convey 

ideas clearly to students and to teachers’ professionalism and thus should be supported by 
school administrators (Darling-Hammond, 2000) (Kramer, 2003).  

 
Research has found that exemplary teachers ensure more talk—teacher to student and 
student to student—in their classrooms. Students in such classrooms look to the teacher 

for encouragement, modeling, and support with regard to purposeful talk during the 
school day (Allington, 2002). Of the purposeful talk seen in the classrooms of exemplary 

teachers, more is conversational that interrogational.  Specifically, these teachers ask 
more open-ended questions and accept a variety of responses (Allington, 2002). A review 

of research also found that more thoughtful classroom talk leads to improved reading 
comprehension, especially in low socio-economic schools (Allington, 2002).  
 

Another type of talk used in classrooms is the “language of control” (Cazden, 1988). All 
educators must communicate in culturally consistent ways. To do so, candidates must be 

taught about the communication styles of different cultures, which will allow them to work 
with students and families in a culturally responsive way (Weinstein et al., 2003).  
 

Research into the impact of school, family, and community connections on students shows 
a positive relationship between family involvement and improved student achievement 

across economic and ethnic backgrounds for students of all ages (Henderson & Mapp, 
2002). Teachers and educational leaders must communicate effectively with family and 
community members to facilitate such involvement (Wong & Wong, 1998). 

 
 

7. An effective educator is able to think critically and solve problems and 

use technology to enhance instruction. 

 
Research shows that integrating technology into instruction can produce positive results 
for students (e.g. K. M. Owens, 2005; Sandholtz, Ringstaff, & Dwyer, 1997). We believe 

that it is not enough just to integrate technology into the classroom for the sake of using 
technology but to integrate it so that “technology is not the focus of learning, but it 

provides an essential vehicle for getting to the destination” (K. M. Owens, 2005, p. 620). 
Ultimately, technology can be a cognitive tool for student inquiry in the classroom (R. F. 

Owens, Hester, & Teale, 2002). 
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In preparing candidates to use technology, we focus on the National Educational 

Technology Standards (NETS) as established by the International Society for Technology 
in Education (ISTE). Standard III of the NETS states that, “Teachers implement curriculum 

plans that include methods and strategies for applying technology to maximize student 
learning” (National educational technology standards for teachers: Preparing teachers to 
use technology, 2002). In keeping with this standard, Cameron teacher candidates are 

taught how to (1) facilitate content-centered experiences using technology, (2) use 
technology in ways that address individual student needs in a learner-centered 

environment, (3) apply technology to help students develop higher-order thinking skills, 
and (4)  manage an environment in which students are using technology (National 
educational technology standards for teachers: Preparing teachers to use technology, 

2002). Candidates learning to be school leaders learn how to support teachers in these 
technological endeavors. 

 
ISTE also includes a standard focused on educator productivity and professional practice. 
In keeping with this standard, candidates learn how to use technology for productivity, 

ongoing professional development, and life-long learning. We also emphasize the 
importance of teachers evaluating and reflecting on their practice when considering their 

use of technology for student learning (National educational technology standards for 
teachers: Preparing teachers to use technology, 2002).  

 
Overall, Cameron understands the value of using technology for both teaching and 
learning.  

 
 

8. An effective educator is a reflective, life-long learner who seeks out 
professional development resources and opportunities, collaborates with 
others, is willing to change as needed, and maintains a high level of 

professionalism.  
 

Cameron prepares candidates to be professional educators. We understand that 
professionalism entails many dispositions and skills. For example, effective educators 

reflect on their practice, build collegial relationships, continually participate in professional 
development activities, and behave in a professional manner (DuFour, Eaker, & DuFour, 

2005; Langer, 1999; Stronge, 2002; Wong & Wong, 1998). 
 
Schoenbach (1994, p. 25) defines reflection as “taking time on a regular basis to step 

back from the often overwhelming demands of everyday [school/classroom] life, and 
considering—through writing and discussion—what is happening in one's 

[school/classroom] and why.”  
 
Research has found that sustained reflection by teachers increases teacher efficacy in the 

classroom, which, in turn, is connected to increases in student learning (Chase, 
Germundsen, Brownstein, & Distad, 2001). One reason for this is that reflection can aid 

teachers in determining what is successful in the classroom and what could be improved 
(Chase et al., 2001). Teachers must also be willing to change when a change will lead to 
greater effectiveness in the classroom (Langer, 1999). Reflecting on their practice is a 

vital step in determining what changes are possible and how they might affect students in 
the classroom (Glazer, Abbott, & Harris, 2004; Stanley, 1998). We believe that the 
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principles of reflection that are tied to teaching are equally effective when applied to 
school leaders reflecting on their practice.   

 
Candidates must understand that a key element to successful reflection is collaboration 

because “[educators] never work in a vacuum, either in gaining the ideas, discussing 
them, gathering feedback in understanding or reconstruing them, or even in rejecting 
them” (Langer, 1999, p. 51).  

 
Collaboration among teachers is valuable for more than reflection. Langer (1999) studied 

several high-performing schools and found that teachers in these schools collaborate often 
and in a number of ways including coordinating efforts to improve student achievement 
and engaging in professional communities, both of which positively affect student 

achievement (DuFour et al., 2005; Polk, 2006). School leaders must learn to harness this 
teacher collaboration for the success of the school. 

 
Several characteristics can help educators to build strong collegial relationships. Hurst and 
Reding (2000) advise teachers to be respectful and courteous with colleagues, be both 

followers and leaders, support and encourage colleagues, and recognize the chain of 
command in the school context. The same can be said of school leaders. 

 
Students of educators who engage in ongoing professional development benefit not only 

from the knowledge gained, but also from the educator’s enthusiasm for learning 
(Darling-Hammond, 2000; Langer, 1999; Polk, 2006). For students to benefit fully, 
teachers and school leaders must serve as models to students regarding continued 

learning (Polk, 2006). We believe that life-long learning is extremely valuable to 
candidates and occurs as candidates seek out professional development throughout their 

careers.  
 
In addition to the elements discussed above, many others have been identified as 

important for professionalism in educators: positive attitude, confidence, initiative, being 
prepared, with-it-ness, punctuality, professional appearance, and professional demeanor 

(Hurst & Reding, 2000; Kramer, 2003; McEwan, 2001; Wong & Wong, 1998). 
 
Ultimately, professional teachers look at teaching as more than simply a job (Pajak, 2001; 

Wong & Wong, 1998), and professionalism is an ongoing process that all educators must 
continually work toward (Kramer, 2003). 
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Transition Points and Assessments for Initial Programs 

 
B.S. in Elementary Education 
 
 

Transition Point Major Assessments 

Gate 1: Entry to 
Teacher Education 

• 3 satisfactory recommendation forms with dispositions (1 from 
faculty within dept., 2 from faculty outside dept.) 

• Grade Equivalent of 12.0 or higher on the Nelson Denny 

• Grade of “C” or better in the following courses: ENGL 1113, 
ENGL 1213, COMM 1113, MATH 1513 or higher, HIST 1483 or 

1493, PS 1113, 2 Humanities, and EDUC 3003 
• Grade of “S” in EDUC 1800 
• Completion of Application for Admittance to Teacher Education 

• Passing score on OGET 
• Retention GPA of 2.5 

• Concurrent enrollment or a grade of C or better in EDUC 3733 
and Bio or Phys Science 

• Passing score on EDUC 3003 lesson plan rubric 

• Satisfactory interview including assessment of critical thinking 
skills 

Gate 2: Entry to 
student teaching 

• Submission of completed application for student teaching  
• Passing score on OSAT 

• Satisfactory Practicum dispositional assessments in each of the 
following: Math Methods, Reading Diagnosis, and Practicum 
(school-based mentor) 

• Satisfactory transcript check - minimum GPA of 2.5 
• Minimum of 80 clock hours of field experiences  with two 

diverse field placements completed 
• Satisfactory portfolio check: Passing scores for a minimum of 5 

OK competencies as evidenced by course artifacts and 

instructor-completed rubrics 

Gate 3: Exiting 

student teaching 

• Passing scores for remaining 10 OK competencies as evidenced 

by course artifacts and instructor-completed rubrics 
• Completed Teaching Styles checklist 

• Satisfactory student teaching evaluations 
• Minimum retention GPA of 2.5 

Gate 4: Program 
completion 

• Completion of exit survey 
• Minimum retention GPA of 2.5 
• Grade of “C” or better in all elementary education major 

courses, professional education courses, and courses that fulfill 
the state 4x12 requirement 

• Satisfactory completion of foreign language proficiency 
requirements 
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Transition Points and Assessments for Advanced Programs 

 
M.Ed. in Education 

 

 

Transition Point Major Assessments 

Gate 1: Admission 
 

• Possess valid teaching certificate/license 
• Obtain a minimum undergraduate GPA of 3.00  
• Submit 2 recommendation forms 

Gate 2: Completion of  
9 hours 

• Passing score on English Proficiency Exam OR “C” or better in 
ENGL 5003 

• Grade of C or better in EDUC 5103-Graduate Research 
• Obtain a minimum GPA of 3.00  

• Submit acceptable dispositional assessments from 2 
departmental faculty 

Gate 3: Completion of  

21 hours 
 

• Submit acceptable disposition assessment from 2 school-based 

faculty 
• Complete a minimum of 10 hours of field experiences 

• Obtain a passing score on 21-hour checkpoint portfolio 
assessment 

• Obtain a minimum GPA of 3.00 

Gate 4: Program 

Completion 
 

• Obtain a minimum GPA of 3.00 

• Complete a minimum of 25 total hours of field experience 
• Obtain a passing score on exit-program portfolio assessment 
• Obtain a passing score on Analysis of Growth paper (in exit-

program portfolio) 
• Complete Exit Survey 

• Obtain a minimum GPA of 3.00 
• Submit acceptable dispositional assessment from 1 faculty who 

specializes in the field 
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M.S. in Educational Leadership 
 
 

Transition Point  Major Assessments 

Gate 1: Program Entry • Possess valid teaching certificate/license 

• Minimum undergraduate GPA of 3.00 
• Submit 2 satisfactory recommendation forms 

Gate 2: Completion of  
15 Hrs.  

• Completion of Plan of Study 
• Completion of 10 hours of field experience 

• Grade of “C” or better in EDUC 5103, Introduction to Graduate 
Research 

• Minimum GPA of 3.00 

• Submit satisfactory disposition assessment by 2 departmental 
faculty     

• Passing score on English Proficiency Exam OR “C” or better in 
ENGL 5003 

• Satisfactory portfolio check  

Gate 3: Completion of  

24 Hrs. 

• GPA of 3.0 

• Completion of 30 hours of field experience 
• Submit satisfactory disposition assessment by 2 departmental 

faculty      

Gate 4: Program 
completion 

• Minimum GPA of 3.0 
• Completion of 150 hours of internship 

• Submit satisfactory  dispositional assessment by 1 faculty who 
specializes in their field     

• Completion of exit survey 
• Passing score on exit-program portfolio     
• Satisfactory Internship Evaluation     
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n
 a
n
d
 t
o
 c
re
a
te
 s
u
p
p
o
rt
iv
e
 l
e
a
rn
in
g
 e
n
v
ir
o
n
m
e
n
ts
. 



1
2
/0
1
/0
7
, 
p
. 
1
9
 

 C
a
m
e
ro
n
 

C
o
re
 V
a
lu
e
s
 

C
o
n
c
e
p
tu
a
l 

F
ra
m
e
w
o
rk
 

O
k
la
h
o
m
a
 G
e
n
e
ra
l 
C
o
m
p
e
te
n
c
ie
s
 

A
C
E
I 
S
ta
n
d
a
rd
s
 

D
iv
e
rs
it
y
 

a
m
o
n
g
 o
u
r 

s
tu
d
e
n
ts
, 

fa
c
u
lt
y
, 
a
n
d
 

s
ta
ff
 

c
a
ri
n
g
 

 
2
. 
T
h
e
 t
e
a
c
h
e
r 
u
n
d
e
rs
ta
n
d
s
 h
o
w
 s
tu
d
e
n
ts
 l
e
a
rn
 

a
n
d
 d
e
v
e
lo
p
 a
n
d
 c
a
n
 p
ro
v
id
e
 l
e
a
rn
in
g
 

o
p
p
o
rt
u
n
it
ie
s
 t
h
a
t 
s
u
p
p
o
rt
 t
h
e
ir
 i
n
te
ll
e
ct
u
a
l,
 

s
o
c
ia
l 
a
n
d
 p
h
y
s
ic
a
l 
d
e
v
e
lo
p
m
e
n
t 
a
t 
a
ll
 g
ra
d
e
 

le
v
e
ls
 i
n
c
lu
d
in
g
 e
a
rl
y
 c
h
il
d
h
o
o
d
, 
e
le
m
e
n
ta
ry
, 

m
id
d
le
 l
e
v
e
l,
 a
n
d
 s
e
c
o
n
d
a
ry
. 

3
. 
T
h
e
 t
e
a
c
h
e
r 
u
n
d
e
rs
ta
n
d
s
 t
h
a
t 
s
tu
d
e
n
ts
 v
a
ry
 i
n
 

th
e
ir
 a
p
p
ro
a
ch
e
s
 t
o
 l
e
a
rn
in
g
 a
n
d
 c
re
a
te
s
 

in
s
tr
u
ct
io
n
a
l 
o
p
p
o
rt
u
n
it
ie
s
 t
h
a
t 
a
re
 a
d
a
p
ta
b
le
 t
o
 

in
d
iv
id
u
a
l 
d
if
fe
re
n
ce
s
 o
f 
le
a
rn
e
rs
. 

5
. 
T
h
e
 t
e
a
c
h
e
r 
u
s
e
s
 t
h
e
 b
e
s
t 
p
ra
c
ti
ce
s
 r
e
la
te
d
 t
o
 

m
o
ti
v
a
ti
o
n
 a
n
d
 b
e
h
a
v
io
r 
to
 c
re
a
te
 l
e
a
rn
in
g
 

e
n
v
ir
o
n
m
e
n
ts
 t
h
a
t 
e
n
c
o
u
ra
g
e
 p
o
s
it
iv
e
 s
o
c
ia
l 

in
te
ra
c
ti
o
n
, 
s
e
lf
-m

o
ti
v
a
ti
o
n
, 
a
n
d
 a
c
ti
v
e
 

e
n
g
a
g
e
m
e
n
t 
in
 l
e
a
rn
in
g
, 
th
u
s
, 
p
ro
v
id
in
g
 

o
p
p
o
rt
u
n
it
ie
s
 f
o
r 
s
u
c
c
e
s
s
. 

6
. 
T
h
e
 t
e
a
c
h
e
r 
d
e
v
e
lo
p
s
 k
n
o
w
le
d
g
e
 o
f 
a
n
d
 u
s
e
s
 

c
o
m
m
u
n
ic
a
ti
o
n
 t
e
c
h
n
iq
u
e
s
 t
o
 f
o
s
te
r 
a
c
ti
v
e
 

in
q
u
ir
y
, 
c
o
ll
a
b
o
ra
ti
o
n
, 
a
n
d
 s
u
p
p
o
rt
iv
e
 i
n
te
ra
ct
io
n
 

in
 t
h
e
 c
la
s
s
ro
o
m
. 

1
 D
e
v
e
lo
p
m
e
n
t 
a
n
d
 l
e
a
rn
in
g
—
C
a
n
d
id
a
te
s
 k
n
o
w
, 
u
n
d
e
rs
ta
n
d
, 
a
n
d
 u
s
e
 t
h
e
 m

a
jo
r 

c
o
n
c
e
p
ts
, 
p
ri
n
c
ip
le
s
, 
th
e
o
ri
e
s
, 
a
n
d
 r
e
s
e
a
rc
h
 r
e
la
te
d
 t
o
 d
e
v
e
lo
p
m
e
n
t 
o
f 
c
h
il
d
re
n
 a
n
d
 

y
o
u
n
g
 a
d
o
le
s
ce
n
ts
 t
o
 c
o
n
s
tr
u
c
t 
le
a
rn
in
g
 o
p
p
o
rt
u
n
it
ie
s
 t
h
a
t 
s
u
p
p
o
rt
 i
n
d
iv
id
u
a
l 

s
tu
d
e
n
ts
’ 
d
e
v
e
lo
p
m
e
n
t 
a
n
d
 a
c
q
u
is
it
io
n
 o
f 
k
n
o
w
le
d
g
e
. 

3
.1
 I
n
te
g
ra
ti
n
g
 a
n
d
 a
p
p
ly
in
g
 k
n
o
w
le
d
g
e
 f
o
r 
in
s
tr
u
c
ti
o
n
—
C
a
n
d
id
a
te
s
 p
la
n
 a
n
d
 

im
p
le
m
e
n
t 
in
s
tr
u
c
ti
o
n
 b
a
s
e
d
 o
n
 k
n
o
w
le
d
g
e
 o
f 
s
tu
d
e
n
ts
, 
le
a
rn
in
g
 t
h
e
o
ry
, 
c
o
n
n
e
ct
io
n
 

a
c
ro
s
s
 t
h
e
 c
u
rr
ic
u
lu
m
, 
c
u
rr
ic
u
la
r 
g
o
a
ls
, 
a
n
d
 c
o
m
m
u
n
it
y
. 
 

3
.2
 A
d
a
p
ta
ti
o
n
 t
o
 d
iv
e
rs
e
 s
tu
d
e
n
ts
—
C
a
n
d
id
a
te
s
 u
n
d
e
rs
ta
n
d
 h
o
w
 e
le
m
e
n
ta
ry
 

s
tu
d
e
n
ts
 d
if
fe
r 
in
 t
h
e
ir
 d
e
v
e
lo
p
m
e
n
t 
a
n
d
 a
p
p
ro
a
c
h
e
s
 t
o
 l
e
a
rn
in
g
, 
a
n
d
 c
re
a
te
 

in
s
tr
u
ct
io
n
a
l 
o
p
p
o
rt
u
n
it
ie
s
 t
h
a
t 
a
re
 a
d
a
p
te
d
 t
o
 d
iv
e
rs
e
 s
tu
d
e
n
ts
. 

3
.4
 A
c
ti
v
e
 e
n
g
a
g
e
m
e
n
t 
in
 l
e
a
rn
in
g
—
C
a
n
d
id
a
te
s
 u
s
e
 t
h
e
ir
 k
n
o
w
le
d
g
e
 a
n
d
 

u
n
d
e
rs
ta
n
d
in
g
 o
f 
in
d
iv
id
u
a
l 
a
n
d
 g
ro
u
p
 m

o
ti
v
a
ti
o
n
 a
n
d
 b
e
h
a
v
io
r 
a
m
o
n
g
 s
tu
d
e
n
ts
 a
t 

th
e
 K
-6
 l
e
v
e
l 
to
 f
o
s
te
r 
a
ct
iv
e
 e
n
g
a
g
e
m
e
n
t 
in
 l
e
a
rn
in
g
, 
s
e
lf
- 
m
o
ti
v
a
ti
o
n
, 
a
n
d
 p
o
s
it
iv
e
 

s
o
c
ia
l 
in
te
ra
c
ti
o
n
 a
n
d
 t
o
 c
re
a
te
 s
u
p
p
o
rt
iv
e
 l
e
a
rn
in
g
 e
n
v
ir
o
n
m
e
n
ts
. 

3
.5
 C
o
m
m
u
n
ic
a
ti
o
n
 t
o
 f
o
s
te
r 
le
a
rn
in
g
—
C
a
n
d
id
a
te
s
 u
s
e
 t
h
e
ir
 k
n
o
w
le
d
g
e
 a
n
d
 

u
n
d
e
rs
ta
n
d
in
g
 o
f 
e
ff
e
c
ti
v
e
 v
e
rb
a
l,
 n
o
n
v
e
rb
a
l,
 a
n
d
 m

e
d
ia
 c
o
m
m
u
n
ic
a
ti
o
n
 t
e
c
h
n
iq
u
e
s
 

to
 f
o
s
te
r 
a
c
ti
v
it
y
 i
n
q
u
ir
y
, 
c
o
ll
a
b
o
ra
ti
o
n
, 
a
n
d
 s
u
p
p
o
rt
iv
e
 i
n
te
ra
ct
io
n
 i
n
 t
h
e
 e
le
m
e
n
ta
ry
 

c
la
s
s
ro
o
m
. 

 

E
x
c
e
ll
e
n
c
e
 

in
 t
e
a
c
h
in
g
, 

s
c
h
o
la
rs
h
ip
, 

s
e
rv
ic
e
, 
a
n
d
 

m
e
n
to
ri
n
g
 

c
o
m
m
it
te
d
 

 
9
. 
T
h
e
 t
e
a
c
h
e
r 
e
v
a
lu
a
te
s
 t
h
e
 e
ff
e
c
ts
 o
f 
h
is
/h
e
r 

c
h
o
ic
e
s
 a
n
d
 a
c
ti
o
n
s
 o
n
 o
th
e
rs
 (
s
tu
d
e
n
ts
, 
p
a
re
n
ts
, 

a
n
d
 o
th
e
r 
p
ro
fe
s
s
io
n
a
ls
 i
n
 t
h
e
 l
e
a
rn
in
g
 

c
o
m
m
u
n
it
y
),
 m

o
d
if
ie
s
 t
h
o
s
e
 a
c
ti
o
n
s
 w
h
e
n
 

n
e
e
d
e
d
, 
a
n
d
 a
c
ti
v
e
ly
 s
e
e
k
s
 o
p
p
o
rt
u
n
it
ie
s
 f
o
r 

c
o
n
ti
n
u
e
d
 p
ro
fe
s
s
io
n
a
l 
g
ro
w
th
. 

1
0
. 
T
h
e
 t
e
a
c
h
e
r 
fo
s
te
rs
 p
o
s
it
iv
e
 i
n
te
ra
c
ti
o
n
 w
it
h
 

s
c
h
o
o
l 
c
o
ll
e
a
g
u
e
s
, 
p
a
re
n
ts
/f
a
m
il
ie
s
, 
a
n
d
 

o
rg
a
n
iz
a
ti
o
n
s
 i
n
 t
h
e
 c
o
m
m
u
n
it
y
 t
o
 a
c
ti
v
e
ly
 

e
n
g
a
g
e
 t
h
e
m
 i
n
 s
u
p
p
o
rt
 o
f 
s
tu
d
e
n
ts
' 
le
a
rn
in
g
 a
n
d
 

w
e
ll
 b
e
in
g
. 

1
2
. 
T
h
e
 t
e
a
c
h
e
r 
u
n
d
e
rs
ta
n
d
s
 t
h
e
 p
ro
ce
s
s
 o
f 

c
o
n
ti
n
u
o
u
s
 l
if
e
lo
n
g
 l
e
a
rn
in
g
, 
th
e
 c
o
n
ce
p
t 
o
f 

m
a
k
in
g
 l
e
a
rn
in
g
 e
n
jo
y
a
b
le
, 
a
n
d
 t
h
e
 n
e
e
d
 f
o
r 
a
 

w
il
li
n
g
n
e
s
s
 t
o
 c
h
a
n
g
e
 l
e
a
d
in
g
 t
o
 g
re
a
te
r 
s
tu
d
e
n
t 

le
a
rn
in
g
 a
n
d
 d
e
v
e
lo
p
m
e
n
t.
 

5
.1
 P
ro
fe
s
s
io
n
a
l 
g
ro
w
th
, 
re
fl
e
c
ti
o
n
 a
n
d
 e
v
a
lu
a
ti
o
n
—
C
a
n
d
id
a
te
s
 a
re
 a
w
a
re
 o
f 
a
n
d
 

re
fl
e
ct
 o
n
 t
h
e
ir
 p
ra
ct
ic
e
 i
n
 l
ig
h
t 
o
f 
re
s
e
a
rc
h
 o
n
 t
e
a
c
h
in
g
, 
p
ro
fe
s
s
io
n
a
l 
e
th
ic
s
, 
a
n
d
 

re
s
o
u
rc
e
s
 a
v
a
il
a
b
le
 f
o
r 
p
ro
fe
s
s
io
n
a
l 
le
a
rn
in
g
; 
th
e
y
 c
o
n
ti
n
u
a
ll
y
 e
v
a
lu
a
te
 t
h
e
 e
ff
e
ct
s
 o
f 

th
e
ir
 p
ro
fe
s
s
io
n
a
l 
d
e
c
is
io
n
s
 a
n
d
 a
c
ti
o
n
s
 o
n
 s
tu
d
e
n
ts
, 
fa
m
il
ie
s
, 
a
n
d
 o
th
e
r 

p
ro
fe
s
s
io
n
a
ls
 i
n
 t
h
e
 l
e
a
rn
in
g
 c
o
m
m
u
n
it
y
 a
n
d
 a
c
ti
v
e
ly
 s
e
e
k
 o
u
t 
o
p
p
o
rt
u
n
it
ie
s
 t
o
 g
ro
w
 

p
ro
fe
s
s
io
n
a
ll
y
. 

5
.2
 C
o
ll
a
b
o
ra
ti
o
n
 —

C
a
n
d
id
a
te
s
 k
n
o
w
 t
h
e
 i
m
p
o
rt
a
n
ce
 o
f 
e
s
ta
b
li
s
h
in
g
 a
n
d
 

m
a
in
ta
in
in
g
 p
o
s
it
iv
e
 c
o
ll
a
b
o
ra
ti
v
e
 r
e
la
ti
o
n
s
h
ip
s
 w
it
h
 f
a
m
il
ie
s
, 
s
c
h
o
o
l 
c
o
ll
e
a
g
u
e
s
, 

a
n
d
 a
g
e
n
c
ie
s
 i
n
 t
h
e
 l
a
rg
e
r 
c
o
m
m
u
n
it
y
 t
o
 p
ro
m
o
te
 t
h
e
 i
n
te
ll
e
ct
u
a
l,
 s
o
c
ia
l,
 e
m
o
ti
o
n
a
l,
 

p
h
y
s
ic
a
l 
g
ro
w
th
, 
a
n
d
 w
e
ll
-b
e
in
g
 o
f 
c
h
il
d
re
n
. 

 

  



1
2
/0
1
/0
7
, 
p
. 
2
0
 

S
ta
n
d
a
r
d
s
 A
li
g
n
m
e
n
t 
C
h
a
r
ts
 –
 A
d
v
a
n
c
e
d
 P
r
o
g
r
a
m
s
 

 S
T
A
N
D
A
R
D
S
 A
L
IG
N
M
E
N
T
 –
 M
.E
d
. 
in
 E
D
U
C
A
T
IO
N
 c
o
n
c
e
n
tr
a
ti
o
n
 i
n
 E
le
m
e
n
ta
ry
 E
d
u
c
a
ti
o
n
  

 
 

  
  

 

C
a
m
e
ro
n
 

C
o
re
 

V
a
lu
e
s
 

C
o
n
c
e
p
tu
a
l 

F
ra
m
e
w
o
rk
 

M
.E
d
. 
 

P
ro
g
ra
m
 

O
b
je
c
ti
v
e
s
 

A
C
E
I 
S
ta
n
d
a
rd
s
 

N
a
ti
o
n
a
l 
B
o
a
rd
 f
o
r 

P
ro
fe
s
s
io
n
a
l 
T
e
a
c
h
in
g
 

S
ta
n
d
a
rd
s
 

S
tu
d
e
n
t 

le
a
rn
in
g
 a
s
 

o
u
r 
to
p
 

p
ri
o
ri
ty
 

c
o
m
p
e
te
n
t 

 
1
. 
d
e
v
e
lo
p
 a
n
d
 

d
e
li
v
e
r 
c
u
rr
ic
u
lu
m
 

b
a
s
e
d
 o
n
 

th
e
o
re
ti
c
a
l 

fo
u
n
d
a
ti
o
n
s
 o
f 
th
e
 

d
is
c
ip
li
n
e
 

2
. 
a
n
a
ly
z
e
, 
u
ti
li
z
e
, 

a
n
d
 c
o
n
d
u
ct
 

re
s
e
a
rc
h
 c
ri
ti
c
a
ll
y
 

4
. 
m
o
n
it
o
r 
a
n
d
 

a
s
s
e
s
s
 p
u
p
il
 

le
a
rn
in
g
 

5
. 
d
e
m
o
n
s
tr
a
te
 t
h
e
 

u
s
e
 o
f 
te
ch
n
o
lo
g
y
 

in
 s
u
p
p
o
rt
 o
f 

te
a
c
h
in
g
 a
n
d
 

le
a
rn
in
g
 

2
.1
 R
e
a
d
in
g
, 
W
ri
ti
n
g
 a
n
d
 O
ra
l 
L
a
n
g
u
a
g
e
 –
 C
a
n
d
id
a
te
s
 d
e
m
o
n
s
tr
a
te
 a
 h
ig
h
 l
e
v
e
l 

o
f 
c
o
m
p
e
te
n
ce
 i
n
 u
s
e
 o
f 
E
n
g
li
s
h
 l
a
n
g
u
a
g
e
 a
rt
s
 a
n
d
 t
h
e
y
 k
n
o
w
, 
u
n
d
e
rs
ta
n
d
, 
a
n
d
 

u
s
e
 c
o
n
c
e
p
ts
 f
ro
m
 r
e
a
d
in
g
, 
la
n
g
u
a
g
e
, 
a
n
d
 c
h
il
d
 d
e
v
e
lo
p
m
e
n
t 
to
 t
e
a
c
h
 r
e
a
d
in
g
, 

w
ri
ti
n
g
, 
s
p
e
a
k
in
g
, 
v
ie
w
in
g
, 
li
s
te
n
in
g
, 
a
n
d
 t
h
in
k
in
g
 s
k
il
ls
, 
a
n
d
 t
o
 h
e
lp
 s
tu
d
e
n
ts
 

s
u
c
ce
s
s
fu
ll
y
 a
p
p
ly
 t
h
e
ir
 d
e
v
e
lo
p
in
g
 s
k
il
ls
 t
o
 m

a
n
y
 d
if
fe
re
n
t 
s
it
u
a
ti
o
n
s
, 
m
a
te
ri
a
ls
, 

a
n
d
 i
d
e
a
s
. 

2
.2
 S
c
ie
n
c
e
—
C
a
n
d
id
a
te
s
 k
n
o
w
, 
u
n
d
e
rs
ta
n
d
, 
a
n
d
 u
s
e
 f
u
n
d
a
m
e
n
ta
l 
c
o
n
c
e
p
ts
 i
n
 

th
e
 s
u
b
je
ct
 m

a
tt
e
r 
o
f 
s
c
ie
n
ce
—
in
c
lu
d
in
g
 p
h
y
s
ic
a
l,
 l
if
e
, 
a
n
d
 e
a
rt
h
 a
n
d
 s
p
a
ce
 

s
c
ie
n
ce
s
—
a
s
 w
e
ll
 a
s
 c
o
n
ce
p
ts
 i
n
 s
c
ie
n
ce
 a
n
d
 t
e
ch
n
o
lo
g
y
, 
s
c
ie
n
c
e
 i
n
 p
e
rs
o
n
a
l 
a
n
d
 

s
o
c
ia
l 
p
e
rs
p
e
c
ti
v
e
s
, 
th
e
 h
is
to
ry
 a
n
d
 n
a
tu
re
 o
f 
s
c
ie
n
c
e
, 
th
e
 u
n
if
y
in
g
 c
o
n
c
e
p
ts
 o
f 

s
c
ie
n
ce
, 
a
n
d
 t
h
e
 i
n
q
u
ir
y
 p
ro
c
e
s
s
e
s
 s
c
ie
n
ti
s
ts
 u
s
e
 i
n
 d
is
c
o
v
e
ry
 o
f 
n
e
w
 k
n
o
w
le
d
g
e
 

to
 b
u
il
d
 a
 b
a
s
e
 f
o
r 
s
c
ie
n
ti
fi
c
 a
n
d
 t
e
ch
n
o
lo
g
ic
a
l 
li
te
ra
c
y
. 

2
.3
 M
a
th
e
m
a
ti
c
s
 –
 C
a
n
d
id
a
te
s
 k
n
o
w
, 
u
n
d
e
rs
ta
n
d
, 
a
n
d
 u
s
e
 t
h
e
 m

a
jo
r 
c
o
n
ce
p
ts
 

a
n
d
 p
ro
ce
d
u
re
s
 t
h
a
t 
d
e
fi
n
e
 n
u
m
b
e
r 
a
n
d
 o
p
e
ra
ti
o
n
s
, 
a
lg
e
b
ra
, 
g
e
o
m
e
tr
y
, 

m
e
a
s
u
re
m
e
n
t,
 a
n
d
 d
a
ta
 a
n
a
ly
s
is
 a
n
d
 p
ro
b
a
b
il
it
y
. 
 I
n
 s
o
 d
o
in
g
, 
th
e
y
 c
o
n
s
is
te
n
tl
y
 

e
n
g
a
g
e
 p
ro
b
le
m
 s
o
lv
in
g
, 
re
a
s
o
n
in
g
 a
n
d
 p
ro
o
f,
 c
o
m
m
u
n
ic
a
ti
o
n
, 
c
o
n
n
e
c
ti
o
n
s
, 
a
n
d
 

re
p
re
s
e
n
ta
ti
o
n
. 
  

2
.4
 S
o
c
ia
l 
s
tu
d
ie
s
—
C
a
n
d
id
a
te
s
 k
n
o
w
, 
u
n
d
e
rs
ta
n
d
, 
a
n
d
 u
s
e
 t
h
e
 m

a
jo
r 
c
o
n
ce
p
ts
 

a
n
d
 m

o
d
e
s
 o
f 
in
q
u
ir
y
 f
ro
m
 t
h
e
 s
o
c
ia
l 
s
tu
d
ie
s
—
th
e
 i
n
te
g
ra
te
d
 s
tu
d
y
 o
f 
h
is
to
ry
, 

g
e
o
g
ra
p
h
y
, 
th
e
 s
o
c
ia
l 
s
c
ie
n
c
e
s
, 
a
n
d
 o
th
e
r 
re
la
te
d
 a
re
a
s
—
to
 p
ro
m
o
te
 e
le
m
e
n
ta
ry
 

s
tu
d
e
n
ts
’ 
a
b
il
it
ie
s
 t
o
 m

a
k
e
 i
n
fo
rm

e
d
 d
e
c
is
io
n
s
 a
s
 c
it
iz
e
n
s
 o
f 
a
 c
u
lt
u
ra
ll
y
 d
iv
e
rs
e
 

d
e
m
o
c
ra
ti
c
 s
o
c
ie
ty
 a
n
d
 i
n
te
rd
e
p
e
n
d
e
n
t 
w
o
rl
d
. 

2
.5
 T
h
e
 a
rt
s
—
C
a
n
d
id
a
te
s
 k
n
o
w
, 
u
n
d
e
rs
ta
n
d
, 
a
n
d
 u
s
e
—
a
s
 a
p
p
ro
p
ri
a
te
 t
o
 t
h
e
ir
 

o
w
n
 k
n
o
w
le
d
g
e
 a
n
d
 s
k
il
ls
—
th
e
 c
o
n
te
n
t,
 f
u
n
c
ti
o
n
s
, 
a
n
d
 a
c
h
ie
v
e
m
e
n
ts
 o
f 
th
e
 

p
e
rf
o
rm

in
g
 a
rt
s
 (
d
a
n
c
e
, 
m
u
s
ic
, 
th
e
a
te
r)
 a
n
d
 v
is
u
a
l 
a
rt
s
 a
s
 p
ri
m
a
ry
 m

e
d
ia
 f
o
r 

c
o
m
m
u
n
ic
a
ti
o
n
, 
in
q
u
ir
y
, 
a
n
d
 e
n
g
a
g
e
m
e
n
t 
a
m
o
n
g
 e
le
m
e
n
ta
ry
 s
tu
d
e
n
ts
. 

2
.6
 H
e
a
lt
h
 e
d
u
c
a
ti
o
n
—
C
a
n
d
id
a
te
s
 k
n
o
w
, 
u
n
d
e
rs
ta
n
d
, 
a
n
d
 u
s
e
 t
h
e
 m

a
jo
r 

c
o
n
c
e
p
ts
 i
n
 t
h
e
 s
u
b
je
c
t 
m
a
tt
e
r 
o
f 
h
e
a
lt
h
 e
d
u
c
a
ti
o
n
 t
o
 c
re
a
te
 o
p
p
o
rt
u
n
it
ie
s
 f
o
r 

s
tu
d
e
n
t 
d
e
v
e
lo
p
m
e
n
t 
a
n
d
 p
ra
c
ti
ce
 o
f 
s
k
il
ls
 t
h
a
t 
c
o
n
tr
ib
u
te
 t
o
 g
o
o
d
 h
e
a
lt
h
. 

2
.7
 P
h
y
s
ic
a
l 
e
d
u
c
a
ti
o
n
—
C
a
n
d
id
a
te
s
 k
n
o
w
, 
u
n
d
e
rs
ta
n
d
, 
a
n
d
 u
s
e
—
a
s
 

a
p
p
ro
p
ri
a
te
 t
o
 t
h
e
ir
 o
w
n
 u
n
d
e
rs
ta
n
d
in
g
 a
n
d
 s
k
il
ls
—
h
u
m
a
n
 m

o
v
e
m
e
n
t 
a
n
d
 

p
h
y
s
ic
a
l 
a
c
ti
v
it
y
 a
s
 c
e
n
tr
a
l 
e
le
m
e
n
ts
 t
o
 f
o
s
te
r 
a
c
ti
v
e
, 
h
e
a
lt
h
y
 l
if
e
 s
ty
le
s
 a
n
d
 

e
n
h
a
n
ce
d
 q
u
a
li
ty
 o
f 
li
fe
 f
o
r 
e
le
m
e
n
ta
ry
 s
tu
d
e
n
ts
. 

3
.1
 I
n
te
g
ra
ti
n
g
 a
n
d
 a
p
p
ly
in
g
 k
n
o
w
le
d
g
e
 f
o
r 
in
s
tr
u
c
ti
o
n
—
C
a
n
d
id
a
te
s
 p
la
n
 a
n
d
 

im
p
le
m
e
n
t 
in
s
tr
u
c
ti
o
n
 b
a
s
e
d
 o
n
 k
n
o
w
le
d
g
e
 o
f 
s
tu
d
e
n
ts
, 
le
a
rn
in
g
 t
h
e
o
ry
, 

c
o
n
n
e
c
ti
o
n
 a
c
ro
s
s
 t
h
e
 c
u
rr
ic
u
lu
m
, 
c
u
rr
ic
u
la
r 
g
o
a
ls
, 
a
n
d
 c
o
m
m
u
n
it
y
. 
 

3
.3
 D
e
v
e
lo
p
m
e
n
t 
o
f 
c
ri
ti
c
a
l 
th
in
k
in
g
 a
n
d
 p
ro
b
le
m
 s
o
lv
in
g
.—

C
a
n
d
id
a
te
s
 

u
n
d
e
rs
ta
n
d
 a
n
d
 u
s
e
 a
 v
a
ri
e
ty
 o
f 
te
a
c
h
in
g
 s
tr
a
te
g
ie
s
 t
h
a
t 
e
n
c
o
u
ra
g
e
 e
le
m
e
n
ta
ry
 

s
tu
d
e
n
ts
’ 
d
e
v
e
lo
p
m
e
n
t 
a
n
d
 u
s
e
 o
f 
c
ri
ti
c
a
l 
th
in
k
in
g
 a
n
d
 p
ro
b
le
m
 s
o
lv
in
g
  
  
 

3
.4
 A
c
ti
v
e
 e
n
g
a
g
e
m
e
n
t 
in
 l
e
a
rn
in
g
—
C
a
n
d
id
a
te
s
 u
s
e
 t
h
e
ir
 k
n
o
w
le
d
g
e
 a
n
d
 

u
n
d
e
rs
ta
n
d
in
g
 o
f 
in
d
iv
id
u
a
l 
a
n
d
 g
ro
u
p
 m

o
ti
v
a
ti
o
n
 a
n
d
 b
e
h
a
v
io
r 
a
m
o
n
g
 s
tu
d
e
n
ts
 

a
t 
th
e
 K
-6
 l
e
v
e
l 
to
 f
o
s
te
r 
a
ct
iv
e
 e
n
g
a
g
e
m
e
n
t 
in
 l
e
a
rn
in
g
, 
s
e
lf
- 
m
o
ti
v
a
ti
o
n
, 
a
n
d
 

p
o
s
it
iv
e
 s
o
c
ia
l 
in
te
ra
ct
io
n
 a
n
d
 t
o
 c
re
a
te
 s
u
p
p
o
rt
iv
e
 l
e
a
rn
in
g
 e
n
v
ir
o
n
m
e
n
ts
. 

P
ro
p
o
s
it
io
n
 2
: 

T
e
a
c
h
e
rs
 K
n
o
w
 t
h
e
 

S
u
b
je
ct
s
 T
h
e
y
 T
e
a
ch
 

a
n
d
 H
o
w
 t
o
 T
e
a
c
h
 

T
h
o
s
e
 S
u
b
je
ct
s
 t
o
 

S
tu
d
e
n
ts
. 

P
ro
p
o
s
it
io
n
 3
: 

T
e
a
c
h
e
rs
 a
re
 

R
e
s
p
o
n
s
ib
le
 f
o
r 

M
a
n
a
g
in
g
 a
n
d
 

M
o
n
it
o
ri
n
g
 S
tu
d
e
n
t 

L
e
a
rn
in
g
. 
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2
1
 

C
a
m
e
ro
n
 

C
o
re
 

V
a
lu
e
s
 

C
o
n
c
e
p
tu
a
l 

F
ra
m
e
w
o
rk
 

M
.E
d
. 
 

P
ro
g
ra
m
 

O
b
je
c
ti
v
e
s
 

A
C
E
I 
S
ta
n
d
a
rd
s
 

N
a
ti
o
n
a
l 
B
o
a
rd
 f
o
r 

P
ro
fe
s
s
io
n
a
l 
T
e
a
c
h
in
g
 

S
ta
n
d
a
rd
s
 

D
iv
e
rs
it
y
 

a
m
o
n
g
 o
u
r 

s
tu
d
e
n
ts
, 

fa
c
u
lt
y
, 
a
n
d
 

s
ta
ff
 

c
a
ri
n
g
 

 
3
. 
id
e
n
ti
fy
 

d
e
v
e
lo
p
m
e
n
ta
l 
a
n
d
 

in
d
iv
id
u
a
l 

d
if
fe
re
n
ce
s
 a
n
d
 

a
d
ju
s
t 
p
ra
c
ti
c
e
s
 

a
c
c
o
rd
in
g
ly
; 

1
 D
e
v
e
lo
p
m
e
n
t 
a
n
d
 l
e
a
rn
in
g
—
C
a
n
d
id
a
te
s
 k
n
o
w
, 
u
n
d
e
rs
ta
n
d
, 
a
n
d
 u
s
e
 t
h
e
 

m
a
jo
r 
c
o
n
c
e
p
ts
, 
p
ri
n
c
ip
le
s
, 
th
e
o
ri
e
s
, 
a
n
d
 r
e
s
e
a
rc
h
 r
e
la
te
d
 t
o
 d
e
v
e
lo
p
m
e
n
t 
o
f 

c
h
il
d
re
n
 a
n
d
 y
o
u
n
g
 a
d
o
le
s
c
e
n
ts
 t
o
 c
o
n
s
tr
u
ct
 l
e
a
rn
in
g
 o
p
p
o
rt
u
n
it
ie
s
 t
h
a
t 
s
u
p
p
o
rt
 

in
d
iv
id
u
a
l 
s
tu
d
e
n
ts
’ 
d
e
v
e
lo
p
m
e
n
t 
a
n
d
 a
c
q
u
is
it
io
n
 o
f 
k
n
o
w
le
d
g
e
. 

3
.1
 I
n
te
g
ra
ti
n
g
 a
n
d
 a
p
p
ly
in
g
 k
n
o
w
le
d
g
e
 f
o
r 
in
s
tr
u
c
ti
o
n
—
C
a
n
d
id
a
te
s
 p
la
n
 a
n
d
 

im
p
le
m
e
n
t 
in
s
tr
u
c
ti
o
n
 b
a
s
e
d
 o
n
 k
n
o
w
le
d
g
e
 o
f 
s
tu
d
e
n
ts
, 
le
a
rn
in
g
 t
h
e
o
ry
, 

c
o
n
n
e
c
ti
o
n
 a
c
ro
s
s
 t
h
e
 c
u
rr
ic
u
lu
m
, 
c
u
rr
ic
u
la
r 
g
o
a
ls
, 
a
n
d
 c
o
m
m
u
n
it
y
. 
 

3
.2
 A
d
a
p
ta
ti
o
n
 t
o
 d
iv
e
rs
e
 s
tu
d
e
n
ts
—
C
a
n
d
id
a
te
s
 u
n
d
e
rs
ta
n
d
 h
o
w
 e
le
m
e
n
ta
ry
 

s
tu
d
e
n
ts
 d
if
fe
r 
in
 t
h
e
ir
 d
e
v
e
lo
p
m
e
n
t 
a
n
d
 a
p
p
ro
a
c
h
e
s
 t
o
 l
e
a
rn
in
g
, 
a
n
d
 c
re
a
te
 

in
s
tr
u
ct
io
n
a
l 
o
p
p
o
rt
u
n
it
ie
s
 t
h
a
t 
a
re
 a
d
a
p
te
d
 t
o
 d
iv
e
rs
e
 s
tu
d
e
n
ts
. 

3
.4
 A
c
ti
v
e
 e
n
g
a
g
e
m
e
n
t 
in
 l
e
a
rn
in
g
—
C
a
n
d
id
a
te
s
 u
s
e
 t
h
e
ir
 k
n
o
w
le
d
g
e
 a
n
d
 

u
n
d
e
rs
ta
n
d
in
g
 o
f 
in
d
iv
id
u
a
l 
a
n
d
 g
ro
u
p
 m

o
ti
v
a
ti
o
n
 a
n
d
 b
e
h
a
v
io
r 
a
m
o
n
g
 s
tu
d
e
n
ts
 

a
t 
th
e
 K
-6
 l
e
v
e
l 
to
 f
o
s
te
r 
a
ct
iv
e
 e
n
g
a
g
e
m
e
n
t 
in
 l
e
a
rn
in
g
, 
s
e
lf
- 
m
o
ti
v
a
ti
o
n
, 
a
n
d
 

p
o
s
it
iv
e
 s
o
c
ia
l 
in
te
ra
ct
io
n
 a
n
d
 t
o
 c
re
a
te
 s
u
p
p
o
rt
iv
e
 l
e
a
rn
in
g
 e
n
v
ir
o
n
m
e
n
ts
. 

3
.5
 C
o
m
m
u
n
ic
a
ti
o
n
 t
o
 f
o
s
te
r 
le
a
rn
in
g
—
C
a
n
d
id
a
te
s
 u
s
e
 t
h
e
ir
 k
n
o
w
le
d
g
e
 a
n
d
 

u
n
d
e
rs
ta
n
d
in
g
 o
f 
e
ff
e
c
ti
v
e
 v
e
rb
a
l,
 n
o
n
v
e
rb
a
l,
 a
n
d
 m

e
d
ia
 c
o
m
m
u
n
ic
a
ti
o
n
 

te
c
h
n
iq
u
e
s
 t
o
 f
o
s
te
r 
a
ct
iv
it
y
 i
n
q
u
ir
y
, 
c
o
ll
a
b
o
ra
ti
o
n
, 
a
n
d
 s
u
p
p
o
rt
iv
e
 i
n
te
ra
c
ti
o
n
 i
n
 

th
e
 e
le
m
e
n
ta
ry
 c
la
s
s
ro
o
m
. 

P
ro
p
o
s
it
io
n
 1
: 

T
e
a
c
h
e
rs
 a
re
 

C
o
m
m
it
te
d
 t
o
 S
tu
d
e
n
ts
 

a
n
d
 L
e
a
rn
in
g
 

 

E
x
c
e
ll
e
n
c
e
 

in
 t
e
a
c
h
in
g
, 

s
c
h
o
la
rs
h
ip
, 

s
e
rv
ic
e
, 
a
n
d
 

m
e
n
to
ri
n
g
 

c
o
m
m
it
te
d
 

 
6
. 
re
fl
e
c
t 
u
p
o
n
 a
n
d
 

e
v
a
lu
a
te
 h
is
/h
e
r 

o
w
n
 p
ra
c
ti
c
e
s
. 

5
.1
 P
ro
fe
s
s
io
n
a
l 
g
ro
w
th
, 
re
fl
e
c
ti
o
n
 a
n
d
 e
v
a
lu
a
ti
o
n
—
C
a
n
d
id
a
te
s
 a
re
 a
w
a
re
 o
f 

a
n
d
 r
e
fl
e
c
t 
o
n
 t
h
e
ir
 p
ra
ct
ic
e
 i
n
 l
ig
h
t 
o
f 
re
s
e
a
rc
h
 o
n
 t
e
a
c
h
in
g
, 
p
ro
fe
s
s
io
n
a
l 
e
th
ic
s
, 

a
n
d
 r
e
s
o
u
rc
e
s
 a
v
a
il
a
b
le
 f
o
r 
p
ro
fe
s
s
io
n
a
l 
le
a
rn
in
g
; 
th
e
y
 c
o
n
ti
n
u
a
ll
y
 e
v
a
lu
a
te
 t
h
e
 

e
ff
e
ct
s
 o
f 
th
e
ir
 p
ro
fe
s
s
io
n
a
l 
d
e
c
is
io
n
s
 a
n
d
 a
ct
io
n
s
 o
n
 s
tu
d
e
n
ts
, 
fa
m
il
ie
s
, 
a
n
d
 

o
th
e
r 
p
ro
fe
s
s
io
n
a
ls
 i
n
 t
h
e
 l
e
a
rn
in
g
 c
o
m
m
u
n
it
y
 a
n
d
 a
ct
iv
e
ly
 s
e
e
k
 o
u
t 

o
p
p
o
rt
u
n
it
ie
s
 t
o
 g
ro
w
 p
ro
fe
s
s
io
n
a
ll
y
. 

5
.2
 C
o
ll
a
b
o
ra
ti
o
n
 —

C
a
n
d
id
a
te
s
 k
n
o
w
 t
h
e
 i
m
p
o
rt
a
n
ce
 o
f 
e
s
ta
b
li
s
h
in
g
 a
n
d
 

m
a
in
ta
in
in
g
 p
o
s
it
iv
e
 c
o
ll
a
b
o
ra
ti
v
e
 r
e
la
ti
o
n
s
h
ip
s
 w
it
h
 f
a
m
il
ie
s
, 
s
c
h
o
o
l 
c
o
ll
e
a
g
u
e
s
, 

a
n
d
 a
g
e
n
c
ie
s
 i
n
 t
h
e
 l
a
rg
e
r 
c
o
m
m
u
n
it
y
 t
o
 p
ro
m
o
te
 t
h
e
 i
n
te
ll
e
ct
u
a
l,
 s
o
c
ia
l,
 

e
m
o
ti
o
n
a
l,
 p
h
y
s
ic
a
l 
g
ro
w
th
, 
a
n
d
 w
e
ll
-b
e
in
g
 o
f 
c
h
il
d
re
n
. 

P
ro
p
o
s
it
io
n
 4
: 

T
e
a
c
h
e
rs
 T
h
in
k
 

S
y
s
te
m
a
ti
c
a
ll
y
 a
b
o
u
t 

T
h
e
ir
 P
ra
c
ti
c
e
 a
n
d
 

L
e
a
rn
 f
ro
m
 E
x
p
e
ri
e
n
ce
. 

P
ro
p
o
s
it
io
n
 5
: 

T
e
a
c
h
e
rs
 a
re
 M
e
m
b
e
rs
 

o
f 
L
e
a
rn
in
g
 

C
o
m
m
u
n
it
ie
s
. 
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 E
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o
n
c
e
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tr
a
ti
o
n
 i
n
 L
it
e
ra
c
y
 
 

 
  

  
 

C
a
m
e
ro
n
 

C
o
re
 

V
a
lu
e
s
 

C
o
n
c
e
p
tu
a
l 

F
ra
m
e
w
o
rk
 

M
.E
d
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P
ro
g
ra
m
 

O
b
je
c
ti
v
e
s
 

IR
A
 S
ta
n
d
a
rd
s
 

N
a
ti
o
n
a
l 
B
o
a
rd
 f
o
r 

P
ro
fe
s
s
io
n
a
l 
T
e
a
c
h
in
g
 

S
ta
n
d
a
rd
s
 

S
tu
d
e
n
t 

le
a
rn
in
g
 a
s
 

o
u
r 
to
p
 

p
ri
o
ri
ty
 

c
o
m
p
e
te
n
t 

 
1
. 
d
e
v
e
lo
p
 a
n
d
 

d
e
li
v
e
r 
c
u
rr
ic
u
lu
m
 

b
a
s
e
d
 o
n
 

th
e
o
re
ti
c
a
l 

fo
u
n
d
a
ti
o
n
s
 o
f 
th
e
 

d
is
c
ip
li
n
e
 

2
. 
a
n
a
ly
z
e
, 
u
ti
li
z
e
, 

a
n
d
 c
o
n
d
u
ct
 

re
s
e
a
rc
h
 c
ri
ti
c
a
ll
y
 

4
. 
m
o
n
it
o
r 
a
n
d
 

a
s
s
e
s
s
 p
u
p
il
 

le
a
rn
in
g
 

5
. 
d
e
m
o
n
s
tr
a
te
 t
h
e
 

u
s
e
 o
f 
te
ch
n
o
lo
g
y
 

in
 s
u
p
p
o
rt
 o
f 

te
a
c
h
in
g
 a
n
d
 

le
a
rn
in
g
 

1
 F
o
u
n
d
a
ti
o
n
a
l 
K
n
o
w
le
d
g
e
 

1
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 D
e
m
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n
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tr
a
te
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n
o
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d
g
e
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f 
p
s
y
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o
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g
ic
a
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c
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g
ic
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u
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d
in
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n
d
 w
ri
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n
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c
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n
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. 

1
b
 D
e
m
o
n
s
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a
te
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n
o
w
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d
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a
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in
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e
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e
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in
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. 

1
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 D
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n
s
tr
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n
o
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d
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e
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n
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u
a
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 d
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v
e
lo
p
m
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e
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d
in
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n
 

a
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d
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n
s
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te
d
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 c
u
lt
u
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l 
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d
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. 

1
d
 D
e
m
o
n
s
tr
a
te
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n
o
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d
g
e
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a
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c
o
m
p
o
n
e
n
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f 
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o
n
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w
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s
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d
e
n
ti
fi
c
a
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o
n
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n
d
 p
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ic
s
, 
v
o
c
a
b
u
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ry
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n
d
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a
c
k
g
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d
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n
o
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e
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u
e
n
c
y
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c
o
m
p
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h
e
n
s
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n
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a
te
g
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s
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n
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o
ti
v
a
ti
o
n
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h
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y
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n
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 f
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in
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a
te
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 C
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u
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c
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n
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u
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-c
la
s
s
, 
a
n
d
 

c
o
m
p
u
te
r 
b
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 p
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c
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c
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c
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c
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c
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 p
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c
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 c
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a
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c
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 r
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c
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 d
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 l
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c
k
g
ro
u
n
d
s
. 

3
 A
s
s
e
s
s
m
e
n
t,
 D
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 p
ra
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 s
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c
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c
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c
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 d
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c
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d
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 d
if
fe
re
n
t 
c
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 l
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c
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 r
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c
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c
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c
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c
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 o
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c
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c
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b
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c
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 f
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c
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ra
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n
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b
il
it
ie
s
, 
a
n
d
 b
a
c
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 r
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 p
ro
g
ra
m
. 

4
b
 U
s
e
 a
 l
a
rg
e
 s
u
p
p
ly
 o
f 
b
o
o
k
s
, 
te
c
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 r
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 l
e
v
e
ls
, 
b
ro
a
d
 i
n
te
re
s
ts
, 
a
n
d
 c
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d
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ti
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c
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o
d
e
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in
g
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n
d
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ri
ti
n
g
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th
u
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s
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c
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ll
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e
d
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lo
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4
d
 M
o
ti
v
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te
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rs
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 b
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b
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e
a
c
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n
d
a
rd
s
 

E
x
c
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n
c
e
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e
a
c
h
in
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s
c
h
o
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ip
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s
e
rv
ic
e
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a
n
d
 

m
e
n
to
ri
n
g
 

c
o
m
m
it
te
d
 

 
6
. 
re
fl
e
c
t 
u
p
o
n
 a
n
d
 

e
v
a
lu
a
te
 h
is
/h
e
r 

o
w
n
 p
ra
c
ti
c
e
s
. 

5
 P
ro
fe
s
s
io
n
a
l 
D
e
v
e
lo
p
m
e
n
t 

5
a
 D
is
p
la
y
 p
o
s
it
iv
e
 d
is
p
o
s
it
io
n
s
 r
e
la
te
d
 t
o
 r
e
a
d
in
g
 a
n
d
 t
h
e
 t
e
a
c
h
in
g
 o
f 
re
a
d
in
g
. 

5
b
 C
o
n
ti
n
u
e
 t
o
 p
u
rs
u
e
 t
h
e
 d
e
v
e
lo
p
m
e
n
t 
o
f 
p
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s
s
io
n
a
l 
k
n
o
w
le
d
g
e
 a
n
d
 

d
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o
s
it
io
n
s
. 

5
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 W
o
rk
 w
it
h
 c
o
ll
e
a
g
u
e
s
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b
s
e
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e
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e
v
a
lu
a
te
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a
n
d
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ro
v
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e
 f
e
e
d
b
a
c
k
 o
n
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a
c
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e
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 p
ra
c
ti
c
e
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5
d
 P
a
rt
ic
ip
a
te
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in
it
ia
te
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im
p
le
m
e
n
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 a
n
d
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v
a
lu
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te
 p
ro
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lo
p
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e
n
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c
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rs
 

T
h
in
k
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y
s
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m
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ti
c
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h
e
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ra
c
ti
c
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n
d
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e
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x
p
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n
c
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b
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ro
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e
a
c
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d
e
v
e
lo
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n
d
 d
e
li
v
e
r 
c
u
rr
ic
u
lu
m
 b
a
s
e
d
 o
n
 t
h
e
o
re
ti
c
a
l 

fo
u
n
d
a
ti
o
n
s
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f 
th
e
 d
is
c
ip
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n
e
 

2
. 
a
n
a
ly
z
e
, 
u
ti
li
z
e
, 
a
n
d
 c
o
n
d
u
c
t 
re
s
e
a
rc
h
 c
ri
ti
c
a
ll
y
 

4
. 
m
o
n
it
o
r 
a
n
d
 a
s
s
e
s
s
 p
u
p
il
 l
e
a
rn
in
g
 

5
. 
d
e
m
o
n
s
tr
a
te
 t
h
e
 u
s
e
 o
f 
te
c
h
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o
lo
g
y
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n
 s
u
p
p
o
rt
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te
a
c
h
in
g
 a
n
d
 l
e
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rn
in
g
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o
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: 
T
e
a
c
h
e
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 K
n
o
w
 t
h
e
 S
u
b
je
c
ts
 T
h
e
y
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e
a
c
h
 

a
n
d
 H
o
w
 t
o
 T
e
a
c
h
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h
o
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e
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u
b
je
c
ts
 t
o
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tu
d
e
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c
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rs
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s
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 f
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M
a
n
a
g
in
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a
n
d
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o
n
it
o
ri
n
g
 S
tu
d
e
n
t 
L
e
a
rn
in
g
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n
g
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d
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n
ts
, 
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c
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a
n
d
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c
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n
g
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id
e
n
ti
fy
 d
e
v
e
lo
p
m
e
n
ta
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d
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n
d
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id
u
a
l 
d
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fe
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n
c
e
s
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n
d
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d
ju
s
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p
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c
ti
c
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; 
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c
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m
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e
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c
e
 i
n
 

te
a
c
h
in
g
, 

s
c
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c
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 p
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c
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c
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c
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c
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c
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c
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d
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c
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 c
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 p
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tr
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f 
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c
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c
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o
n
s
 

S
p
e
c
ia
l 
e
d
u
c
a
to
rs
 u
n
d
e
rs
ta
n
d
 t
h
e
 f
ie
ld
 a
s
 a
n
 e
v
o
lv
in
g
 a
n
d
 c
h
a
n
g
in
g
 d
is
c
ip
li
n
e
 

b
a
s
e
d
 o
n
 p
h
il
o
s
o
p
h
ie
s
, 
e
v
id
e
n
c
e
-b
a
s
e
d
 p
ri
n
c
ip
le
s
 a
n
d
 t
h
e
o
ri
e
s
, 
re
le
v
a
n
t 
la
w
s
 

a
n
d
 p
o
li
c
ie
s
, 
d
iv
e
rs
e
 a
n
d
 h
is
to
ri
c
a
l 
p
o
in
ts
 o
f 
v
ie
w
, 
a
n
d
 h
u
m
a
n
 i
s
s
u
e
s
 t
h
a
t 
h
a
v
e
 

h
is
to
ri
c
a
ll
y
 i
n
fl
u
e
n
c
e
d
 a
n
d
 c
o
n
ti
n
u
e
 t
o
 i
n
fl
u
e
n
ce
 t
h
e
 f
ie
ld
 o
f 
s
p
e
c
ia
l 
e
d
u
c
a
ti
o
n
 

a
n
d
 t
h
e
 e
d
u
ca
ti
o
n
 a
n
d
 t
re
a
tm

e
n
t 
o
f 
in
d
iv
id
u
a
ls
 w
it
h
 e
x
c
e
p
ti
o
n
a
l 
n
e
e
d
s
 b
o
th
 i
n
 

s
c
h
o
o
l 
a
n
d
 s
o
c
ie
ty
. 

S
p
e
c
ia
l 
e
d
u
c
a
to
rs
 u
n
d
e
rs
ta
n
d
 h
o
w
 t
h
e
s
e
 i
n
fl
u
e
n
ce
 p
ro
fe
s
s
io
n
a
l 
p
ra
ct
ic
e
, 

in
c
lu
d
in
g
 a
s
s
e
s
s
m
e
n
t,
 i
n
s
tr
u
c
ti
o
n
a
l 
p
la
n
n
in
g
, 
im
p
le
m
e
n
ta
ti
o
n
, 
a
n
d
 p
ro
g
ra
m
 

e
v
a
lu
a
ti
o
n
. 
S
p
e
c
ia
l 
e
d
u
c
a
to
rs
 u
n
d
e
rs
ta
n
d
 h
o
w
 i
s
s
u
e
s
 o
f 
h
u
m
a
n
 d
iv
e
rs
it
y
 c
a
n
 

im
p
a
c
t 
fa
m
il
ie
s
, 
c
u
lt
u
re
s
, 
a
n
d
 s
c
h
o
o
ls
, 
a
n
d
 h
o
w
 t
h
e
s
e
 c
o
m
p
le
x
 h
u
m
a
n
 i
s
s
u
e
s
 

c
a
n
 i
n
te
ra
c
t 
w
it
h
 i
s
s
u
e
s
 i
n
 t
h
e
 d
e
li
v
e
ry
 o
f 
s
p
e
c
ia
l 
e
d
u
c
a
ti
o
n
 s
e
rv
ic
e
s
. 

T
h
e
y
 u
n
d
e
rs
ta
n
d
 t
h
e
 r
e
la
ti
o
n
s
h
ip
s
 o
f 
o
rg
a
n
iz
a
ti
o
n
s
 o
f 
s
p
e
c
ia
l 
e
d
u
c
a
ti
o
n
 t
o
 t
h
e
 

o
rg
a
n
iz
a
ti
o
n
s
 a
n
d
 f
u
n
ct
io
n
s
 o
f 
s
c
h
o
o
ls
, 
s
c
h
o
o
l 
s
y
s
te
m
s
, 
a
n
d
 o
th
e
r 
a
g
e
n
c
ie
s
. 

S
p
e
c
ia
l 
e
d
u
c
a
to
rs
 u
s
e
 t
h
is
 k
n
o
w
le
d
g
e
 a
s
 a
 g
ro
u
n
d
 u
p
o
n
 w
h
ic
h
 t
o
 c
o
n
s
tr
u
ct
 

th
e
ir
 o
w
n
 p
e
rs
o
n
a
l 
u
n
d
e
rs
ta
n
d
in
g
s
 a
n
d
 p
h
il
o
s
o
p
h
ie
s
 o
f 
s
p
e
c
ia
l 
e
d
u
c
a
ti
o
n
. 

S
ta
n
d
a
rd
 4
: 
In
s
tr
u
c
ti
o
n
a
l 
S
tr
a
te
g
ie
s
 

S
p
e
c
ia
l 
e
d
u
c
a
to
rs
 p
o
s
s
e
s
 a
 r
e
p
e
rt
o
ir
e
 o
f 
e
v
id
e
n
c
e
-b
a
s
e
d
 i
n
s
tr
u
ct
io
n
a
l 

s
tr
a
te
g
ie
s
 t
o
 i
n
d
iv
id
u
a
li
z
e
 i
n
s
tr
u
c
ti
o
n
 f
o
r 
in
d
iv
id
u
a
ls
 w
it
h
 E
L
N
. 

S
p
e
c
ia
l 
e
d
u
c
a
to
rs
 s
e
le
ct
, 
a
d
a
p
t,
 a
n
d
 u
s
e
 t
h
e
s
e
 i
n
s
tr
u
c
ti
o
n
a
l 
s
tr
a
te
g
ie
s
 t
o
 

p
ro
m
o
te
 c
h
a
ll
e
n
g
in
g
 l
e
a
rn
in
g
 r
e
s
u
lt
s
 i
n
 g
e
n
e
ra
l 
a
n
d
 s
p
e
c
ia
l 
c
u
rr
ic
u
la
 a
n
d
 t
o
 

a
p
p
ro
p
ri
a
te
ly
 m

o
d
if
y
 l
e
a
rn
in
g
 e
n
v
ir
o
n
m
e
n
ts
 f
o
r 
in
d
iv
id
u
a
ls
 w
it
h
 E
L
N
. 

T
h
e
y
 e
n
h
a
n
ce
 t
h
e
 l
e
a
rn
in
g
 o
f 
c
ri
ti
c
a
l 
th
in
k
in
g
, 
p
ro
b
le
m
 s
o
lv
in
g
, 
a
n
d
 

p
e
rf
o
rm

a
n
ce
 s
k
il
ls
 o
f 
in
d
iv
id
u
a
ls
 w
it
h
 E
L
N
, 
a
n
d
 i
n
c
re
a
s
e
 t
h
e
ir
 s
e
lf
-a
w
a
re
n
e
s
s
, 

s
e
lf
-m

a
n
a
g
e
m
e
n
t,
 s
e
lf
-c
o
n
tr
o
l,
 s
e
lf
-r
e
li
a
n
c
e
, 
a
n
d
 s
e
lf
-e
s
te
e
m
. 

M
o
re
o
v
e
r,
 s
p
e
c
ia
l 
e
d
u
c
a
to
rs
 e
m
p
h
a
s
iz
e
 t
h
e
 d
e
v
e
lo
p
m
e
n
t,
 m

a
in
te
n
a
n
ce
, 
a
n
d
 

g
e
n
e
ra
li
z
a
ti
o
n
 o
f 
k
n
o
w
le
d
g
e
 a
n
d
 s
k
il
ls
 a
c
ro
s
s
 e
n
v
ir
o
n
m
e
n
ts
, 
s
e
tt
in
g
s
, 
a
n
d
 t
h
e
 

li
fe
s
p
a
n
. 
 

S
ta
n
d
a
rd
 6
: 
L
a
n
g
u
a
g
e
 

S
p
e
c
ia
l 
e
d
u
c
a
to
rs
 u
n
d
e
rs
ta
n
d
 t
y
p
ic
a
l 
a
n
d
 a
ty
p
ic
a
l 
la
n
g
u
a
g
e
 d
e
v
e
lo
p
m
e
n
t 
a
n
d
 

th
e
 w
a
y
s
 i
n
 w
h
ic
h
 e
x
c
e
p
ti
o
n
a
l 
c
o
n
d
it
io
n
s
 c
a
n
 i
n
te
ra
ct
 w
it
h
 a
n
 i
n
d
iv
id
u
a
l’
s
 

e
x
p
e
ri
e
n
c
e
 w
it
h
 a
n
d
 u
s
e
 o
f 
la
n
g
u
a
g
e
. 

S
p
e
c
ia
l 
e
d
u
c
a
to
rs
 u
s
e
 i
n
d
iv
id
u
a
li
z
e
d
 s
tr
a
te
g
ie
s
 t
o
 e
n
h
a
n
c
e
 l
a
n
g
u
a
g
e
 

d
e
v
e
lo
p
m
e
n
t 
a
n
d
 t
e
a
c
h
 c
o
m
m
u
n
ic
a
ti
o
n
 s
k
il
ls
 t
o
 i
n
d
iv
id
u
a
ls
 w
it
h
 E
L
N
. 

S
p
e
c
ia
l 
e
d
u
c
a
to
rs
 a
re
 f
a
m
il
ia
r 
w
it
h
 a
u
g
m
e
n
ta
ti
v
e
, 
a
lt
e
rn
a
ti
v
e
, 
a
n
d
 a
s
s
is
ti
v
e
 

te
c
h
n
o
lo
g
ie
s
 t
o
 s
u
p
p
o
rt
 a
n
d
 e
n
h
a
n
ce
 c
o
m
m
u
n
ic
a
ti
o
n
 o
f 
in
d
iv
id
u
a
ls
 w
it
h
 

e
x
c
e
p
ti
o
n
a
l 
n
e
e
d
s
. 

S
p
e
c
ia
l 
e
d
u
c
a
to
rs
 m

a
tc
h
 t
h
e
ir
 c
o
m
m
u
n
ic
a
ti
o
n
 m

e
th
o
d
s
 t
o
 a
n
 i
n
d
iv
id
u
a
l’
s
 

la
n
g
u
a
g
e
 p
ro
fi
c
ie
n
c
y
 a
n
d
 c
u
lt
u
ra
l 
a
n
d
 l
in
g
u
is
ti
c
 d
if
fe
re
n
c
e
s
. 

S
p
e
c
ia
l 
e
d
u
c
a
to
rs
 p
ro
v
id
e
 e
ff
e
ct
iv
e
 l
a
n
g
u
a
g
e
 m

o
d
e
ls
, 
a
n
d
 t
h
e
y
 u
s
e
 

c
o
m
m
u
n
ic
a
ti
o
n
 s
tr
a
te
g
ie
s
 a
n
d
 r
e
s
o
u
rc
e
s
 t
o
 f
a
c
il
it
a
te
 u
n
d
e
rs
ta
n
d
in
g
 o
f 
s
u
b
je
ct
 

m
a
tt
e
r 
fo
r 
in
d
iv
id
u
a
ls
 w
it
h
 E
L
N
 w
h
o
s
e
 p
ri
m
a
ry
 l
a
n
g
u
a
g
e
 i
s
 n
o
t 
E
n
g
li
s
h
. 

 

P
ro
p
o
s
it
io
n
 2
: 
T
e
a
c
h
e
rs
 

K
n
o
w
 t
h
e
 S
u
b
je
ct
s
 T
h
e
y
 

T
e
a
c
h
 a
n
d
 H
o
w
 t
o
 T
e
a
c
h
 

T
h
o
s
e
 S
u
b
je
ct
s
 t
o
 S
tu
d
e
n
ts
. 

P
ro
p
o
s
it
io
n
 3
: 
T
e
a
c
h
e
rs
 a
re
 

R
e
s
p
o
n
s
ib
le
 f
o
r 
M
a
n
a
g
in
g
 

a
n
d
 M
o
n
it
o
ri
n
g
 S
tu
d
e
n
t 

L
e
a
rn
in
g
. 
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C
a
m
e
ro
n
 

C
o
re
 

V
a
lu
e
s
 

C
o
n
c
e
p
tu
a
l 

F
ra
m
e
w
o
rk
 

M
.E
d
. 
 

P
ro
g
ra
m
 

O
b
je
c
ti
v
e
s
 

C
E
C
 S
ta
n
d
a
rd
s
 

N
a
ti
o
n
a
l 
B
o
a
rd
 f
o
r 

P
ro
fe
s
s
io
n
a
l 
T
e
a
c
h
in
g
 

S
ta
n
d
a
rd
s
 

 
 

 
S
ta
n
d
a
rd
 7
: 
In
s
tr
u
c
ti
o
n
a
l 
P
la
n
n
in
g
 

In
d
iv
id
u
a
li
z
e
d
 d
e
c
is
io
n
-m

a
k
in
g
 a
n
d
 i
n
s
tr
u
c
ti
o
n
 i
s
 a
t 
th
e
 c
e
n
te
r 
o
f 
s
p
e
c
ia
l 

e
d
u
ca
ti
o
n
 p
ra
ct
ic
e
. 

S
p
e
c
ia
l 
e
d
u
c
a
to
rs
 d
e
v
e
lo
p
 l
o
n
g
-r
a
n
g
e
 i
n
d
iv
id
u
a
li
z
e
d
 i
n
s
tr
u
ct
io
n
a
l 
p
la
n
s
 

a
n
c
h
o
re
d
 i
n
 b
o
th
 g
e
n
e
ra
l 
a
n
d
 s
p
e
c
ia
l 
c
u
rr
ic
u
la
. 

In
 a
d
d
it
io
n
, 
s
p
e
c
ia
l 
e
d
u
c
a
to
rs
 s
y
s
te
m
a
ti
c
a
ll
y
 t
ra
n
s
la
te
 t
h
e
s
e
 i
n
d
iv
id
u
a
li
z
e
d
 

p
la
n
s
 i
n
to
 c
a
re
fu
ll
y
 s
e
le
c
te
d
 s
h
o
rt
e
r-
ra
n
g
e
 g
o
a
ls
 a
n
d
 o
b
je
ct
iv
e
s
 t
a
k
in
g
 i
n
to
 

c
o
n
s
id
e
ra
ti
o
n
 a
n
 i
n
d
iv
id
u
a
l’
s
 a
b
il
it
ie
s
 a
n
d
 n
e
e
d
s
, 
th
e
 l
e
a
rn
in
g
 e
n
v
ir
o
n
m
e
n
t,
 

a
n
d
 a
 m

y
ri
a
d
 o
f 
c
u
lt
u
ra
l 
a
n
d
 l
in
g
u
is
ti
c
 f
a
ct
o
rs
. 

In
d
iv
id
u
a
li
z
e
d
 i
n
s
tr
u
ct
io
n
a
l 
p
la
n
s
 e
m
p
h
a
s
iz
e
 e
x
p
li
c
it
 m

o
d
e
li
n
g
 a
n
d
 e
ff
ic
ie
n
t 

g
u
id
e
d
 p
ra
c
ti
c
e
 t
o
 a
s
s
u
re
 a
c
q
u
is
it
io
n
 a
n
d
 f
lu
e
n
c
y
 t
h
ro
u
g
h
 m

a
in
te
n
a
n
ce
 a
n
d
 

g
e
n
e
ra
li
z
a
ti
o
n
. 

U
n
d
e
rs
ta
n
d
in
g
 o
f 
th
e
s
e
 f
a
ct
o
rs
 a
s
 w
e
ll
 a
s
 t
h
e
 i
m
p
li
c
a
ti
o
n
s
 o
f 
a
n
 i
n
d
iv
id
u
a
l’
s
 

e
x
c
e
p
ti
o
n
a
l 
c
o
n
d
it
io
n
, 
g
u
id
e
s
 t
h
e
 s
p
e
c
ia
l 
e
d
u
ca
to
r’
s
 s
e
le
c
ti
o
n
, 
a
d
a
p
ta
ti
o
n
, 
a
n
d
 

c
re
a
ti
o
n
 o
f 
m
a
te
ri
a
ls
, 
a
n
d
 t
h
e
 u
s
e
 o
f 
p
o
w
e
rf
u
l 
in
s
tr
u
ct
io
n
a
l 
v
a
ri
a
b
le
s
. 

In
s
tr
u
ct
io
n
a
l 
p
la
n
s
 a
re
 m

o
d
if
ie
d
 b
a
s
e
d
 o
n
 o
n
g
o
in
g
 a
n
a
ly
s
is
 o
f 
th
e
 i
n
d
iv
id
u
a
l’
s
 

o
n
g
o
in
g
 l
e
a
rn
in
g
 p
ro
ce
s
s
. 

M
o
re
o
v
e
r,
 s
p
e
c
ia
l 
e
d
u
c
a
to
rs
 f
a
c
il
it
a
te
 t
h
is
 i
n
s
tr
u
c
ti
o
n
a
l 
p
la
n
n
in
g
 i
n
 a
 

c
o
ll
a
b
o
ra
ti
v
e
 c
o
n
te
x
t 
in
c
lu
d
in
g
 t
h
e
 i
n
d
iv
id
u
a
ls
 w
it
h
 e
x
c
e
p
ti
o
n
a
li
ti
e
s
, 
fa
m
il
ie
s
, 

p
ro
fe
s
s
io
n
a
l 
c
o
ll
e
a
g
u
e
s
, 
a
n
d
 p
e
rs
o
n
n
e
l 
fr
o
m
 o
th
e
r 
a
g
e
n
c
ie
s
 a
s
 a
p
p
ro
p
ri
a
te
. 

S
p
e
c
ia
l 
e
d
u
c
a
to
rs
 a
ls
o
 d
e
v
e
lo
p
 a
 v
a
ri
e
ty
 o
f 
in
d
iv
id
u
a
li
z
e
d
 t
ra
n
s
it
io
n
 p
la
n
s
, 

s
u
c
h
 a
s
 t
ra
n
s
it
io
n
s
 f
ro
m
 p
re
s
c
h
o
o
l 
to
 e
le
m
e
n
ta
ry
 s
c
h
o
o
l 
a
n
d
 f
ro
m
 s
e
c
o
n
d
a
ry
 

s
e
tt
in
g
s
 t
o
 a
 v
a
ri
e
ty
 o
f 
p
o
s
ts
e
c
o
n
d
a
ry
 w
o
rk
 a
n
d
 l
e
a
rn
in
g
 c
o
n
te
x
ts
. 

S
p
e
c
ia
l 
e
d
u
c
a
to
rs
 a
re
 c
o
m
fo
rt
a
b
le
 u
s
in
g
 a
p
p
ro
p
ri
a
te
 t
e
c
h
n
o
lo
g
ie
s
 t
o
 s
u
p
p
o
rt
 

in
s
tr
u
ct
io
n
a
l 
p
la
n
n
in
g
 a
n
d
 i
n
d
iv
id
u
a
li
z
e
d
 i
n
s
tr
u
ct
io
n
. 

S
ta
n
d
a
rd
 8
: 
A
s
s
e
s
s
m
e
n
t 

A
s
s
e
s
s
m
e
n
t 
is
 i
n
te
g
ra
l 
to
 t
h
e
 d
e
c
is
io
n
-m

a
k
in
g
 a
n
d
 t
e
a
ch
in
g
 o
f 
s
p
e
c
ia
l 

e
d
u
ca
to
rs
 a
n
d
 s
p
e
c
ia
l 
e
d
u
ca
to
rs
 u
s
e
 m

u
lt
ip
le
 t
y
p
e
s
 o
f 
a
s
s
e
s
s
m
e
n
t 
in
fo
rm

a
ti
o
n
 

fo
r 
a
 v
a
ri
e
ty
 o
f 
e
d
u
ca
ti
o
n
a
l 
d
e
c
is
io
n
s
. 

S
p
e
c
ia
l 
e
d
u
c
a
to
rs
 u
s
e
 t
h
e
 r
e
s
u
lt
s
 o
f 
a
s
s
e
s
s
m
e
n
ts
 t
o
 h
e
lp
 i
d
e
n
ti
fy
 e
x
c
e
p
ti
o
n
a
l 

le
a
rn
in
g
 n
e
e
d
s
 a
n
d
 t
o
 d
e
v
e
lo
p
 a
n
d
 i
m
p
le
m
e
n
t 
in
d
iv
id
u
a
li
z
e
d
 i
n
s
tr
u
ct
io
n
a
l 

p
ro
g
ra
m
s
, 
a
s
 w
e
ll
 a
s
 t
o
 a
d
ju
s
t 
in
s
tr
u
c
ti
o
n
 i
n
 r
e
s
p
o
n
s
e
 t
o
 o
n
g
o
in
g
 l
e
a
rn
in
g
 

p
ro
g
re
s
s
. 

S
p
e
c
ia
l 
e
d
u
c
a
to
rs
 u
n
d
e
rs
ta
n
d
 t
h
e
 l
e
g
a
l 
p
o
li
c
ie
s
 a
n
d
 e
th
ic
a
l 
p
ri
n
c
ip
le
s
 o
f 

m
e
a
s
u
re
m
e
n
t 
a
n
d
 a
s
s
e
s
s
m
e
n
t 
re
la
te
d
 t
o
 r
e
fe
rr
a
l,
 e
li
g
ib
il
it
y
, 
p
ro
g
ra
m
 

p
la
n
n
in
g
, 
in
s
tr
u
ct
io
n
, 
a
n
d
 p
la
c
e
m
e
n
t 
fo
r 
in
d
iv
id
u
a
ls
 w
it
h
 E
L
N
, 
in
c
lu
d
in
g
 t
h
o
s
e
 

fr
o
m
 c
u
lt
u
ra
ll
y
 a
n
d
 l
in
g
u
is
ti
c
a
ll
y
 d
iv
e
rs
e
 b
a
c
k
g
ro
u
n
d
s
. 

S
p
e
c
ia
l 
e
d
u
c
a
to
rs
 u
n
d
e
rs
ta
n
d
 m

e
a
s
u
re
m
e
n
t 
th
e
o
ry
 a
n
d
 p
ra
c
ti
c
e
s
 f
o
r 

a
d
d
re
s
s
in
g
 i
s
s
u
e
s
 o
f 
v
a
li
d
it
y
, 
re
li
a
b
il
it
y
, 
n
o
rm

s
, 
b
ia
s
, 
a
n
d
 i
n
te
rp
re
ta
ti
o
n
 o
f 

a
s
s
e
s
s
m
e
n
t 
re
s
u
lt
s
. 

In
 a
d
d
it
io
n
, 
s
p
e
c
ia
l 
e
d
u
c
a
to
rs
 u
n
d
e
rs
ta
n
d
 t
h
e
 a
p
p
ro
p
ri
a
te
 u
s
e
 a
n
d
 l
im
it
a
ti
o
n
s
 

o
f 
v
a
ri
o
u
s
 t
y
p
e
s
 o
f 
a
s
s
e
s
s
m
e
n
ts
. 

S
p
e
c
ia
l 
e
d
u
c
a
to
rs
 c
o
ll
a
b
o
ra
te
 w
it
h
 f
a
m
il
ie
s
 a
n
d
 o
th
e
r 
c
o
ll
e
a
g
u
e
s
 t
o
 a
s
s
u
re
 

n
o
n
-b
ia
s
e
d
, 
m
e
a
n
in
g
fu
l 
a
s
s
e
s
s
m
e
n
ts
 a
n
d
 d
e
c
is
io
n
-m

a
k
in
g
. 

 



1
2
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1
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2
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C
a
m
e
ro
n
 

C
o
re
 

V
a
lu
e
s
 

C
o
n
c
e
p
tu
a
l 

F
ra
m
e
w
o
rk
 

M
.E
d
. 
 

P
ro
g
ra
m
 

O
b
je
c
ti
v
e
s
 

C
E
C
 S
ta
n
d
a
rd
s
 

N
a
ti
o
n
a
l 
B
o
a
rd
 f
o
r 

P
ro
fe
s
s
io
n
a
l 
T
e
a
c
h
in
g
 

S
ta
n
d
a
rd
s
 

 
 

 
S
p
e
c
ia
l 
e
d
u
c
a
to
rs
 c
o
ll
a
b
o
ra
te
 w
it
h
 f
a
m
il
ie
s
 a
n
d
 o
th
e
r 
c
o
ll
e
a
g
u
e
s
 t
o
 a
s
s
u
re
 

n
o
n
-b
ia
s
e
d
, 
m
e
a
n
in
g
fu
l 
a
s
s
e
s
s
m
e
n
ts
 a
n
d
 d
e
c
is
io
n
-m

a
k
in
g
. 

S
p
e
c
ia
l 
e
d
u
c
a
to
rs
 c
o
n
d
u
c
t 
fo
rm

a
l 
a
n
d
 i
n
fo
rm

a
l 
a
s
s
e
s
s
m
e
n
ts
 o
f 
b
e
h
a
v
io
r,
 

le
a
rn
in
g
, 
a
c
h
ie
v
e
m
e
n
t,
 a
n
d
 e
n
v
ir
o
n
m
e
n
ts
 t
o
 d
e
s
ig
n
 l
e
a
rn
in
g
 e
x
p
e
ri
e
n
ce
s
 t
h
a
t 

s
u
p
p
o
rt
 t
h
e
 g
ro
w
th
 a
n
d
 d
e
v
e
lo
p
m
e
n
t 
o
f 
in
d
iv
id
u
a
ls
 w
it
h
 E
L
N
. 

S
p
e
c
ia
l 
e
d
u
c
a
to
rs
 u
s
e
 a
s
s
e
s
s
m
e
n
t 
in
fo
rm

a
ti
o
n
 t
o
 i
d
e
n
ti
fy
 s
u
p
p
o
rt
s
 a
n
d
 

a
d
a
p
ta
ti
o
n
s
 r
e
q
u
ir
e
d
 f
o
r 
in
d
iv
id
u
a
ls
 w
it
h
 E
L
N
 t
o
 a
c
c
e
s
s
 t
h
e
 g
e
n
e
ra
l 
c
u
rr
ic
u
lu
m
 

a
n
d
 t
o
 p
a
rt
ic
ip
a
te
 i
n
 s
c
h
o
o
l,
 s
y
s
te
m
, 
a
n
d
 s
ta
te
w
id
e
 a
s
s
e
s
s
m
e
n
t 
p
ro
g
ra
m
s
. 

S
p
e
c
ia
l 
e
d
u
c
a
to
rs
 r
e
g
u
la
rl
y
 m

o
n
it
o
r 
th
e
 p
ro
g
re
s
s
 o
f 
in
d
iv
id
u
a
ls
 w
it
h
 E
L
N
 i
n
 

g
e
n
e
ra
l 
a
n
d
 s
p
e
c
ia
l 
c
u
rr
ic
u
la
. 
S
p
e
c
ia
l 
e
d
u
c
a
to
rs
 u
s
e
 a
p
p
ro
p
ri
a
te
 t
e
ch
n
o
lo
g
ie
s
 

to
 s
u
p
p
o
rt
 t
h
e
ir
 a
s
s
e
s
s
m
e
n
ts
. 

 

D
iv
e
rs
it
y
 

a
m
o
n
g
 o
u
r 

s
tu
d
e
n
ts
, 

fa
c
u
lt
y
, 
a
n
d
 

s
ta
ff
 

c
a
ri
n
g
 

 
3
. 
id
e
n
ti
fy
 

d
e
v
e
lo
p
m
e
n
ta
l 

a
n
d
 i
n
d
iv
id
u
a
l 

d
if
fe
re
n
ce
s
 a
n
d
 

a
d
ju
s
t 
p
ra
c
ti
c
e
s
 

a
c
c
o
rd
in
g
ly
; 

S
ta
n
d
a
rd
 2
: 
D
e
v
e
lo
p
m
e
n
t 
a
n
d
 C
h
a
ra
c
te
ri
s
ti
c
s
 o
f 
L
e
a
rn
e
rs
 

S
p
e
c
ia
l 
e
d
u
c
a
to
rs
 k
n
o
w
 a
n
d
 d
e
m
o
n
s
tr
a
te
 r
e
s
p
e
c
t 
fo
r 
th
e
ir
 s
tu
d
e
n
ts
 f
ir
s
t 
a
s
 

u
n
iq
u
e
 h
u
m
a
n
 b
e
in
g
s
. 

S
p
e
c
ia
l 
e
d
u
c
a
to
rs
 u
n
d
e
rs
ta
n
d
 t
h
e
 s
im
il
a
ri
ti
e
s
 a
n
d
 d
if
fe
re
n
ce
s
 i
n
 h
u
m
a
n
 

d
e
v
e
lo
p
m
e
n
t 
a
n
d
 t
h
e
 c
h
a
ra
c
te
ri
s
ti
c
s
 b
e
tw
e
e
n
 a
n
d
 a
m
o
n
g
 i
n
d
iv
id
u
a
ls
 w
it
h
 a
n
d
 

w
it
h
o
u
t 
e
x
c
e
p
ti
o
n
a
l 
le
a
rn
in
g
 n
e
e
d
s
 (
E
L
N
).
 

M
o
re
o
v
e
r,
 s
p
e
c
ia
l 
e
d
u
c
a
to
rs
 u
n
d
e
rs
ta
n
d
 h
o
w
 e
x
c
e
p
ti
o
n
a
l 
c
o
n
d
it
io
n
s
 c
a
n
 

in
te
ra
c
t 
w
it
h
 t
h
e
 d
o
m
a
in
s
 o
f 
h
u
m
a
n
 d
e
v
e
lo
p
m
e
n
t 
a
n
d
 t
h
e
y
 u
s
e
 t
h
is
 k
n
o
w
le
d
g
e
 

to
 r
e
s
p
o
n
d
 t
o
 t
h
e
 v
a
ry
in
g
 a
b
il
it
ie
s
 a
n
d
 b
e
h
a
v
io
rs
 o
f 
in
d
iv
id
u
a
l’
s
 w
it
h
 E
L
N
. 

S
p
e
c
ia
l 
e
d
u
c
a
to
rs
 u
n
d
e
rs
ta
n
d
 h
o
w
 t
h
e
 e
x
p
e
ri
e
n
ce
s
 o
f 
in
d
iv
id
u
a
ls
 w
it
h
 E
L
N
 c
a
n
 

im
p
a
c
t 
fa
m
il
ie
s
, 
a
s
 w
e
ll
 a
s
 t
h
e
 i
n
d
iv
id
u
a
l’
s
 a
b
il
it
y
 t
o
 l
e
a
rn
, 
in
te
ra
ct
 s
o
c
ia
ll
y
, 

a
n
d
 l
iv
e
 a
s
 f
u
lf
il
le
d
 c
o
n
tr
ib
u
ti
n
g
 m

e
m
b
e
rs
 o
f 
th
e
 c
o
m
m
u
n
it
y
. 
 

S
ta
n
d
a
rd
 3
: 
In
d
iv
id
u
a
l 
L
e
a
rn
in
g
 D
if
fe
re
n
ce
s
 

S
p
e
c
ia
l 
e
d
u
c
a
to
rs
 u
n
d
e
rs
ta
n
d
 t
h
e
 e
ff
e
ct
s
 t
h
a
t 
a
n
 e
x
c
e
p
ti
o
n
a
l 
c
o
n
d
it
io
n
 c
a
n
 

h
a
v
e
 o
n
 a
n
 i
n
d
iv
id
u
a
l’
s
 l
e
a
rn
in
g
 i
n
 s
c
h
o
o
l 
a
n
d
 t
h
ro
u
g
h
o
u
t 
li
fe
. 

S
p
e
c
ia
l 
e
d
u
c
a
to
rs
 u
n
d
e
rs
ta
n
d
 t
h
a
t 
th
e
 b
e
li
e
fs
, 
tr
a
d
it
io
n
s
, 
a
n
d
 v
a
lu
e
s
 a
c
ro
s
s
 

a
n
d
 w
it
h
in
 c
u
lt
u
re
s
 c
a
n
 a
ff
e
c
t 
re
la
ti
o
n
s
h
ip
s
 a
m
o
n
g
 a
n
d
 b
e
tw
e
e
n
 s
tu
d
e
n
ts
, 

th
e
ir
 f
a
m
il
ie
s
, 
a
n
d
 t
h
e
 s
c
h
o
o
l 
c
o
m
m
u
n
it
y
. 

M
o
re
o
v
e
r,
 s
p
e
c
ia
l 
e
d
u
c
a
to
rs
 a
re
 a
ct
iv
e
 a
n
d
 r
e
s
o
u
rc
e
fu
l 
in
 s
e
e
k
in
g
 t
o
 

u
n
d
e
rs
ta
n
d
 h
o
w
 p
ri
m
a
ry
 l
a
n
g
u
a
g
e
, 
c
u
lt
u
re
, 
a
n
d
 f
a
m
il
ia
l 
b
a
c
k
g
ro
u
n
d
s
 i
n
te
ra
c
t 

w
it
h
 t
h
e
 i
n
d
iv
id
u
a
l’
s
 e
x
c
e
p
ti
o
n
a
l 
c
o
n
d
it
io
n
 t
o
 i
m
p
a
c
t 
th
e
 i
n
d
iv
id
u
a
l’
s
 a
c
a
d
e
m
ic
 

a
n
d
 s
o
c
ia
l 
a
b
il
it
ie
s
, 
a
tt
it
u
d
e
s
, 
v
a
lu
e
s
, 
in
te
re
s
ts
, 
a
n
d
 c
a
re
e
r 
o
p
ti
o
n
s
. 

T
h
e
 u
n
d
e
rs
ta
n
d
in
g
 o
f 
th
e
s
e
 l
e
a
rn
in
g
 d
if
fe
re
n
c
e
s
 a
n
d
 t
h
e
ir
 p
o
s
s
ib
le
 

in
te
ra
c
ti
o
n
s
 p
ro
v
id
e
 t
h
e
 f
o
u
n
d
a
ti
o
n
 u
p
o
n
 w
h
ic
h
 s
p
e
c
ia
l 
e
d
u
ca
to
rs
 

in
d
iv
id
u
a
li
z
e
 i
n
s
tr
u
c
ti
o
n
 t
o
 p
ro
v
id
e
 m

e
a
n
in
g
fu
l 
a
n
d
 c
h
a
ll
e
n
g
in
g
 l
e
a
rn
in
g
 f
o
r 

in
d
iv
id
u
a
ls
 w
it
h
 E
L
N
. 
 

S
ta
n
d
a
rd
 5
: 
L
e
a
rn
in
g
 E
n
v
ir
o
n
m
e
n
ts
 a
n
d
 S
o
c
ia
l 
In
te
ra
c
ti
o
n
s
 

S
p
e
c
ia
l 
e
d
u
c
a
to
rs
 a
ct
iv
e
ly
 c
re
a
te
 l
e
a
rn
in
g
 e
n
v
ir
o
n
m
e
n
ts
 f
o
r 
in
d
iv
id
u
a
ls
 w
it
h
 

E
L
N
 t
h
a
t 
fo
s
te
r 
c
u
lt
u
ra
l 
u
n
d
e
rs
ta
n
d
in
g
, 
s
a
fe
ty
 a
n
d
 e
m
o
ti
o
n
a
l 
w
e
ll
 b
e
in
g
, 

p
o
s
it
iv
e
 s
o
c
ia
l 
in
te
ra
ct
io
n
s
, 
a
n
d
 a
c
ti
v
e
 e
n
g
a
g
e
m
e
n
t 
o
f 
in
d
iv
id
u
a
ls
 w
it
h
 E
L
N
. 

In
 a
d
d
it
io
n
, 
s
p
e
c
ia
l 
e
d
u
c
a
to
rs
 f
o
s
te
r 
e
n
v
ir
o
n
m
e
n
ts
 i
n
 w
h
ic
h
 d
iv
e
rs
it
y
 i
s
 v
a
lu
e
d
 

a
n
d
 i
n
d
iv
id
u
a
ls
 a
re
 t
a
u
g
h
t 
to
 l
iv
e
 h
a
rm

o
n
io
u
s
ly
 a
n
d
 p
ro
d
u
c
ti
v
e
ly
 i
n
 a
 c
u
lt
u
ra
ll
y
 

d
iv
e
rs
e
 w
o
rl
d
. 

P
ro
p
o
s
it
io
n
 1
: 
T
e
a
c
h
e
rs
 a
re
 

C
o
m
m
it
te
d
 t
o
 S
tu
d
e
n
ts
 a
n
d
 

L
e
a
rn
in
g
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C
a
m
e
ro
n
 

C
o
re
 

V
a
lu
e
s
 

C
o
n
c
e
p
tu
a
l 

F
ra
m
e
w
o
rk
 

M
.E
d
. 
 

P
ro
g
ra
m
 

O
b
je
c
ti
v
e
s
 

C
E
C
 S
ta
n
d
a
rd
s
 

N
a
ti
o
n
a
l 
B
o
a
rd
 f
o
r 

P
ro
fe
s
s
io
n
a
l 
T
e
a
c
h
in
g
 

S
ta
n
d
a
rd
s
 

 
 

 
S
p
e
c
ia
l 
e
d
u
c
a
to
rs
 s
h
a
p
e
 e
n
v
ir
o
n
m
e
n
ts
 t
o
 e
n
c
o
u
ra
g
e
 t
h
e
 i
n
d
e
p
e
n
d
e
n
ce
, 
s
e
lf
-

m
o
ti
v
a
ti
o
n
, 
s
e
lf
-d
ir
e
ct
io
n
, 
p
e
rs
o
n
a
l 
e
m
p
o
w
e
rm

e
n
t,
 a
n
d
 s
e
lf
-a
d
v
o
c
a
c
y
 o
f 

in
d
iv
id
u
a
ls
 w
it
h
 E
L
N
. 

S
p
e
c
ia
l 
e
d
u
c
a
to
rs
 h
e
lp
 t
h
e
ir
 g
e
n
e
ra
l 
e
d
u
c
a
ti
o
n
 c
o
ll
e
a
g
u
e
s
 i
n
te
g
ra
te
 i
n
d
iv
id
u
a
ls
 

w
it
h
 E
L
N
 i
n
 r
e
g
u
la
r 
e
n
v
ir
o
n
m
e
n
ts
 a
n
d
 e
n
g
a
g
e
 t
h
e
m
 i
n
 m
e
a
n
in
g
fu
l 
le
a
rn
in
g
 

a
c
ti
v
it
ie
s
 a
n
d
 i
n
te
ra
ct
io
n
s
. 

S
p
e
c
ia
l 
e
d
u
c
a
to
rs
 u
s
e
 d
ir
e
c
t 
m
o
ti
v
a
ti
o
n
a
l 
a
n
d
 i
n
s
tr
u
ct
io
n
a
l 
in
te
rv
e
n
ti
o
n
s
 w
it
h
 

in
d
iv
id
u
a
ls
 w
it
h
 E
L
N
 t
o
 t
e
a
c
h
 t
h
e
m
 t
o
 r
e
s
p
o
n
d
 e
ff
e
c
ti
v
e
ly
 t
o
 c
u
rr
e
n
t 

e
x
p
e
ct
a
ti
o
n
s
. 

W
h
e
n
 n
e
ce
s
s
a
ry
, 
s
p
e
c
ia
l 
e
d
u
c
a
to
rs
 c
a
n
 s
a
fe
ly
 i
n
te
rv
e
n
e
 w
it
h
 i
n
d
iv
id
u
a
ls
 w
it
h
 

E
L
N
 i
n
 c
ri
s
is
 

S
p
e
c
ia
l 
e
d
u
c
a
to
rs
 c
o
o
rd
in
a
te
 a
ll
 t
h
e
s
e
 e
ff
o
rt
s
 a
n
d
 p
ro
v
id
e
 g
u
id
a
n
ce
 a
n
d
 

d
ir
e
c
ti
o
n
 t
o
 p
a
ra
e
d
u
c
a
to
rs
 a
n
d
 o
th
e
rs
, 
s
u
c
h
 a
s
 c
la
s
s
ro
o
m
 v
o
lu
n
te
e
rs
 a
n
d
 

tu
to
rs
. 

 

E
x
c
e
ll
e
n
c
e
 

in
 t
e
a
c
h
in
g
, 

s
c
h
o
la
rs
h
ip
, 

s
e
rv
ic
e
, 
a
n
d
 

m
e
n
to
ri
n
g
 

c
o
m
m
it
te
d
 

 
6
. 
re
fl
e
c
t 
u
p
o
n
 

a
n
d
 e
v
a
lu
a
te
 

h
is
/h
e
r 
o
w
n
 

p
ra
c
ti
c
e
s
. 

S
ta
n
d
a
rd
 9
: 
P
ro
fe
s
s
io
n
a
l 
a
n
d
 E
th
ic
a
l 
P
ra
c
ti
c
e
 

S
p
e
c
ia
l 
e
d
u
c
a
to
rs
 a
re
 g
u
id
e
d
 b
y
 t
h
e
 p
ro
fe
s
s
io
n
’s
 e
th
ic
a
l 
a
n
d
 p
ro
fe
s
s
io
n
a
l 

p
ra
c
ti
c
e
 s
ta
n
d
a
rd
s
. 

S
p
e
c
ia
l 
e
d
u
c
a
to
rs
 p
ra
ct
ic
e
 i
n
 m

u
lt
ip
le
 r
o
le
s
 a
n
d
 c
o
m
p
le
x
 s
it
u
a
ti
o
n
s
 a
c
ro
s
s
 

w
id
e
 a
g
e
 a
n
d
 d
e
v
e
lo
p
m
e
n
ta
l 
ra
n
g
e
s
. 

T
h
e
ir
 p
ra
c
ti
c
e
 r
e
q
u
ir
e
s
 o
n
g
o
in
g
 a
tt
e
n
ti
o
n
 t
o
 l
e
g
a
l 
m
a
tt
e
rs
 a
lo
n
g
 w
it
h
 s
e
ri
o
u
s
 

p
ro
fe
s
s
io
n
a
l 
a
n
d
 e
th
ic
a
l 
c
o
n
s
id
e
ra
ti
o
n
s
. 

S
p
e
c
ia
l 
e
d
u
c
a
to
rs
 e
n
g
a
g
e
 i
n
 p
ro
fe
s
s
io
n
a
l 
a
c
ti
v
it
ie
s
 a
n
d
 p
a
rt
ic
ip
a
te
 i
n
 l
e
a
rn
in
g
 

c
o
m
m
u
n
it
ie
s
 t
h
a
t 
b
e
n
e
fi
t 
in
d
iv
id
u
a
ls
 w
it
h
 E
L
N
, 
th
e
ir
 f
a
m
il
ie
s
, 
c
o
ll
e
a
g
u
e
s
, 
a
n
d
 

th
e
ir
 o
w
n
 p
ro
fe
s
s
io
n
a
l 
g
ro
w
th
. 

S
p
e
c
ia
l 
e
d
u
c
a
to
rs
 v
ie
w
 t
h
e
m
s
e
lv
e
s
 a
s
 l
if
e
lo
n
g
 l
e
a
rn
e
rs
 a
n
d
 r
e
g
u
la
rl
y
 r
e
fl
e
c
t 
o
n
 

a
n
d
 a
d
ju
s
t 
th
e
ir
 p
ra
ct
ic
e
. 

S
p
e
c
ia
l 
e
d
u
c
a
to
rs
 a
re
 a
w
a
re
 o
f 
h
o
w
 t
h
e
ir
 o
w
n
 a
n
d
 o
th
e
rs
 a
tt
it
u
d
e
s
, 
b
e
h
a
v
io
rs
, 

a
n
d
 w
a
y
s
 o
f 
c
o
m
m
u
n
ic
a
ti
n
g
 c
a
n
 i
n
fl
u
e
n
ce
 t
h
e
ir
 p
ra
ct
ic
e
. 

S
p
e
c
ia
l 
e
d
u
c
a
to
rs
 u
n
d
e
rs
ta
n
d
 t
h
a
t 
c
u
lt
u
re
 a
n
d
 l
a
n
g
u
a
g
e
 c
a
n
 i
n
te
ra
ct
 w
it
h
 

e
x
c
e
p
ti
o
n
a
li
ti
e
s
, 
a
n
d
 a
re
 s
e
n
s
it
iv
e
 t
o
 t
h
e
 m

a
n
y
 a
s
p
e
c
ts
 o
f 
d
iv
e
rs
it
y
 o
f 

in
d
iv
id
u
a
ls
 w
it
h
 E
L
N
 a
n
d
 t
h
e
ir
 f
a
m
il
ie
s
. 

S
p
e
c
ia
l 
e
d
u
c
a
to
rs
 a
ct
iv
e
ly
 p
la
n
 a
n
d
 e
n
g
a
g
e
 i
n
 a
ct
iv
it
ie
s
 t
h
a
t 
fo
s
te
r 
th
e
ir
 

p
ro
fe
s
s
io
n
a
l 
g
ro
w
th
 a
n
d
 k
e
e
p
 t
h
e
m
 c
u
rr
e
n
t 
w
it
h
 e
v
id
e
n
c
e
-b
a
s
e
d
 b
e
s
t 

p
ra
c
ti
c
e
s
. 

S
p
e
c
ia
l 
e
d
u
c
a
to
rs
 k
n
o
w
 t
h
e
ir
 o
w
n
 l
im
it
s
 o
f 
p
ra
c
ti
c
e
 a
n
d
 p
ra
c
ti
c
e
 w
it
h
in
 t
h
e
m
. 

P
ro
p
o
s
it
io
n
 4
: 
T
e
a
c
h
e
rs
 

T
h
in
k
 S
y
s
te
m
a
ti
c
a
ll
y
 a
b
o
u
t 

T
h
e
ir
 P
ra
c
ti
c
e
 a
n
d
 L
e
a
rn
 

fr
o
m
 E
x
p
e
ri
e
n
c
e
. 

P
ro
p
o
s
it
io
n
 5
: 
T
e
a
c
h
e
rs
 a
re
 

M
e
m
b
e
rs
 o
f 
L
e
a
rn
in
g
 

C
o
m
m
u
n
it
ie
s
. 

  



1
2
/0
1
/0
7
, 
p
. 
2
9
 

S
T
A
N
D
A
R
D
S
 A
L
IG
N
M
E
N
T
 –
 M
.E
d
. 
in
 E
D
U
C
A
T
IO
N
 c
o
n
c
e
n
tr
a
ti
o
n
s
 i
n
 T
e
a
c
h
in
g
 &
 L
e
a
rn
in
g
   
 

 

C
a
m
e
ro
n
 

C
o
re
 V
a
lu
e
s
 

C
o
n
c
e
p
tu
a
l 

F
ra
m
e
w
o
rk
 

M
.E
d
. 
 

P
ro
g
ra
m
 O
b
je
c
ti
v
e
s
 

O
k
la
h
o
m
a
 G
e
n
e
ra
l 
C
o
m
p
e
te
n
c
ie
s
 

N
a
ti
o
n
a
l 
B
o
a
rd
 f
o
r 

P
ro
fe
s
s
io
n
a
l 
T
e
a
c
h
in
g
 

S
ta
n
d
a
rd
s
 

S
tu
d
e
n
t 

le
a
rn
in
g
 a
s
 

o
u
r 
to
p
 

p
ri
o
ri
ty
 

c
o
m
p
e
te
n
t 

 
1
. 
d
e
v
e
lo
p
 a
n
d
 d
e
li
v
e
r 

c
u
rr
ic
u
lu
m
 b
a
s
e
d
 o
n
 

th
e
o
re
ti
c
a
l 
fo
u
n
d
a
ti
o
n
s
 o
f 
th
e
 

d
is
c
ip
li
n
e
 

2
. 
a
n
a
ly
z
e
, 
u
ti
li
z
e
, 
a
n
d
 

c
o
n
d
u
c
t 
re
s
e
a
rc
h
 c
ri
ti
c
a
ll
y
 

4
. 
m
o
n
it
o
r 
a
n
d
 a
s
s
e
s
s
 p
u
p
il
 

le
a
rn
in
g
 

5
. 
d
e
m
o
n
s
tr
a
te
 t
h
e
 u
s
e
 o
f 

te
c
h
n
o
lo
g
y
 i
n
 s
u
p
p
o
rt
 o
f 

te
a
c
h
in
g
 a
n
d
 l
e
a
rn
in
g
 

 1
. 
T
h
e
 t
e
a
c
h
e
r 
u
n
d
e
rs
ta
n
d
s
 t
h
e
 c
e
n
tr
a
l 
c
o
n
ce
p
ts
 a
n
d
 m

e
th
o
d
s
 

o
f 
in
q
u
ir
y
 o
f 
th
e
 s
u
b
je
ct
 m

a
tt
e
r 
d
is
c
ip
li
n
e
(s
) 
h
e
 o
r 
s
h
e
 t
e
a
c
h
e
s
 

a
n
d
 c
a
n
 c
re
a
te
 l
e
a
rn
in
g
 e
x
p
e
ri
e
n
c
e
s
 t
h
a
t 
m
a
k
e
 t
h
e
s
e
 a
s
p
e
ct
s
 o
f 

s
u
b
je
ct
 m

a
tt
e
r 
m
e
a
n
in
g
fu
l 
fo
r 
s
tu
d
e
n
ts
. 

4
. 
T
h
e
 t
e
a
c
h
e
r 
u
n
d
e
rs
ta
n
d
s
 c
u
rr
ic
u
lu
m
 i
n
te
g
ra
ti
o
n
 p
ro
ce
s
s
e
s
 

a
n
d
 u
s
e
s
 a
 v
a
ri
e
ty
 o
f 
in
s
tr
u
c
ti
o
n
a
l 
s
tr
a
te
g
ie
s
 t
o
 e
n
c
o
u
ra
g
e
 

s
tu
d
e
n
ts
' 
d
e
v
e
lo
p
m
e
n
t 
o
f 
c
ri
ti
c
a
l 
th
in
k
in
g
, 
p
ro
b
le
m
 s
o
lv
in
g
, 

p
e
rf
o
rm

a
n
ce
 s
k
il
ls
, 
a
n
d
 e
ff
e
c
ti
v
e
 u
s
e
 o
f 
te
c
h
n
o
lo
g
y
. 

7
. 
T
h
e
 t
e
a
c
h
e
r 
p
la
n
s
 i
n
s
tr
u
c
ti
o
n
 b
a
s
e
d
 o
n
 c
u
rr
ic
u
lu
m
 g
o
a
ls
, 

k
n
o
w
le
d
g
e
 o
f 
th
e
 t
e
a
c
h
in
g
/l
e
a
rn
in
g
 p
ro
ce
s
s
, 
s
u
b
je
ct
 m

a
tt
e
r,
 

s
tu
d
e
n
ts
' 
a
b
il
it
ie
s
 a
n
d
 d
if
fe
re
n
c
e
s
, 
a
n
d
 t
h
e
 c
o
m
m
u
n
it
y
; 
th
e
 

te
a
c
h
e
r 
a
d
a
p
ts
 i
n
s
tr
u
c
ti
o
n
 b
a
s
e
d
 o
n
 a
s
s
e
s
s
m
e
n
t 
a
n
d
 r
e
fl
e
c
ti
o
n
. 

8
. 
T
h
e
 t
e
a
c
h
e
r 
u
n
d
e
rs
ta
n
d
s
 a
n
d
 u
s
e
s
 a
 v
a
ri
e
ty
 o
f 
a
s
s
e
s
s
m
e
n
t 

s
tr
a
te
g
ie
s
 t
o
 e
v
a
lu
a
te
 a
n
d
 m
o
d
if
y
 t
h
e
 t
e
a
c
h
in
g
/l
e
a
rn
in
g
 p
ro
c
e
s
s
 

e
n
s
u
ri
n
g
 t
h
e
 c
o
n
ti
n
u
o
u
s
 i
n
te
ll
e
ct
u
a
l,
 s
o
c
ia
l 
a
n
d
 p
h
y
s
ic
a
l 

d
e
v
e
lo
p
m
e
n
t 
o
f 
th
e
 l
e
a
rn
e
r.
 

P
ro
p
o
s
it
io
n
 2
: 
T
e
a
c
h
e
rs
 

K
n
o
w
 t
h
e
 S
u
b
je
ct
s
 T
h
e
y
 

T
e
a
c
h
 a
n
d
 H
o
w
 t
o
 T
e
a
c
h
 

T
h
o
s
e
 S
u
b
je
ct
s
 t
o
 

S
tu
d
e
n
ts
. 

P
ro
p
o
s
it
io
n
 3
: 
T
e
a
c
h
e
rs
 

a
re
 R
e
s
p
o
n
s
ib
le
 f
o
r 

M
a
n
a
g
in
g
 a
n
d
 M
o
n
it
o
ri
n
g
 

S
tu
d
e
n
t 
L
e
a
rn
in
g
. 

 

D
iv
e
rs
it
y
 

a
m
o
n
g
 o
u
r 

s
tu
d
e
n
ts
, 

fa
c
u
lt
y
, 
a
n
d
 

s
ta
ff
 

c
a
ri
n
g
 

 
3
. 
id
e
n
ti
fy
 d
e
v
e
lo
p
m
e
n
ta
l 

a
n
d
 i
n
d
iv
id
u
a
l 
d
if
fe
re
n
ce
s
 

a
n
d
 a
d
ju
s
t 
p
ra
c
ti
c
e
s
 

a
c
c
o
rd
in
g
ly
; 

2
. 
T
h
e
 t
e
a
c
h
e
r 
u
n
d
e
rs
ta
n
d
s
 h
o
w
 s
tu
d
e
n
ts
 l
e
a
rn
 a
n
d
 d
e
v
e
lo
p
 a
n
d
 

c
a
n
 p
ro
v
id
e
 l
e
a
rn
in
g
 o
p
p
o
rt
u
n
it
ie
s
 t
h
a
t 
s
u
p
p
o
rt
 t
h
e
ir
 i
n
te
ll
e
ct
u
a
l,
 

s
o
c
ia
l 
a
n
d
 p
h
y
s
ic
a
l 
d
e
v
e
lo
p
m
e
n
t 
a
t 
a
ll
 g
ra
d
e
 l
e
v
e
ls
 i
n
c
lu
d
in
g
 

e
a
rl
y
 c
h
il
d
h
o
o
d
, 
e
le
m
e
n
ta
ry
, 
m
id
d
le
 l
e
v
e
l,
 a
n
d
 s
e
c
o
n
d
a
ry
. 

3
. 
T
h
e
 t
e
a
c
h
e
r 
u
n
d
e
rs
ta
n
d
s
 t
h
a
t 
s
tu
d
e
n
ts
 v
a
ry
 i
n
 t
h
e
ir
 

a
p
p
ro
a
c
h
e
s
 t
o
 l
e
a
rn
in
g
 a
n
d
 c
re
a
te
s
 i
n
s
tr
u
ct
io
n
a
l 
o
p
p
o
rt
u
n
it
ie
s
 

th
a
t 
a
re
 a
d
a
p
ta
b
le
 t
o
 i
n
d
iv
id
u
a
l 
d
if
fe
re
n
c
e
s
 o
f 
le
a
rn
e
rs
. 

5
. 
T
h
e
 t
e
a
c
h
e
r 
u
s
e
s
 t
h
e
 b
e
s
t 
p
ra
c
ti
ce
s
 r
e
la
te
d
 t
o
 m

o
ti
v
a
ti
o
n
 a
n
d
 

b
e
h
a
v
io
r 
to
 c
re
a
te
 l
e
a
rn
in
g
 e
n
v
ir
o
n
m
e
n
ts
 t
h
a
t 
e
n
c
o
u
ra
g
e
 

p
o
s
it
iv
e
 s
o
c
ia
l 
in
te
ra
ct
io
n
, 
s
e
lf
-m

o
ti
v
a
ti
o
n
, 
a
n
d
 a
ct
iv
e
 

e
n
g
a
g
e
m
e
n
t 
in
 l
e
a
rn
in
g
, 
th
u
s
, 
p
ro
v
id
in
g
 o
p
p
o
rt
u
n
it
ie
s
 f
o
r 

s
u
c
ce
s
s
. 

6
. 
T
h
e
 t
e
a
c
h
e
r 
d
e
v
e
lo
p
s
 k
n
o
w
le
d
g
e
 o
f 
a
n
d
 u
s
e
s
 c
o
m
m
u
n
ic
a
ti
o
n
 

te
c
h
n
iq
u
e
s
 t
o
 f
o
s
te
r 
a
ct
iv
e
 i
n
q
u
ir
y
, 
c
o
ll
a
b
o
ra
ti
o
n
, 
a
n
d
 s
u
p
p
o
rt
iv
e
 

in
te
ra
c
ti
o
n
 i
n
 t
h
e
 c
la
s
s
ro
o
m
. 

P
ro
p
o
s
it
io
n
 1
: 
T
e
a
c
h
e
rs
 

a
re
 C
o
m
m
it
te
d
 t
o
 

S
tu
d
e
n
ts
 a
n
d
 L
e
a
rn
in
g
 

 

E
x
c
e
ll
e
n
c
e
 i
n
 

te
a
c
h
in
g
, 

s
c
h
o
la
rs
h
ip
, 

s
e
rv
ic
e
, 
a
n
d
 

m
e
n
to
ri
n
g
 

c
o
m
m
it
te
d
 

 
6
. 
re
fl
e
c
t 
u
p
o
n
 a
n
d
 e
v
a
lu
a
te
 

h
is
/h
e
r 
o
w
n
 p
ra
ct
ic
e
s
. 

9
. 
T
h
e
 t
e
a
c
h
e
r 
e
v
a
lu
a
te
s
 t
h
e
 e
ff
e
c
ts
 o
f 
h
is
/h
e
r 
c
h
o
ic
e
s
 a
n
d
 

a
c
ti
o
n
s
 o
n
 o
th
e
rs
 (
s
tu
d
e
n
ts
, 
p
a
re
n
ts
, 
a
n
d
 o
th
e
r 
p
ro
fe
s
s
io
n
a
ls
 i
n
 

th
e
 l
e
a
rn
in
g
 c
o
m
m
u
n
it
y
),
 m

o
d
if
ie
s
 t
h
o
s
e
 a
ct
io
n
s
 w
h
e
n
 n
e
e
d
e
d
, 

a
n
d
 a
c
ti
v
e
ly
 s
e
e
k
s
 o
p
p
o
rt
u
n
it
ie
s
 f
o
r 
c
o
n
ti
n
u
e
d
 p
ro
fe
s
s
io
n
a
l 

g
ro
w
th
. 

1
0
. 
T
h
e
 t
e
a
c
h
e
r 
fo
s
te
rs
 p
o
s
it
iv
e
 i
n
te
ra
c
ti
o
n
 w
it
h
 s
c
h
o
o
l 

c
o
ll
e
a
g
u
e
s
, 
p
a
re
n
ts
/f
a
m
il
ie
s
, 
a
n
d
 o
rg
a
n
iz
a
ti
o
n
s
 i
n
 t
h
e
 

c
o
m
m
u
n
it
y
 t
o
 a
ct
iv
e
ly
 e
n
g
a
g
e
 t
h
e
m
 i
n
 s
u
p
p
o
rt
 o
f 
s
tu
d
e
n
ts
' 

le
a
rn
in
g
 a
n
d
 w
e
ll
 b
e
in
g
. 

1
2
. 
T
h
e
 t
e
a
c
h
e
r 
u
n
d
e
rs
ta
n
d
s
 t
h
e
 p
ro
ce
s
s
 o
f 
c
o
n
ti
n
u
o
u
s
 l
if
e
lo
n
g
 

le
a
rn
in
g
, 
th
e
 c
o
n
ce
p
t 
o
f 
m
a
k
in
g
 l
e
a
rn
in
g
 e
n
jo
y
a
b
le
, 
a
n
d
 t
h
e
 

n
e
e
d
 f
o
r 
a
 w
il
li
n
g
n
e
s
s
 t
o
 c
h
a
n
g
e
 l
e
a
d
in
g
 t
o
 g
re
a
te
r 
s
tu
d
e
n
t 

le
a
rn
in
g
 a
n
d
 d
e
v
e
lo
p
m
e
n
t.
 

P
ro
p
o
s
it
io
n
 4
: 
T
e
a
c
h
e
rs
 

T
h
in
k
 S
y
s
te
m
a
ti
c
a
ll
y
 

a
b
o
u
t 
T
h
e
ir
 P
ra
c
ti
c
e
 a
n
d
 

L
e
a
rn
 f
ro
m
 E
x
p
e
ri
e
n
ce
. 

P
ro
p
o
s
it
io
n
 5
: 
T
e
a
c
h
e
rs
 

a
re
 M
e
m
b
e
rs
 o
f 
L
e
a
rn
in
g
 

C
o
m
m
u
n
it
ie
s
. 
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C
a
m
e
ro
n
 

C
o
re
 V
a
lu
e
s
 

C
o
n
c
e
p
tu
a
l 

F
ra
m
e
w
o
rk
 

M
.S
. 

P
ro
g
ra
m
 O
b
je
c
ti
v
e
s
 

E
L
C
C
 S
ta
n
d
a
rd
s
 

S
tu
d
e
n
t 

le
a
rn
in
g
 a
s
 

o
u
r 
to
p
 

p
ri
o
ri
ty
 

c
o
m
p
e
te
n
t 

 
T
o
 a
s
s
is
t 
a
n
d
 p
ro
v
id
e
 

o
p
p
o
rt
u
n
it
ie
s
 f
o
r 
s
tu
d
e
n
ts
 t
o
 

d
e
v
e
lo
p
: 

1
. 

A
n
 u
n
d
e
rs
ta
n
d
in
g
 o
f 
a
n
d
 

p
ro
fi
c
ie
n
c
y
 i
n
 r
e
s
o
u
rc
e
 

m
a
n
a
g
e
m
e
n
t 
 

2
. 

A
n
 u
n
d
e
rs
ta
n
d
in
g
 o
f 
a
n
d
 

p
ro
fi
c
ie
n
c
y
 i
n
 f
in
a
n
c
ia
l 

m
a
n
a
g
e
m
e
n
t 

3
. 

E
ff
e
ct
iv
e
 a
n
d
 i
n
d
u
s
tr
y
 

s
ta
n
d
a
rd
 t
e
ch
n
iq
u
e
s
 f
o
r 
th
e
 

a
s
s
e
s
s
m
e
n
t 
a
n
d
 s
u
p
e
rv
is
io
n
 o
f 

p
ro
g
ra
m
s
 

4
. 

E
ff
e
ct
iv
e
 a
n
d
 b
e
s
t 
p
ra
c
ti
c
e
 

te
c
h
n
iq
u
e
s
 f
o
r 
th
e
 a
s
s
e
s
s
m
e
n
t 

a
n
d
 s
u
p
e
rv
is
io
n
 o
f 
p
e
rs
o
n
n
e
l 

1
.1
 D
e
v
e
lo
p
 a
 V
is
io
n
  

C
a
n
d
id
a
te
s
 d
e
v
e
lo
p
 a
 v
is
io
n
 o
f 
le
a
rn
in
g
 f
o
r 
a
 s
c
h
o
o
l 
th
a
t 
p
ro
m
o
te
s
 t
h
e
 s
u
c
ce
s
s
 o
f 
a
ll
 

s
tu
d
e
n
ts
. 

C
a
n
d
id
a
te
s
 b
a
s
e
 t
h
is
 v
is
io
n
 o
n
 r
e
le
v
a
n
t 
k
n
o
w
le
d
g
e
 a
n
d
 t
h
e
o
ri
e
s
, 
in
c
lu
d
in
g
 b
u
t 
n
o
t 

li
m
it
e
d
 t
o
 a
n
 u
n
d
e
rs
ta
n
d
in
g
 o
f 
le
a
rn
in
g
 g
o
a
ls
 i
n
 a
 p
lu
ra
li
s
ti
c
 s
o
c
ie
ty
, 
th
e
 d
iv
e
rs
it
y
 o
f 

le
a
rn
e
rs
 a
n
d
 l
e
a
rn
e
rs
’ 
n
e
e
d
s
, 
s
c
h
o
o
ls
 a
s
 i
n
te
ra
c
ti
v
e
 s
o
ci
a
l 
a
n
d
 c
u
lt
u
ra
l 
s
y
s
te
m
s
, 
a
n
d
 

s
o
c
ia
l 
a
n
d
 o
rg
a
n
iz
a
ti
o
n
a
l 
c
h
a
n
g
e
. 

1
.5
 P
ro
m
o
te
 C
o
m
m
u
n
it
y
 I
n
v
o
lv
e
m
e
n
t 
in
 t
h
e
 V
is
io
n
 

C
a
n
d
id
a
te
s
 a
c
q
u
ir
e
 a
n
d
 d
e
m
o
n
s
tr
a
te
 t
h
e
 s
k
il
ls
 n
e
e
d
e
d
 t
o
 c
o
m
m
u
n
ic
a
te
 e
ff
e
c
ti
v
e
ly
 w
it
h
 

a
ll
 s
ta
k
e
h
o
ld
e
rs
 a
b
o
u
t 
im
p
le
m
e
n
ta
ti
o
n
 o
f 
th
e
 v
is
io
n
 

2
.1
 P
ro
m
o
te
 P
o
s
it
iv
e
 S
c
h
o
o
l 
C
u
lt
u
re
 

C
a
n
d
id
a
te
s
 a
s
s
e
s
s
 s
c
h
o
o
l 
c
u
lt
u
re
 u
s
in
g
 m

u
lt
ip
le
 m

e
th
o
d
s
 a
n
d
 i
m
p
le
m
e
n
t 
c
o
n
te
x
t-

a
p
p
ro
p
ri
a
te
 s
tr
a
te
g
ie
s
 t
h
a
t 
c
a
p
it
a
li
z
e
 o
n
 t
h
e
 d
iv
e
rs
it
y
 (
e
.g
.,
 p
o
p
u
la
ti
o
n
, 
la
n
g
u
a
g
e
, 

d
is
a
b
il
it
y
, 
g
e
n
d
e
r,
 r
a
c
e
, 
s
o
c
io
-e
c
o
n
o
m
ic
) 
o
f 
th
e
 s
c
h
o
o
l 
c
o
m
m
u
n
it
y
 t
o
 i
m
p
ro
v
e
 s
c
h
o
o
l 

p
ro
g
ra
m
s
 a
n
d
 c
u
lt
u
re
. 

2
.2
 P
ro
v
id
e
 E
ff
e
ct
iv
e
 I
n
s
tr
u
ct
io
n
a
l 
P
ro
g
ra
m
 

C
a
n
d
id
a
te
s
 d
e
m
o
n
s
tr
a
te
 t
h
e
 a
b
il
it
y
 t
o
 m

a
k
e
 r
e
c
o
m
m
e
n
d
a
ti
o
n
s
 r
e
g
a
rd
in
g
 t
h
e
 d
e
s
ig
n
, 

im
p
le
m
e
n
ta
ti
o
n
, 
a
n
d
 e
v
a
lu
a
ti
o
n
 o
f 
a
 c
u
rr
ic
u
lu
m
 t
h
a
t 
fu
ll
y
 a
c
c
o
m
m
o
d
a
te
s
 l
e
a
rn
e
rs
’ 

d
iv
e
rs
e
 n
e
e
d
s
. 

2
.3
 A
p
p
ly
 B
e
s
t 
P
ra
ct
ic
e
 t
o
 S
tu
d
e
n
t 
L
e
a
rn
in
g
 

C
a
n
d
id
a
te
s
 a
p
p
ly
 h
u
m
a
n
 d
e
v
e
lo
p
m
e
n
t 
th
e
o
ry
, 
p
ro
v
e
n
 l
e
a
rn
in
g
 a
n
d
 m

o
ti
v
a
ti
o
n
a
l 

th
e
o
ri
e
s
, 
a
n
d
 c
o
n
ce
rn
 f
o
r 
d
iv
e
rs
it
y
 t
o
 t
h
e
 l
e
a
rn
in
g
 p
ro
ce
s
s
. 

C
a
n
d
id
a
te
s
 d
e
m
o
n
s
tr
a
te
 a
n
 u
n
d
e
rs
ta
n
d
in
g
 o
f 
h
o
w
 t
o
 u
s
e
 a
p
p
ro
p
ri
a
te
 r
e
s
e
a
rc
h
 

s
tr
a
te
g
ie
s
 t
o
 p
ro
m
o
te
 a
n
 e
n
v
ir
o
n
m
e
n
t 
fo
r 
im
p
ro
v
e
d
 s
tu
d
e
n
t 
a
c
h
ie
v
e
m
e
n
t.
 

2
.4
 D
e
s
ig
n
 C
o
m
p
re
h
e
n
s
iv
e
 P
ro
fe
s
s
io
n
a
l 
G
ro
w
th
 P
la
n
s
 

C
a
n
d
id
a
te
s
 d
e
v
e
lo
p
 a
n
d
 i
m
p
le
m
e
n
t 
p
e
rs
o
n
a
l 
p
ro
fe
s
s
io
n
a
l 
g
ro
w
th
 p
la
n
s
 t
h
a
t 
re
fl
e
c
t 

c
o
m
m
it
m
e
n
t 
to
 l
if
e
-l
o
n
g
 l
e
a
rn
in
g
. 

3
.1
 M
a
n
a
g
e
 t
h
e
 O
rg
a
n
iz
a
ti
o
n
 

C
a
n
d
id
a
te
s
 d
e
m
o
n
s
tr
a
te
 t
h
e
 a
b
il
it
y
 t
o
 o
p
ti
m
iz
e
 t
h
e
 l
e
a
rn
in
g
 e
n
v
ir
o
n
m
e
n
t 
fo
r 
a
ll
 

s
tu
d
e
n
ts
 b
y
 a
p
p
ly
in
g
 a
p
p
ro
p
ri
a
te
 m

o
d
e
ls
 a
n
d
 p
ri
n
c
ip
le
s
 o
f 
o
rg
a
n
iz
a
ti
o
n
a
l 
d
e
v
e
lo
p
m
e
n
t 

a
n
d
 m

a
n
a
g
e
m
e
n
t,
 i
n
c
lu
d
in
g
 r
e
s
e
a
rc
h
 a
n
d
 d
a
ta
 d
ri
v
e
n
 d
e
c
is
io
n
- 
m
a
k
in
g
 w
it
h
 a
tt
e
n
ti
o
n
 

to
 i
n
d
ic
a
to
rs
 o
f 
e
q
u
it
y
, 
e
ff
e
c
ti
v
e
n
e
s
s
, 
a
n
d
 e
ff
ic
ie
n
c
y
. 

3
.2
 M
a
n
a
g
e
 O
p
e
ra
ti
o
n
s
 

C
a
n
d
id
a
te
s
 d
e
v
e
lo
p
 c
o
m
m
u
n
ic
a
ti
o
n
s
 p
la
n
s
 f
o
r 
s
ta
ff
 t
h
a
t 
in
c
lu
d
e
s
 o
p
p
o
rt
u
n
it
ie
s
 f
o
r 
s
ta
ff
 

to
 d
e
v
e
lo
p
 t
h
e
ir
 f
a
m
il
y
 a
n
d
 c
o
m
m
u
n
it
y
 c
o
ll
a
b
o
ra
ti
o
n
 s
k
il
ls
. 

C
a
n
d
id
a
te
s
 d
e
m
o
n
s
tr
a
te
 a
n
 u
n
d
e
rs
ta
n
d
in
g
 o
f 
h
o
w
 t
o
 a
p
p
ly
 l
e
g
a
l 
p
ri
n
c
ip
le
s
 t
o
 p
ro
m
o
te
 

e
d
u
ca
ti
o
n
a
l 
e
q
u
it
y
 a
n
d
 p
ro
v
id
e
 s
a
fe
, 
e
ff
e
ct
iv
e
, 
a
n
d
 e
ff
ic
ie
n
t 
fa
c
il
it
ie
s
. 

4
.1
 C
o
ll
a
b
o
ra
te
 w
it
h
 F
a
m
il
ie
s
 a
n
d
 O
th
e
r 
C
o
m
m
u
n
it
y
 M
e
m
b
e
rs
 

C
a
n
d
id
a
te
s
 d
e
m
o
n
s
tr
a
te
 a
n
 a
b
il
it
y
 t
o
 b
ri
n
g
 t
o
g
e
th
e
r 
th
e
 r
e
s
o
u
rc
e
s
 o
f 
fa
m
il
y
 m

e
m
b
e
rs
 

a
n
d
 t
h
e
 c
o
m
m
u
n
it
y
 t
o
 p
o
s
it
iv
e
ly
 a
ff
e
c
t 
s
tu
d
e
n
t 
le
a
rn
in
g
. 

C
a
n
d
id
a
te
s
 d
e
m
o
n
s
tr
a
te
 a
n
 a
b
il
it
y
 t
o
 i
n
v
o
lv
e
 f
a
m
il
ie
s
 i
n
 t
h
e
 e
d
u
c
a
ti
o
n
 o
f 
th
e
ir
 c
h
il
d
re
n
 

b
a
s
e
d
 o
n
 t
h
e
 b
e
li
e
f 
th
a
t 
fa
m
il
ie
s
 h
a
v
e
 t
h
e
 b
e
s
t 
in
te
re
s
ts
 o
f 
th
e
ir
 c
h
il
d
re
n
 i
n
 m

in
d
. 

C
a
n
d
id
a
te
s
 d
e
m
o
n
s
tr
a
te
 t
h
e
 a
b
il
it
y
 t
o
 c
o
ll
a
b
o
ra
te
 w
it
h
 c
o
m
m
u
n
it
y
 a
g
e
n
c
ie
s
 t
o
 i
n
te
g
ra
te
 

h
e
a
lt
h
, 
s
o
c
ia
l,
 a
n
d
 o
th
e
r 
s
e
rv
ic
e
s
. 



1
2
/0
1
/0
7
, 
p
. 
3
1
 

 

C
a
m
e
ro
n
 

C
o
re
 V
a
lu
e
s
 

C
o
n
c
e
p
tu
a
l 

F
ra
m
e
w
o
rk
 

M
.S
. 

P
ro
g
ra
m
 O
b
je
c
ti
v
e
s
 

E
L
C
C
 S
ta
n
d
a
rd
s
 

 
 

 
4
.2
 R
e
s
p
o
n
d
 t
o
 C
o
m
m
u
n
it
y
 I
n
te
re
s
ts
 a
n
d
 N
e
e
d
s
 

C
a
n
d
id
a
te
s
 d
e
m
o
n
s
tr
a
te
 t
h
e
 a
b
il
it
y
 t
o
 u
s
e
 a
p
p
ro
p
ri
a
te
 a
s
s
e
s
s
m
e
n
t 
s
tr
a
te
g
ie
s
 a
n
d
 

re
s
e
a
rc
h
 m

e
th
o
d
s
 t
o
 u
n
d
e
rs
ta
n
d
 a
n
d
 a
c
c
o
m
m
o
d
a
te
 d
iv
e
rs
e
 s
c
h
o
o
l 
a
n
d
 c
o
m
m
u
n
it
y
 

c
o
n
d
it
io
n
s
 a
n
d
 d
y
n
a
m
ic
s
. 

C
a
n
d
id
a
te
s
 p
ro
v
id
e
 l
e
a
d
e
rs
h
ip
 t
o
 p
ro
g
ra
m
s
 s
e
rv
in
g
 s
tu
d
e
n
ts
 w
it
h
 s
p
e
c
ia
l 
a
n
d
 

e
x
c
e
p
ti
o
n
a
l 
n
e
e
d
s
. 

C
a
n
d
id
a
te
s
 d
e
m
o
n
s
tr
a
te
 t
h
e
 a
b
il
it
y
 t
o
 c
a
p
it
a
li
z
e
 o
n
 t
h
e
 d
iv
e
rs
it
y
 (
c
u
lt
u
ra
l,
 e
th
n
ic
, 
ra
c
ia
l,
 

e
c
o
n
o
m
ic
, 
a
n
d
 s
p
e
c
ia
l 
in
te
re
s
t 
g
ro
u
p
s
) 
o
f 
th
e
 s
c
h
o
o
l 
c
o
m
m
u
n
it
y
 t
o
 i
m
p
ro
v
e
 s
c
h
o
o
l 

p
ro
g
ra
m
s
 a
n
d
 m

e
e
t 
th
e
 d
iv
e
rs
e
 n
e
e
d
s
 o
f 
a
ll
 s
tu
d
e
n
ts
. 

4
.3
 M
o
b
il
iz
e
 C
o
m
m
u
n
it
y
 R
e
s
o
u
rc
e
s
 

C
a
n
d
id
a
te
s
 d
e
m
o
n
s
tr
a
te
 a
n
 u
n
d
e
rs
ta
n
d
in
g
 o
f 
a
n
d
 a
b
il
it
y
 t
o
 u
s
e
 c
o
m
m
u
n
it
y
 r
e
s
o
u
rc
e
s
, 

in
c
lu
d
in
g
 y
o
u
th
 s
e
rv
ic
e
s
 t
o
 s
u
p
p
o
rt
 s
tu
d
e
n
t 
a
c
h
ie
v
e
m
e
n
t,
 t
o
 s
o
lv
e
 s
c
h
o
o
l 
p
ro
b
le
m
s
 a
n
d
 

a
c
h
ie
v
e
 s
c
h
o
o
l 
g
o
a
ls
. 

5
.2
 A
c
ts
 F
a
ir
ly
 

C
a
n
d
id
a
te
s
 d
e
m
o
n
s
tr
a
te
 t
h
e
 a
b
il
it
y
 t
o
 c
o
m
b
in
e
 i
m
p
a
rt
ia
li
ty
, 
s
e
n
s
it
iv
it
y
 t
o
 s
tu
d
e
n
t 

d
iv
e
rs
it
y
, 
a
n
d
 e
th
ic
a
l 
c
o
n
s
id
e
ra
ti
o
n
s
 i
n
 t
h
e
ir
 i
n
te
ra
ct
io
n
s
 w
it
h
 o
th
e
rs
. 

6
.1
 U
n
d
e
rs
ta
n
d
 t
h
e
 L
a
rg
e
r 
C
o
n
te
x
t  

C
a
n
d
id
a
te
s
 d
e
m
o
n
s
tr
a
te
 t
h
e
 a
b
il
it
y
 t
o
 a
n
a
ly
z
e
 t
h
e
 c
o
m
p
le
x
 c
a
u
s
e
s
 o
f 
p
o
v
e
rt
y
 a
n
d
 o
th
e
r 

d
is
a
d
v
a
n
ta
g
e
s
 a
n
d
 t
h
e
ir
 e
ff
e
ct
s
 o
n
 f
a
m
il
ie
s
, 
c
o
m
m
u
n
it
ie
s
, 
c
h
il
d
re
n
, 
a
n
d
 l
e
a
rn
in
g
. 

C
a
n
d
id
a
te
s
 d
e
m
o
n
s
tr
a
te
 t
h
e
 a
b
il
it
y
 t
o
 a
n
a
ly
z
e
 a
n
d
 d
e
s
c
ri
b
e
 t
h
e
 c
u
lt
u
ra
l 
d
iv
e
rs
it
y
 i
n
 a
 

s
c
h
o
o
l 
c
o
m
m
u
n
it
y
. 

C
a
n
d
id
a
te
s
 d
e
m
o
n
s
tr
a
te
 t
h
e
 a
b
il
it
y
 t
o
 e
x
p
la
in
 v
a
ri
o
u
s
 t
h
e
o
ri
e
s
 o
f 
c
h
a
n
g
e
 a
n
d
 c
o
n
fl
ic
t 

re
s
o
lu
ti
o
n
 a
n
d
 t
h
e
 a
p
p
ro
p
ri
a
te
 a
p
p
li
c
a
ti
o
n
 o
f 
th
o
s
e
 m

o
d
e
ls
 t
o
 s
p
e
c
if
ic
 c
o
m
m
u
n
it
ie
s
. 

6
.2
 R
e
s
p
o
n
d
 t
o
 t
h
e
 L
a
rg
e
r 
C
o
n
te
x
t 

C
a
n
d
id
a
te
s
 d
e
m
o
n
s
tr
a
te
 t
h
e
 a
b
il
it
y
 t
o
 c
o
m
m
u
n
ic
a
te
 w
it
h
 m

e
m
b
e
rs
 o
f 
a
 s
c
h
o
o
l 

c
o
m
m
u
n
it
y
 c
o
n
c
e
rn
in
g
 t
re
n
d
s
, 
is
s
u
e
s
, 
a
n
d
 p
o
te
n
ti
a
l 
c
h
a
n
g
e
s
 i
n
 t
h
e
 e
n
v
ir
o
n
m
e
n
t 
in
 

w
h
ic
h
 t
h
e
 s
c
h
o
o
l 
o
p
e
ra
te
s
, 
in
c
lu
d
in
g
 m

a
in
te
n
a
n
ce
 o
f 
a
n
 o
n
g
o
in
g
 d
ia
lo
g
u
e
 w
it
h
 

re
p
re
s
e
n
ta
ti
v
e
s
 o
f 
d
iv
e
rs
e
 c
o
m
m
u
n
it
y
 g
ro
u
p
s
. 

6
.3
 I
n
fl
u
e
n
ce
 t
h
e
 L
a
rg
e
r 
C
o
n
te
x
t  

C
a
n
d
id
a
te
s
 a
d
v
o
c
a
te
 f
o
r 
p
o
li
c
ie
s
 a
n
d
 p
ro
g
ra
m
s
 t
h
a
t 
p
ro
m
o
te
 e
q
u
it
a
b
le
 l
e
a
rn
in
g
 

o
p
p
o
rt
u
n
it
ie
s
 a
n
d
 s
u
c
c
e
s
s
 f
o
r 
a
ll
 s
tu
d
e
n
ts
, 
re
g
a
rd
le
s
s
 o
f 
s
o
c
io
e
c
o
n
o
m
ic
 b
a
c
k
g
ro
u
n
d
, 

e
th
n
ic
it
y
, 
g
e
n
d
e
r,
 d
is
a
b
il
it
y
, 
o
r 
o
th
e
r 
in
d
iv
id
u
a
l 
c
h
a
ra
ct
e
ri
s
ti
c
s
. 

D
iv
e
rs
it
y
 

a
m
o
n
g
 o
u
r 

s
tu
d
e
n
ts
, 

fa
c
u
lt
y
, 
a
n
d
 

s
ta
ff
 

c
a
ri
n
g
 

 
T
o
 a
s
s
is
t 
a
n
d
 p
ro
v
id
e
 

o
p
p
o
rt
u
n
it
ie
s
 f
o
r 
s
tu
d
e
n
ts
 t
o
 

d
e
v
e
lo
p
: 

5
. 
  
L
e
a
d
e
rs
h
ip
 s
tr
a
te
g
ie
s
 f
o
r 

d
e
a
li
n
g
 w
it
h
 g
e
o
g
ra
p
h
ic
a
ll
y
, 

e
th
n
ic
a
ll
y
, 
a
n
d
 e
c
o
n
o
m
ic
a
ll
y
 

d
iv
e
rs
e
 p
o
p
u
la
ti
o
n
s
 

7
. 
  
L
e
a
d
e
rs
h
ip
 s
k
il
ls
 i
n
 f
o
s
te
ri
n
g
 a
 

c
o
ll
e
g
ia
l 
re
la
ti
o
n
s
h
ip
, 
p
ro
b
le
m
 

s
o
lv
in
g
, 
a
n
d
 e
ff
e
ct
iv
e
 

c
o
m
m
u
n
ic
a
ti
o
n
 w
it
h
 v
a
ri
o
u
s
 

c
o
n
s
ti
tu
e
n
ts
 a
t 
th
e
 s
c
h
o
o
l,
 

d
is
tr
ic
t,
 s
ta
te
, 
a
n
d
 f
e
d
e
ra
l 

le
v
e
l 

1
.2
 A
rt
ic
u
la
te
 a
 V
is
io
n
 

C
a
n
d
id
a
te
s
 d
e
m
o
n
s
tr
a
te
 t
h
e
 a
b
il
it
y
 t
o
 u
s
e
 d
a
ta
- 
b
a
s
e
d
 r
e
s
e
a
rc
h
 s
tr
a
te
g
ie
s
 a
n
d
 s
tr
a
te
g
ic
 

p
la
n
n
in
g
 p
ro
ce
s
s
e
s
 t
h
a
t 
fo
cu
s
 o
n
 s
tu
d
e
n
t 
le
a
rn
in
g
 t
o
 d
e
v
e
lo
p
 a
 v
is
io
n
, 
d
ra
w
in
g
 o
n
 

re
le
v
a
n
t 
in
fo
rm

a
ti
o
n
 s
o
u
rc
e
s
 s
u
c
h
 a
s
 s
tu
d
e
n
t 
a
s
s
e
s
s
m
e
n
t 
re
s
u
lt
s
, 
s
tu
d
e
n
t 
a
n
d
 f
a
m
il
y
 

d
e
m
o
g
ra
p
h
ic
 d
a
ta
, 
a
n
d
 a
n
 a
n
a
ly
s
is
 o
f 
c
o
m
m
u
n
it
y
 n
e
e
d
s
. 

1
.3
 I
m
p
le
m
e
n
t 
a
 V
is
io
n
 

C
a
n
d
id
a
te
s
 d
e
v
e
lo
p
 p
la
n
s
 a
n
d
 p
ro
c
e
s
s
e
s
 f
o
r 
im
p
le
m
e
n
ti
n
g
 t
h
e
 v
is
io
n
 (
e
.g
.,
 a
rt
ic
u
la
ti
n
g
 

th
e
 v
is
io
n
 a
n
d
 r
e
la
te
d
 g
o
a
ls
, 
e
n
c
o
u
ra
g
in
g
 c
h
a
ll
e
n
g
in
g
 s
ta
n
d
a
rd
s
, 
fa
c
il
it
a
ti
n
g
 c
o
ll
e
g
ia
li
ty
 

a
n
d
 t
e
a
m
w
o
rk
, 
s
tr
u
ct
u
ri
n
g
 s
ig
n
if
ic
a
n
t 
w
o
rk
, 
e
n
s
u
ri
n
g
 a
p
p
ro
p
ri
a
te
 u
s
e
 o
f 
s
tu
d
e
n
t 

a
s
s
e
s
s
m
e
n
ts
, 
p
ro
v
id
in
g
 a
u
to
n
o
m
y
, 
s
u
p
p
o
rt
in
g
 i
n
n
o
v
a
ti
o
n
, 
d
e
le
g
a
ti
n
g
 r
e
s
p
o
n
s
ib
il
it
y
, 

d
e
v
e
lo
p
in
g
 l
e
a
d
e
rs
h
ip
 i
n
 o
th
e
rs
, 
a
n
d
 s
e
c
u
ri
n
g
 n
e
e
d
e
d
 r
e
s
o
u
rc
e
s
).
 

 



1
2
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C
a
m
e
ro
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C
o
re
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a
lu
e
s
 

C
o
n
c
e
p
tu
a
l 

F
ra
m
e
w
o
rk
 

M
.S
. 

P
ro
g
ra
m
 O
b
je
c
ti
v
e
s
 

E
L
C
C
 S
ta
n
d
a
rd
s
 

 
 

 
1
.4
 S
te
w
a
rd
 a
 V
is
io
n
 

C
a
n
d
id
a
te
s
 d
e
m
o
n
s
tr
a
te
 a
n
 u
n
d
e
rs
ta
n
d
in
g
 o
f 
th
e
 r
o
le
 e
ff
e
ct
iv
e
 c
o
m
m
u
n
ic
a
ti
o
n
 s
k
il
ls
 

p
la
y
 i
n
 b
u
il
d
in
g
 a
 s
h
a
re
d
 c
o
m
m
it
m
e
n
t 
to
 t
h
e
 v
is
io
n
. 

C
a
n
d
id
a
te
s
 d
e
s
ig
n
 o
r 
a
d
o
p
t 
a
 s
y
s
te
m
 f
o
r 
u
s
in
g
 d
a
ta
-b
a
s
e
d
 r
e
s
e
a
rc
h
 s
tr
a
te
g
ie
s
 t
o
 

re
g
u
la
rl
y
 m

o
n
it
o
r,
 e
v
a
lu
a
te
, 
a
n
d
 r
e
v
is
e
 t
h
e
 v
is
io
n
. 

1
.5
 P
ro
m
o
te
 C
o
m
m
u
n
it
y
 I
n
v
o
lv
e
m
e
n
t 
in
 t
h
e
 V
is
io
n
 

C
a
n
d
id
a
te
s
 d
e
m
o
n
s
tr
a
te
 t
h
e
 a
b
il
it
y
 t
o
 i
n
v
o
lv
e
 c
o
m
m
u
n
it
y
 m

e
m
b
e
rs
 i
n
 t
h
e
 r
e
a
li
z
a
ti
o
n
 o
f 

th
e
 v
is
io
n
 a
n
d
 i
n
 r
e
la
te
d
 s
c
h
o
o
l 
im
p
ro
v
e
m
e
n
t 
e
ff
o
rt
s
. 

2
.2
 P
ro
v
id
e
 E
ff
e
ct
iv
e
 I
n
s
tr
u
ct
io
n
a
l 
P
ro
g
ra
m
 

C
a
n
d
id
a
te
s
 d
e
m
o
n
s
tr
a
te
 t
h
e
 a
b
il
it
y
 t
o
 f
a
c
il
it
a
te
 a
c
ti
v
it
ie
s
 t
h
a
t 
a
p
p
ly
 p
ri
n
c
ip
le
s
 o
f 

e
ff
e
ct
iv
e
 i
n
s
tr
u
ct
io
n
 t
o
 i
m
p
ro
v
e
 i
n
s
tr
u
c
ti
o
n
a
l 
p
ra
c
ti
ce
s
 a
n
d
 c
u
rr
ic
u
la
r 
m
a
te
ri
a
ls
. 

C
a
n
d
id
a
te
s
 d
e
m
o
n
s
tr
a
te
 t
h
e
 a
b
il
it
y
 t
o
 u
s
e
 a
n
d
 p
ro
m
o
te
 t
e
ch
n
o
lo
g
y
 a
n
d
 i
n
fo
rm

a
ti
o
n
 

s
y
s
te
m
s
 t
o
 e
n
ri
c
h
 c
u
rr
ic
u
lu
m
 a
n
d
 i
n
s
tr
u
c
ti
o
n
, 
to
 m

o
n
it
o
r 
in
s
tr
u
c
ti
o
n
a
l 
p
ra
c
ti
c
e
s
 a
n
d
 

p
ro
v
id
e
 s
ta
ff
 t
h
e
 a
s
s
is
ta
n
ce
 n
e
e
d
e
d
 f
o
r 
im
p
ro
v
e
m
e
n
t.
 

2
.3
 A
p
p
ly
 B
e
s
t 
P
ra
ct
ic
e
 t
o
 S
tu
d
e
n
t 
L
e
a
rn
in
g
 

C
a
n
d
id
a
te
s
 d
e
m
o
n
s
tr
a
te
 t
h
e
 a
b
il
it
y
 t
o
 a
s
s
is
t 
s
c
h
o
o
l 
p
e
rs
o
n
n
e
l 
in
 u
n
d
e
rs
ta
n
d
in
g
 a
n
d
 

a
p
p
ly
in
g
 b
e
s
t 
p
ra
ct
ic
e
s
 f
o
r 
s
tu
d
e
n
t 
le
a
rn
in
g
. 

3
.1
 M
a
n
a
g
e
 t
h
e
 O
rg
a
n
iz
a
ti
o
n
 

C
a
n
d
id
a
te
s
 d
e
v
e
lo
p
 p
la
n
s
 o
f 
a
ct
io
n
 f
o
r 
fo
c
u
s
in
g
 o
n
 e
ff
e
c
ti
v
e
 o
rg
a
n
iz
a
ti
o
n
 a
n
d
 

m
a
n
a
g
e
m
e
n
t 
o
f 
fi
s
c
a
l,
 h
u
m
a
n
, 
a
n
d
 m

a
te
ri
a
l 
re
s
o
u
rc
e
s
, 
g
iv
in
g
 p
ri
o
ri
ty
 t
o
 s
tu
d
e
n
t 

le
a
rn
in
g
, 
s
a
fe
ty
, 
c
u
rr
ic
u
lu
m
, 
a
n
d
 i
n
s
tr
u
c
ti
o
n
. 

C
a
n
d
id
a
te
s
 d
e
m
o
n
s
tr
a
te
 a
n
 a
b
il
it
y
 t
o
 m

a
n
a
g
e
 t
im
e
 e
ff
e
c
ti
v
e
ly
 a
n
d
 d
e
p
lo
y
 f
in
a
n
c
ia
l 
a
n
d
 

h
u
m
a
n
 r
e
s
o
u
rc
e
s
 i
n
 w
a
y
s
 t
h
a
t 
p
ro
m
o
te
 s
tu
d
e
n
t 
a
c
h
ie
v
e
m
e
n
t.
 

3
.3
 M
a
n
a
g
e
 R
e
s
o
u
rc
e
s
 

C
a
n
d
id
a
te
s
 c
re
a
ti
v
e
ly
 s
e
e
k
 n
e
w
 r
e
s
o
u
rc
e
s
 t
o
 f
a
c
il
it
a
te
 l
e
a
rn
in
g
. 

4
.1
 C
o
ll
a
b
o
ra
te
 w
it
h
 F
a
m
il
ie
s
 a
n
d
 O
th
e
r 
C
o
m
m
u
n
it
y
 M
e
m
b
e
rs
 

C
a
n
d
id
a
te
s
 d
e
m
o
n
s
tr
a
te
 t
h
e
 a
b
il
it
y
 t
o
 u
s
e
 p
u
b
li
c
 i
n
fo
rm

a
ti
o
n
 a
n
d
 r
e
s
e
a
rc
h
-b
a
s
e
d
 

k
n
o
w
le
d
g
e
 o
f 
is
s
u
e
s
 a
n
d
 t
re
n
d
s
 t
o
 c
o
ll
a
b
o
ra
te
 w
it
h
 f
a
m
il
ie
s
 a
n
d
 c
o
m
m
u
n
it
y
 m

e
m
b
e
rs
. 

4
.2
 R
e
s
p
o
n
d
 t
o
 C
o
m
m
u
n
it
y
 I
n
te
re
s
ts
 a
n
d
 N
e
e
d
s
 

C
a
n
d
id
a
te
s
 d
e
m
o
n
s
tr
a
te
 a
c
ti
v
e
 i
n
v
o
lv
e
m
e
n
t 
w
it
h
in
 t
h
e
 c
o
m
m
u
n
it
y
, 
in
c
lu
d
in
g
 

in
te
ra
c
ti
o
n
s
 w
it
h
 i
n
d
iv
id
u
a
ls
 a
n
d
 g
ro
u
p
s
 w
it
h
 c
o
n
fl
ic
ti
n
g
 p
e
rs
p
e
ct
iv
e
s
. 

5
.3
 A
c
ts
 E
th
ic
a
ll
y
 

C
a
n
d
id
a
te
s
 m

a
k
e
 a
n
d
 e
x
p
la
in
 d
e
c
is
io
n
s
 b
a
s
e
d
 u
p
o
n
 e
th
ic
a
l 
a
n
d
 l
e
g
a
l 
p
ri
n
c
ip
le
s
. 

6
.1
 U
n
d
e
rs
ta
n
d
 t
h
e
 L
a
rg
e
r 
C
o
n
te
x
t 

C
a
n
d
id
a
te
s
 a
ct
 a
s
 i
n
fo
rm

e
d
 c
o
n
s
u
m
e
rs
 o
f 
e
d
u
c
a
ti
o
n
a
l 
th
e
o
ry
 a
n
d
 c
o
n
ce
p
ts
 a
p
p
ro
p
ri
a
te
 

to
 s
c
h
o
o
l 
c
o
n
te
x
t 
a
n
d
 c
a
n
 d
e
m
o
n
s
tr
a
te
 t
h
e
 a
b
il
it
y
 t
o
 a
p
p
ly
 a
p
p
ro
p
ri
a
te
 r
e
s
e
a
rc
h
 

m
e
th
o
d
s
 t
o
 a
 s
c
h
o
o
l 
c
o
n
te
x
t.
 

C
a
n
d
id
a
te
s
 d
e
m
o
n
s
tr
a
te
 a
n
 u
n
d
e
rs
ta
n
d
in
g
 o
f 
th
e
 p
o
li
c
ie
s
, 
la
w
s
, 
a
n
d
 r
e
g
u
la
ti
o
n
s
 

e
n
a
ct
e
d
 b
y
 l
o
c
a
l,
 s
ta
te
, 
a
n
d
 f
e
d
e
ra
l 
a
u
th
o
ri
ti
e
s
 t
h
a
t 
a
ff
e
c
t 
s
c
h
o
o
ls
, 
e
s
p
e
c
ia
ll
y
 t
h
o
s
e
 t
h
a
t 

m
ig
h
t 
im
p
ro
v
e
 e
d
u
c
a
ti
o
n
a
l 
a
n
d
 s
o
c
ia
l 
o
p
p
o
rt
u
n
it
ie
s
. 

C
a
n
d
id
a
te
s
 c
a
n
 d
e
s
c
ri
b
e
 c
o
m
m
u
n
it
y
 n
o
rm

s
 a
n
d
 v
a
lu
e
s
 a
n
d
 h
o
w
 t
h
e
y
 r
e
la
te
 t
o
 t
h
e
 r
o
le
 

o
f 
th
e
 s
c
h
o
o
l 
in
 p
ro
m
o
ti
n
g
 s
o
c
ia
l 
ju
s
ti
c
e
. 
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F
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w
o
rk
 

M
.S
. 

P
ro
g
ra
m
 O
b
je
c
ti
v
e
s
 

E
L
C
C
 S
ta
n
d
a
rd
s
 

E
x
c
e
ll
e
n
c
e
 i
n
 

te
a
c
h
in
g
, 

s
c
h
o
la
rs
h
ip
, 

s
e
rv
ic
e
, 
a
n
d
 

m
e
n
to
ri
n
g
 

c
o
m
m
it
te
d
 

 
T
o
 a
s
s
is
t 
a
n
d
 p
ro
v
id
e
 

o
p
p
o
rt
u
n
it
ie
s
 f
o
r 
s
tu
d
e
n
ts
 t
o
 

d
e
v
e
lo
p
: 

6
. 
  
A
n
 u
n
d
e
rs
ta
n
d
in
g
 o
f,
 

a
d
h
e
re
n
ce
 t
o
, 
a
n
d
 p
ro
m
o
ti
o
n
 

o
f 
th
e
 l
e
g
a
l 
re
q
u
ir
e
m
e
n
ts
, 

e
th
ic
a
l 
s
ta
n
d
a
rd
s
, 
a
n
d
 

p
ro
fe
s
s
io
n
a
l 
o
b
li
g
a
ti
o
n
s
 a
t 
th
e
 

s
c
h
o
o
l,
 d
is
tr
ic
t,
 s
ta
te
, 
a
n
d
 

fe
d
e
ra
l 
le
v
e
ls
 

 

1
.2
 A
rt
ic
u
la
te
 a
 V
is
io
n
 

C
a
n
d
id
a
te
s
 d
e
m
o
n
s
tr
a
te
 t
h
e
 a
b
il
it
y
 t
o
 a
rt
ic
u
la
te
 t
h
e
 c
o
m
p
o
n
e
n
ts
 o
f 
th
is
 v
is
io
n
 f
o
r 
a
 

d
is
tr
ic
t 
a
n
d
 t
h
e
 l
e
a
d
e
rs
h
ip
 p
ro
c
e
s
s
e
s
 n
e
ce
s
s
a
ry
 t
o
 i
m
p
le
m
e
n
t 
a
n
d
 s
u
p
p
o
rt
 t
h
e
 v
is
io
n
. 

c
. 
C
a
n
d
id
a
te
s
 d
e
m
o
n
s
tr
a
te
 t
h
e
 a
b
il
it
y
 t
o
 c
o
m
m
u
n
ic
a
te
 t
h
e
 v
is
io
n
 t
o
 s
c
h
o
o
l 
b
o
a
rd
s
, 

s
ta
ff
, 
p
a
re
n
ts
, 
s
tu
d
e
n
ts
, 
a
n
d
 c
o
m
m
u
n
it
y
 m

e
m
b
e
rs
 t
h
ro
u
g
h
 t
h
e
 u
s
e
 o
f 
s
y
m
b
o
ls
, 

c
e
re
m
o
n
ie
s
, 
s
to
ri
e
s
, 
a
n
d
 o
th
e
r 
a
c
ti
v
it
ie
s
. 

1
.3
 I
m
p
le
m
e
n
t 
a
 V
is
io
n
 

C
a
n
d
id
a
te
s
 c
a
n
 f
o
rm

u
la
te
 t
h
e
 i
n
it
ia
ti
v
e
s
 n
e
ce
s
s
a
ry
 t
o
 m
o
ti
v
a
te
 s
ta
ff
, 
s
tu
d
e
n
ts
, 
a
n
d
 

fa
m
il
ie
s
 t
o
 a
c
h
ie
v
e
 t
h
e
 s
c
h
o
o
l’
s
 v
is
io
n
. 

1
.4
 S
te
w
a
rd
 a
 V
is
io
n
 

C
a
n
d
id
a
te
s
 a
s
s
u
m
e
 s
te
w
a
rd
s
h
ip
 o
f 
th
e
 v
is
io
n
 t
h
ro
u
g
h
 v
a
ri
o
u
s
 m

e
th
o
d
s
. 

2
.4
 D
e
s
ig
n
 C
o
m
p
re
h
e
n
s
iv
e
 P
ro
fe
s
s
io
n
a
l 
G
ro
w
th
 P
la
n
s
 

C
a
n
d
id
a
te
s
 d
e
s
ig
n
 a
n
d
 d
e
m
o
n
s
tr
a
te
 a
n
 a
b
il
it
y
 t
o
 i
m
p
le
m
e
n
t 
w
e
ll
-p
la
n
n
e
d
, 
c
o
n
te
x
t-

a
p
p
ro
p
ri
a
te
 p
ro
fe
s
s
io
n
a
l 
d
e
v
e
lo
p
m
e
n
t 
p
ro
g
ra
m
s
 b
a
s
e
d
 o
n
 r
e
fl
e
ct
iv
e
 p
ra
ct
ic
e
 a
n
d
 

re
s
e
a
rc
h
 o
n
 s
tu
d
e
n
t 
le
a
rn
in
g
 c
o
n
s
is
te
n
t 
w
it
h
 t
h
e
 s
c
h
o
o
l 
v
is
io
n
 a
n
d
 g
o
a
ls
. 

C
a
n
d
id
a
te
s
 d
e
m
o
n
s
tr
a
te
 t
h
e
 a
b
il
it
y
 t
o
 u
s
e
 s
tr
a
te
g
ie
s
 s
u
c
h
 a
s
 o
b
s
e
rv
a
ti
o
n
s
, 
c
o
ll
a
b
o
ra
ti
v
e
 

re
fl
e
ct
io
n
, 
a
n
d
 a
d
u
lt
 l
e
a
rn
in
g
 s
tr
a
te
g
ie
s
 t
o
 f
o
rm

 c
o
m
p
re
h
e
n
s
iv
e
 p
ro
fe
s
s
io
n
a
l 
g
ro
w
th
 

p
la
n
s
 w
it
h
 t
e
a
c
h
e
rs
 a
n
d
 o
th
e
r 
s
c
h
o
o
l 
p
e
rs
o
n
n
e
l.
 

3
.2
 M
a
n
a
g
e
 O
p
e
ra
ti
o
n
s
 

C
a
n
d
id
a
te
s
 d
e
m
o
n
s
tr
a
te
 t
h
e
 a
b
il
it
y
 t
o
 i
n
v
o
lv
e
 s
ta
ff
 i
n
 c
o
n
d
u
c
ti
n
g
 o
p
e
ra
ti
o
n
s
 a
n
d
 s
e
tt
in
g
 

p
ri
o
ri
ti
e
s
 u
s
in
g
 a
p
p
ro
p
ri
a
te
 a
n
d
 e
ff
e
ct
iv
e
 n
e
e
d
s
 a
s
s
e
s
s
m
e
n
t,
 r
e
s
e
a
rc
h
-b
a
s
e
d
 d
a
ta
, 
a
n
d
 

g
ro
u
p
 p
ro
ce
s
s
 s
k
il
ls
 t
o
 b
u
il
d
 c
o
n
s
e
n
s
u
s
, 
c
o
m
m
u
n
ic
a
te
, 
a
n
d
 r
e
s
o
lv
e
 c
o
n
fl
ic
ts
 i
n
 o
rd
e
r 
to
 

a
li
g
n
 r
e
s
o
u
rc
e
s
 w
it
h
 t
h
e
 o
rg
a
n
iz
a
ti
o
n
a
l 
v
is
io
n
. 

3
.3
 M
a
n
a
g
e
 R
e
s
o
u
rc
e
s
 

C
a
n
d
id
a
te
s
 u
s
e
 p
ro
b
le
m
-s
o
lv
in
g
 s
k
il
ls
 a
n
d
 k
n
o
w
le
d
g
e
 o
f 
s
tr
a
te
g
ic
, 
lo
n
g
-r
a
n
g
e
, 
a
n
d
 

o
p
e
ra
ti
o
n
a
l 
p
la
n
n
in
g
 (
in
c
lu
d
in
g
 a
p
p
li
c
a
ti
o
n
s
 o
f 
te
c
h
n
o
lo
g
y
) 
in
 t
h
e
 e
ff
e
ct
iv
e
, 
le
g
a
l,
 a
n
d
 

e
q
u
it
a
b
le
 u
s
e
 o
f 
fi
s
c
a
l,
 h
u
m
a
n
, 
a
n
d
 m

a
te
ri
a
l 
re
s
o
u
rc
e
 a
ll
o
c
a
ti
o
n
 a
n
d
 a
li
g
n
m
e
n
t 
th
a
t 

fo
c
u
s
e
s
 o
n
 t
e
a
c
h
in
g
 a
n
d
 l
e
a
rn
in
g
. 

C
a
n
d
id
a
te
s
 a
p
p
ly
 a
n
d
 a
s
s
e
s
s
 c
u
rr
e
n
t 
te
c
h
n
o
lo
g
ie
s
 f
o
r 
m
a
n
a
g
e
m
e
n
t,
 b
u
s
in
e
s
s
 

p
ro
c
e
d
u
re
s
, 
a
n
d
 s
c
h
e
d
u
li
n
g
 

4
.1
 C
o
ll
a
b
o
ra
te
 w
it
h
 F
a
m
il
ie
s
 a
n
d
 O
th
e
r 
C
o
m
m
u
n
it
y
 M
e
m
b
e
rs
 

C
a
n
d
id
a
te
s
 a
p
p
ly
 a
n
 u
n
d
e
rs
ta
n
d
in
g
 o
f 
c
o
m
m
u
n
it
y
 r
e
la
ti
o
n
s
 m

o
d
e
ls
, 
m
a
rk
e
ti
n
g
 

s
tr
a
te
g
ie
s
 a
n
d
 p
ro
c
e
s
s
e
s
, 
d
a
ta
-b
a
s
e
d
 d
e
c
is
io
n
-m

a
k
in
g
, 
a
n
d
 c
o
m
m
u
n
ic
a
ti
o
n
s
 t
h
e
o
ry
 t
o
 

c
re
a
te
 f
ra
m
e
w
o
rk
s
 f
o
r 
s
c
h
o
o
l,
 f
a
m
il
y
, 
b
u
s
in
e
s
s
, 
c
o
m
m
u
n
it
y
, 
g
o
v
e
rn
m
e
n
t,
 a
n
d
 h
ig
h
e
r 

e
d
u
ca
ti
o
n
 p
a
rt
n
e
rs
h
ip
s
. 

C
a
n
d
id
a
te
s
 d
e
v
e
lo
p
 v
a
ri
o
u
s
 m

e
th
o
d
s
 o
f 
o
u
tr
e
a
c
h
 a
im
e
d
 a
t 
b
u
s
in
e
s
s
, 
re
li
g
io
u
s
, 
p
o
li
ti
c
a
l,
 

a
n
d
 s
e
rv
ic
e
 o
rg
a
n
iz
a
ti
o
n
s
. 

C
a
n
d
id
a
te
s
 d
e
m
o
n
s
tr
a
te
 t
h
e
 a
b
il
it
y
 t
o
 i
n
v
o
lv
e
 f
a
m
il
ie
s
 a
n
d
 o
th
e
r 
s
ta
k
e
h
o
ld
e
rs
 i
n
 s
c
h
o
o
l 

d
e
c
is
io
n
-m

a
k
in
g
 p
ro
c
e
s
s
e
s
, 
re
fl
e
c
ti
n
g
 a
n
 u
n
d
e
rs
ta
n
d
in
g
 t
h
a
t 
s
c
h
o
o
ls
 a
re
 a
n
 i
n
te
g
ra
l 

p
a
rt
 o
f 
th
e
 l
a
rg
e
r 
c
o
m
m
u
n
it
y
. 

C
a
n
d
id
a
te
s
 d
e
v
e
lo
p
 a
 c
o
m
p
re
h
e
n
s
iv
e
 p
ro
g
ra
m
 o
f 
c
o
m
m
u
n
it
y
 r
e
la
ti
o
n
s
 a
n
d
 d
e
m
o
n
s
tr
a
te
 

th
e
 a
b
il
it
y
 t
o
 w
o
rk
 w
it
h
 t
h
e
 m
e
d
ia
. 



1
2
/0
1
/0
7
, 
p
. 
3
4
 

 

C
a
m
e
ro
n
 

C
o
re
 V
a
lu
e
s
 

C
o
n
c
e
p
tu
a
l 

F
ra
m
e
w
o
rk
 

M
.S
. 

P
ro
g
ra
m
 O
b
je
c
ti
v
e
s
 

E
L
C
C
 S
ta
n
d
a
rd
s
 

 
 

 
4
.3
 M
o
b
il
iz
e
 C
o
m
m
u
n
it
y
 R
e
s
o
u
rc
e
s
 

C
a
n
d
id
a
te
s
 d
e
m
o
n
s
tr
a
te
 h
o
w
 t
o
 u
s
e
 s
c
h
o
o
l 
re
s
o
u
rc
e
s
 a
n
d
 s
o
c
ia
l 
s
e
rv
ic
e
 a
g
e
n
c
ie
s
 t
o
 

s
e
rv
e
 t
h
e
 c
o
m
m
u
n
it
y
. 

C
a
n
d
id
a
te
s
 d
e
m
o
n
s
tr
a
te
 a
n
 u
n
d
e
rs
ta
n
d
in
g
 o
f 
w
a
y
s
 t
o
 u
s
e
 p
u
b
li
c
 r
e
s
o
u
rc
e
s
 a
n
d
 f
u
n
d
s
 

a
p
p
ro
p
ri
a
te
ly
 a
n
d
 e
ff
e
ct
iv
e
ly
 t
o
 e
n
c
o
u
ra
g
e
 c
o
m
m
u
n
it
ie
s
 t
o
 p
ro
v
id
e
 n
e
w
 r
e
s
o
u
rc
e
s
 t
o
 

a
d
d
re
s
s
 e
m
e
rg
in
g
 s
tu
d
e
n
t 
p
ro
b
le
m
s
. 

5
.1
 A
c
ts
 w
it
h
 I
n
te
g
ri
ty
 

C
a
n
d
id
a
te
s
 d
e
m
o
n
s
tr
a
te
 a
 r
e
s
p
e
ct
 f
o
r 
th
e
 r
ig
h
ts
 o
f 
o
th
e
rs
 w
it
h
 r
e
g
a
rd
 t
o
 c
o
n
fi
d
e
n
ti
a
li
ty
 

a
n
d
 d
ig
n
it
y
 a
n
d
 e
n
g
a
g
e
 i
n
 h
o
n
e
s
t 
in
te
ra
ct
io
n
s
. 

6
.1
 U
n
d
e
rs
ta
n
d
 t
h
e
 L
a
rg
e
r 
C
o
n
te
x
t  

C
a
n
d
id
a
te
s
 d
e
m
o
n
s
tr
a
te
 t
h
e
 a
b
il
it
y
 t
o
 e
x
p
la
in
 h
o
w
 t
h
e
 l
e
g
a
l 
a
n
d
 p
o
li
ti
c
a
l 
s
y
s
te
m
s
 a
n
d
 

in
s
ti
tu
ti
o
n
a
l 
fr
a
m
e
w
o
rk
 o
f 
s
c
h
o
o
ls
 h
a
v
e
 s
h
a
p
e
d
 a
 s
c
h
o
o
l 
a
n
d
 c
o
m
m
u
n
it
y
, 
a
s
 w
e
ll
 a
s
 t
h
e
 

o
p
p
o
rt
u
n
it
ie
s
 a
v
a
il
a
b
le
 t
o
 c
h
il
d
re
n
 a
n
d
 f
a
m
il
ie
s
 i
n
 a
 p
a
rt
ic
u
la
r 
s
c
h
o
o
l.
 

C
a
n
d
id
a
te
s
 d
e
m
o
n
s
tr
a
te
 t
h
e
 a
b
il
it
y
 t
o
 d
e
s
c
ri
b
e
 t
h
e
 e
c
o
n
o
m
ic
 f
a
c
to
rs
 s
h
a
p
in
g
 a
 l
o
c
a
l 

c
o
m
m
u
n
it
y
 a
n
d
 t
h
e
 e
ff
e
c
ts
 e
c
o
n
o
m
ic
 f
a
c
to
rs
 h
a
v
e
 o
n
 l
o
c
a
l 
s
c
h
o
o
ls
. 

6
.3
 I
n
fl
u
e
n
ce
 t
h
e
 L
a
rg
e
r 
C
o
n
te
x
t 

C
a
n
d
id
a
te
s
 d
e
m
o
n
s
tr
a
te
 t
h
e
 a
b
il
it
y
 t
o
 e
n
g
a
g
e
 s
tu
d
e
n
ts
, 
p
a
re
n
ts
, 
m
e
m
b
e
rs
 o
f 
th
e
 s
c
h
o
o
l 

b
o
a
rd
, 
a
n
d
 o
th
e
r 
c
o
m
m
u
n
it
y
 m

e
m
b
e
rs
 i
n
 a
d
v
o
c
a
ti
n
g
 f
o
r 
a
d
o
p
ti
o
n
 o
f 
im
p
ro
v
e
d
 p
o
li
c
ie
s
 

a
n
d
 l
a
w
s
. 

C
a
n
d
id
a
te
s
 a
p
p
ly
 t
h
e
ir
 u
n
d
e
rs
ta
n
d
in
g
 o
f 
th
e
 l
a
rg
e
r 
p
o
li
ti
c
a
l,
 s
o
c
ia
l,
 e
c
o
n
o
m
ic
, 
le
g
a
l,
 a
n
d
 

c
u
lt
u
ra
l 
c
o
n
te
x
t 
to
 d
e
v
e
lo
p
 a
c
ti
v
it
ie
s
 a
n
d
 p
o
li
c
ie
s
 t
h
a
t 
b
e
n
e
fi
t 
s
tu
d
e
n
ts
 a
n
d
 t
h
e
ir
 

fa
m
il
ie
s
. 

 



12/01/07, p. 35 

Works Cited 

 
Allington, R. L. (2002). What I've learned about effective reading instruction: From a decade of 

studying exemplary elementary classroom teachers. Phi Delta Kappan, 83, 740-747. 

Anderson, L. W., & Sosniak, L. A. (Eds.). (1994). Bloom's taxonomy: A forty-year retrospective. 

Chicago: The University of Chicago Press. 

Bandura, A. (1977). Social learning theory. New York: General Learning Press. 

Boyd, P. C., Boll, M., Brawner, L., & Villaume, S. K. (1998). Becoming reflective professionals: An 

exploration of preservice teachers' struggles as they translate language and literacy theory 

into practice. Action in Teacher Education, 23(3), 33-45. 

Bruner, J. (1967). On knowing: Essays for the left hand. Cambridge, M.A.: Harvard University 

Press. 

Cazden, C. B. (1988). Classroom discourse: The language of teaching and learning. Portsmouth, 

NH: Heinemann Educational Books. 

Chase, B., Germundsen, R. A., Brownstein, J. C., & Distad, L. S. (2001). Making the connection 

between increased student learning and reflective practice. Educational Horizons, 143-147. 

Clabaugh, G. K. (2000). Teaching the new immigrants: How "multicultural" an educator are you 

prepared to be? Educational Horizons, Winter, 103-105. 

Cochran-Smith, M., & Zeichner, K. M. (Eds.). (2005). Studying teacher education: The report of the 

AERA panel on research and teacher education. Mahwah, NJ: Lawrence Erlbaum. 

Darling-Hammond, L. (2000). Teacher quality and student achievement: A review of state policy 

evidence. Education Policy Analysis Archives, 8(1), 1-50. 

Darling-Hammond, L. (2005). Educating the new educator: Teacher education and the future of 

democracy. The New Educator, 1, 1-18. 

Donovan, M. S., Bransford, J. D., & Pellegrino, J. W. (1999). How people learn: Bridging research 

and practice. Washington, DC: National Academy Press. 

DuFour, R., Eaker, R., & DuFour, R. (Eds.). (2005). On common ground: The power of professional 

learning communities. Bloomington, IN: National Educational Service. 

Garcia, R. L. (1991). Teaching in a pluralistic society: Concepts, models, strategies (2nd ed.). New 

York: HarperCollins. 

Gardner, H. (1993). Multiple intelligences: The theory in practice. New York: Basic Books. 

Gay, G. (2000). Culturally responsive teaching: Theory, research, & practice. New York: Teachers 

College Press. 

Gay, G. (2002). Culturally responsive teaching in special education for ethnically diverse students: 

Setting the stage. Qualitative Studies in Education, 15(6), 613-629. 

Glazer, C., Abbott, L., & Harris, J. (2004). A teacher-developed process for collaborative reflection. 

Reflective Practice, 5(3), 33-46. 

Henderson, A. T., & Mapp, K. L. (2002). A new wave of evidence: The impact of school, family, and 

community connections on student achievement (annual synthesis). Austin, TX: Southwest 

Educational Development Laboratory. 

Hurst, B., & Reding, G. (2000). Professionalism in teaching. Upper Saddle River, N.J.: Prentice Hall. 

Johnson, D. W., & Johnson, R. T. (1990). Social skills for successful group work. Educational 

Leadership, 47(4), 29-33. 

Johnson, D. W., & Johnson, R. T. (1999). Learning together and alone: Cooperative, competitive, 

and individualistic learning. Boston: Allyn and Bacon. 

Knapp, M. S., & Associates. (1995). Teaching for meaning in high-poverty classrooms. New York: 

Teachers College Press. 

Kramer, P. (2003). The ABC's of professionalism. Kappa Delta Pi Record, 40(1), 22-25. 

Labaree, D. F. (2000). On the nature of teaching and teacher education: Difficult practices that 

look easy. Journal of Teacher Education, 51(3), 228-233. 

Langer, J. A. (1999). Excellence in English in middle and high school: How teachers' professional 

lives support student achievement (No. CELA-RR-12002). Albany, NY: The National 

Research Center on English Learning & Achievement. 



12/01/07, p. 36 

Mallette, M. H., Kile, R. S., Smith, M. M., McKinney, M., & Readence, J. E. (2000). Constructing 

meaning about literacy difficulties: Preservice teachers beginning to think about pedagogy. 

Teaching and Teacher Education, 16, 593-612. 

Marzano, R. J., Pickering, D., & Pollock, J. (2004). Classroom instruction that works: Research-

based strategies for increasing student achievement. Englewood Cliffs, NJ: Prentice Hall. 

Maslow, A. H. (1943). A theory of human motivation. Psychological Review, 50, 370-396. 

McEwan, E. K. (2001). Ten traits of highly effective teachers: How to hire, coach, and mentor 

successful teachers. Thousand Oaks, CA: Corwin Press. 

National educational technology standards for teachers: Preparing teachers to use technology. 

(2002). Retrieved May 25, 2006, from http://cnets.iste.org/teachers/t_book.html 

Owens, K. M. (2005). How can we interact if we can't see each other: Examining relationships in 

distance education. Paper presented at the Annual Meeting of the American Educational 

Research Association, Montreal. 

Owens, R. F., Hester, J. L., & Teale, W. H. (2002). Where do you want to go today? Inquiry-based 

learning and technology integration. The Reading Teacher, 55(7), 616-625. 

Pajak, E. (2001). Clinical supervision in a standards-based environment: Opportunities and 

challenges. Journal of Teacher Education, 52, 233-243. 

Payne, R. K. (2005). A framework for understanding poverty. Highlands, TX: aha! Process. 

Peterson, K.D. & Deal, T.E. (1998). How leaders influence the culture of schools. Educational 

Leadership, 56, 28-30. 

Piaget, J. (1972). The psychology of the child. New York: Basic Books. 

Polk, J. A. (2006). Traits of effective teachers. Arts Education Policy Review, 107(4), 23-29. 

Popham, W. J. (2003). Test better, teach better: The instructional role of assessment. Alexandria, 

VA: Association for Supervision and Curriculum Development. 

Popham, W. J. (2004). Classroom assessment: What teachers need to know (4th ed.). Boston: 

Allyn & Bacon. 

Research supporting the effectiveness of teacher preparation. (2005). Retrieved February 13, 

2006, from http://www.ncate.org/institutions/summaryData.asp?ch=79 

Sanders, W. L., & Rivers, J. C. (1996). Cumulative and residual effects of teachers on future 

student academic achievement. Knoxville, T.N.: University of Tennessee Value-Added 

Research and Assessment Center. 

Sandholtz, J., Ringstaff, C., & Dwyer, D. (1997). The challenge of instructional change: Two 

teachers' stories. In Teaching with Technology (pp. 17-32). New York: Teachers College 

Press. 

Schoenbach, R. (1994). Classroom renewal through teacher reflection. Journal of Staff 

Development, 15(1), 24-28. 

Shulman, L. S. (1987). Knowledge and teaching: Foundations of the new reform. Harvard 

Educational Review, 57(1), 1-22. 

Slavin, R. E. (1990). Research on cooperative learning: Consensus and controversy. Educational 

Leadership, 47(4), 52-54. 

Sousa, D. A. (2005). How the brain learns. Thousand Oaks, CA: Corwin Press. 

Stanley, C. (1998). A framework for teacher reflectivity. TESOL Quarterly, 32(3), 584-591. 

Stiggins, R. J. (1999). Assessment, student confidence, and school success. Phi Delta Kappan, 

81(3), 191-198. 

Stronge, J. (2002). Qualities of effective teachers. Alexandria, VA: Association for Supervision and 

Curriculum Development. 

Valentin, S. (2006). Addressing diversity in teacher education programs. Education, 127(2), 196-

202. 

Vygotsky, L. (1978). Mind in society: The development of higher psychological processes. 

Cambridge, MA: Harvard University Press. 

Wang, M. C., Haertel, G. D., & Walberg, H. G. (1993/1994). What helps students learn? 

Educational Leadership, 51(4), 74-79. 

Weinstein, C., Curran, M., & Tomlinson-Clarke, S. (2003). Culturally responsive classroom 

management: Awareness into action. Theory into Practice, 42(4), 268-276. 

Weinstein, C., Tomlinson-Clarke, S., & Curran, M. (2004). Toward a conception of culturally 

responsive classroom management. Journal of Teacher Education, 55(1), 25-38. 



12/01/07, p. 37 

Wenglinsky, H. (2000). How teaching matters: Bringing the classroom back into discussions of 

teacher quality (policy information report No. PIC-TEAMAT). Princeton, N.J.: Educational 

Testing Service. 

Wideen, M., Mayer-Smith, J., & Moon, B. (1998). A critical analysis of the research on learning to 

teach: Making the case for an ecological perspective on inquiry. Review of Education 

Research, 68(2), 130-178. 

Wilson, S. M., & Floden, R. E. (2003). Creating effective teachers: Concise answers for hard 

questions (ERIC Publications). Washington, DC: Education Commission of the States and 

American Association of Colleges for Teacher Education. 

Wilson, S. M., Floden, R. E., & Ferrini-Mundy, J. (2001). Teacher preparation research: Current 

knowledge, gaps, and recommendations (No. R-01-3). East Lansing, MI: The Center for the 

Study of Teaching and Policy in collaboration with Michigan State University. 

Wong, H., & Wong, R. (1998). The first days of school: How to be an effective teacher. Mountain 

View, CA: Harry K. Wong Publications. 

Worthy, J., & Patterson, E. (2001). "I can't wait to see Carlos!": Preservice teachers, situated 

learning, and personal relationships with students. Journal of Literacy Research, 33, 303-

344. 

 

 


